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Working group 1
Identifying and supporting
learners at risk of early leaving

Thematic focus
Monitoring and identification
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CroCoo0S

Cross-sectoral cooperation-focused solutions for
preventing early school leaving

IDENTITY _

KEY CHARACTERISTICS \

The CroCooS project is implemented in
international cooperation under the framework
of the EC-funded LLP programme, key action 3
— policy experimentation projects.

of the R
- for Voo
‘seacass

Associate partners:

-

Duration of the project:
1 May 2014 - 30 April 2017

Total budget of the project: 1 062 000 EUR

Main elements of the policy experimentation
project:

- international research activities

- early warning system at institutional level

- pilot programmes in schools

- evaluation (RCT method)

- policy recommendations

DRIVERS & OBJECTIVES \

CroCooS - Prevent dropout! project identified
elements of a comprehensive institutional
early warning system (EWS)and tested its
applicability in national context. The pilot
schools were supported by mentors in building
EWS teams, monitoring distress signals,
protocols of intervention at school level, using
personal development plans and cross-sectoral
cooperation.

INNOVATIVENESS AND

SUCCESS FACTORS

Principles of changing model

targeted interventions

challenge for group of students atrisk

support

comprehensive school reforms
(prevent/reduce behavioural

problems and leaming difficulties)
early warning system (signs and support)

trust and time

Authors: Eszter SZEGEDI, Tempus Public Foundation & Janos SETENYI, Expanzio Human Consulting

Creating and implementing an early warning system (EWS)
at institutional level

- setting up an EWS team in each school

establishing an EWS strategy in the school

- improving partnerships inside and outside of the school
improving the school’s data gathering and processing capacity
setting up a system to monitor distress signals

- identifying students at risk of dropout

planning adequate intervention
intervention based on personal development plan (PDP)

N\
Providing support materials

GUIDELINES TOOLKIT RESOURCE POOL
mi !

TACKLING EARLY LEAVING

ESL prevention should be an overall educational
priority and all partners should be mobilised

Competency development in pilot schools and national teams

- regular EWS team mentoring on site
- supporting school teams to learn from one another (PLAs)
- supporting national teams to learn from one another

- students at risk should be offered a rich and motivating supply of alternative study
routes (in other schools if necessary)

®

- providing concentrated services like mental rehabilitation, career guidance and crisis
management is as important as school development

- financial incentives are important for schools to mobilise their own resources

- providing easily accessible funding for tailor-made afternoon programmes to motivate
students creates space for action in schools

- the commitment of school directors is the most decisive factor, all
intervention should begin there

} - digital and accessible data about concerned students save time for
\% 1
N

-

teachers to focus on students at risk
- sharing of good practices can save time for teachers to focus on
students at risk

Lifelong
Learning
Programme

N #CIOCO0/S
¥ Prevent drop out!
EVERY STUDENT MATTERS

N~

Contact: eszter.szegedi@tpf.hu, info@tpf.hu & setenyi@expanzio.hu, expanzio@expanzio.hu
web: www.crocoos.tka.hu
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ESLplus project
European ESL-platform and support services
for reducing early leaving from education and training

KEY CHARACTERISTICS

The ESLplus project is implemented in
international cooperation under the
framework of the EC-funded Erasmus+
Programme, key action 3: support for
policy reform.

Partners:

mezg

EXPANZIO _ucimeruiomtics
HUMAN CONSULTIN dinlasl

St

Gateborgsregionens oy

kommunalfarbund s Eur
Niedersiichsisches Landesinstitut Hes
fiar schulische Qualittsentwicklung

Duration of the project: 1 January 2016 -
30 June 2018
Total budget of the project: 666 169
EUR
The ESL portal’s main target groups
are:
- practitioners

- teachers

- school leaders

- administration staff
- Policy-makers

DRIVERS & OBJECTIVES

- Enhancing equity in education and
reducing early leaving from education
and training

- Practical help for practitioners

- Interactive international learning space

INNOVATIVENESS AND
SUCCESS FACTORS

Wzee

TEMPUS PUBLIC FOUNDATION

tion

This project has been funded with
support from the European Commission.
This poster reflects the views only of the
authors, and the Commission cannot be
held responsible forany use

which may be made of the information
contained therein.

IDENTITY
Cloud-based policy-learning game "::) ) J_IJ
. ) .

Country profiles
(interactive data visualisation
for policy-makers)

Share

involving
interest - _
groups.

and implement good practices

Good practice repository

TACKLING EARLY LEAVING

Good practice repository (high-quality good practices for frontline
practitioners in standardised form)

Network building

Personal invitation to good
practice holders, sharers,

pioneers I

Practical solutions

Tag system I

Good practice

Country context School context

Environmental and local contexts

Learning space for individual learners and community of practices.

Network building activities focuses on inviting experts, institutions
and professionals concerned (at policy and practical levels) to found a
Europe-wide network.

The project is “
funded by

the European Commission

L m [ )
PREVENT DROPOUT (\(‘4/) adpe

L)
KEEPING ALL ABOARD ¥ (&)™ -

Authors: Eszter SZEGEDI, Tempus Public Foundation & Janos SETENYI, Expanzio Human Consulting

contact: eszter.szegedi@tpf.hu, info@tpf.hu & setenyi@expanzio.hu, expanzio@expanzio.hu
web: www.eslplus.tka.hu
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Tackle dropout and INVEST
youth unemployment

CLEAR TARGETS [ WHAT WE DO

U Prevention of early school leaving TALENT VOOR \W
/ 4

LOCAL JOINT VENTURES

U Reducing youth unemployment \\
AMSTERDAM
0O Reducing social and economic exclusion * employers NAS=
O Reducing benefit payments/costs * educational institutions
* youth support TALENT VOOR

'COMBINED APPROACH - FOCUS ON: * housing associations
local municipalities

ROTTERDAM

*

Work + Education + Housing + Coaching

'TARGET GROUPS:
- at risk of dropping out (school/work)
- already dropped out
- multiple problems: vulnerable/social/
financial/youth care

- far from entering the labour market INVEST |
IN TALENT

o Programme: 9-12 months Coachlng
o Implementation: local/regional/national

INNOVATIVENESS AND TACKLING EARLY LEAVING
SUCCESS ,

+ approximately 90% of participants do not drop out
* follow a higher-level course or enter employment
» obtain a qualification

(projects: Social cost/benefit analysis)

» determine dropping out and
access to work

» new way of sustainable
collaboration

» investments by public and private
partners

» innovative integrated approach;
no silos

» basic necessity: housing and
living

» EU: Best practice the Netherlands
-RESL

For Information: Frank Koster info@investeerintalent.nl

www.investeerintalent.nl }'J
i

voquerido

Marc Onnen: marc.onnen@hvoquerido.nl
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PACA: VET portal

Prevention of school dropout and promotion of pedagogical achievement

KEY CHARACTERISTICS IDENTITY

= Main goal: to stimulate pedagogical success and Milestones of initiative
prevention of school dropout

» Target group: young people between 13 and 22
years old. Disadvantaged students with a history of

; i X Cooperation Absence Complete info
academic failure (at least two retentions), among various management about the Transparency L)
demotivated, from unstructured families struggling kehold p student J
to impose authority or from poor socioeconomic
backgrounds

Applicable to all school processes:

+ Welcoming the students T ING E LEAVING

+ The integration process at school (transportation of

students; free meals) ‘This portal is a tool of excellence... This daily updated
+ Staff: teachers, class guidance teacher/tutor, four platform allows real-time and remote access to visualise
psychologists, course coordinator, two educational and/or obtain essential key indicators for the early
assistants, special education staff L detection of such sensitive issues as dropout.”
« School uniform/outfit Mario Miguel Madalena

Att Coordinator of the Support, Psychalogy and Guidance Services
. endance ) . . R
« Academic achievement The portal plays an important role in fighting early school

« Annual activities plan leaving. It allows parents to be informed in real time that
: their children are skipping classes so that they can keep

+ Internal rules and regulations .
9 track and check the reasons of their absence. It also

40% and 50% of the dropouts, respectively. were allows for immediate registering of all types of information
DRIVERS & OBJECTIVES e 1o moving 1o another residental aren and occurrences through the ‘student step-by-step’ digital
folder (containing personal information, absences, grades,

It aims at enhancing educative success and reducing behavioural problems, drugs, efc.)...
the number of dropouts from school. Lus Reis

Special education teacher and responsible for the rehabilitation of absences

‘Student step-by-step’

Student's individual Process = €————{ Processo Individual do Aluno

"Lack of competences"
Attendance absences' concept Grades/Evaluation

Absences

Step-by-step
(homepage) ~* Encaminng processo /| & ver ficna de piizacor || @ insenir meaida aiscipiinar Selection Process

& Elementos de identificagio |HL‘assuapassn I(LKL\ B9 Horario |®insem:\as| lAAssd,manel liagdo Iﬁbln:esst.dzss‘e:é)l ¥ Camterizag3o sociopedagégica

® Avaliagdo diagnostica
Meals

¥ Faltas de competéncia & atividades

3C Orientagdo vocacional  F PAP

2 Atribuigges

Diagnostic evaluation

Student's 1D Student's parent or legal guardian ID

Student's Process number and Full Name Student's Parent or Guardian Full Name
L] L

L]

o =

= =

=

NroC.C.:
NIF:

Autorizagao de participacao nas atividades: Sim
: d Il - transiation of some functionalities of the Portal
&o de de Sim

INNOVATIVENESS AND SUCCESS FACTORS

Digital platform that brings together all actors involved in the education and training process: teacher(s), class guidance teacher/tutor;
pedagogical secretariat; administrative support, psychology and guidance services; support and professional insertion services; parents/educators; students,
companies, etc.

+ Collaboration among the different stakeholders

» Accessible to all the agents involved (through attribution of a password)

Possibility to achieve 100% attendance

Registration of absences — absence and competence: in the former the student is actually absent; the latter is based on an innovative model where the
absence is due to a ‘lack of a certain competence’: disciplinary, behavioural, etc.

Replacement or rehabilitation of absences model (absence in the first case; competence in the second)

The student ‘step-by-step’ (it gathers all the information about each student and allows issuing/printing reports)

Model of integrating students in activities and projects

Collaborative and project management working model

Role and involvement of parents and guardians/educators

External stakeholders and entities role (police forces; food bank; social security; health centres; psychiatry and mental health departments; child and youth
protective services, social reinsertion services; juvenile court, etc.)

Author: AEVA-EPA — Aveiro, Portugal

Contact: ana.ribeiro@aeva.eu
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Recognise, Remedy, Re-engage

Réseau européen de prévention du décrochage scolaire

Erasmus + project coordinated by
EPMC, Ecole Privée Marie-
Consolatrice in Luxembourg

Duration: from 2013 to 2015
Three objectives:

. Recognise to prevent dropout
. Remedy to repair the relationship between the

school and the potential incidence of dropping
out

. Re-engage students by providing them with

appropriate support

Two target groups: the learner and
the teacher

Levels of implementation: regional
and local in France, Belgium, Greece,
Romania, Finland and Luxembourg

DRIVERS & OBJECTIVES

Our purpose is to prevent early leaving
from education and training in Europe.

Our goal is to develop tools accessible to
all, based on the best models experienced
by our partners.

Qur ambition

is to give learners and

teachers a chance to revive the fragile
relationship between them.

INNOVATIVENESS AND
SUCCESS FACTORS

New tools developed online:

An free online questionnaire for all
European students. It is translated into
eight languages: French, English,
German, Dutch, Greek, Finnish,
Romanian and Luxembourgish.

A catalogue for teachers with teaching
practices, training, and compilations of
educational experiences illustrated in
different formats, such as a short
video, a monograph and tools used.

IDENTITY

Student testimonials
Students talk about their experiences: how after dropping out, they

returned to school. We invite you to meet them here:
https://findfixuphold.wordpress.com

SCHOOLs7zaks?
V| YES

Main initiative pillars

no l. Recognise Il. Remedy lll. Re-engage
Pupils can Based on the
estimate their

questionnaire

Are you at risk of dropping Its e
resuits, we ofrier

own risk of Professional

out of scholl? droppingout  developmentof students
t using an online  teachers and individualised
questionnaire trainers solutions

n
| Who cargg

Recognise-Remedy-Re-engage
The second Erasmus project is under way.
It focuses on three new pedagogical practices!

TACKLING EARLY LEAVING

At the end of the project, teachers are able to transform their traditional
lessons by drawing on several effective methods offered by the project,
and adapt their classes to the abilities of their students.

The two tools have been implemented in all partner VET schools in
France, Belgium, Greece, Romania, Finland and Luxembourg.

In lasi, Romania, thanks to this project, teachers learned how to keep
foreign students in the class.

A second generation of Erasmus projects were born from this first one.
The aim of those projects is to prevent students from dropping out.

In Finland, the project ‘DIG IT’ brings together students and teachers
from Finland, Greece, ltaly, Portugal and Romania. It works around
digital storytelling. Check out their poster!

In Luxembourg, a second project based on the first one, also named
Recognize, Remedy and Re-engage, involves schools from Malta,
Latvia, Belgium, and Spain aiming to develop new collaborative
learning scenarios with teachers. It is coordinated by the LIST,
Luxembourg Institute of Sciences and Technology.

Author: Béatrix Charlier from TEMP'OPERANDI

Contact: beatrix.charlier@p-op.lu

CEDEFOP

European Centre for the Development



Action areas: Identify and Intervene

Working group 1
Identifying and supporting
learners at risk of early leaving
Thematic focus

Mentoring and coaching measures and
other institutional level practises
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Youth coaching project Antwerp
Belgium

KEY CHARACTERISTICS IDENTITY

» The coaching project is coordinated by
the Flemish Department of Education.

» Forthe City of Antwerp Education
Policy (AEP), the network coach
supervises the project and supports the
youth coaches’ mentors in the Antwerp
school.

« Job trial: a contract for one, two or
three years + training to get a certificate
or diploma

+ Target group: Young people aged 18
to 26 with no certificate

« Working in schools: +/- 60 youth
coaches in 50 schools in Antwerp

* Working at AEP: 10 youth coaches
working as traffic safety coaches
(VeVe’s en School Spotters)

« Financial support: 50% Flemish
Department of Education and 50%
Work and Social Economy Department

DRIVERS & OBJECTIVES TACKLING EARLY LEAVING

got a diploma
or
certificate

have a job in
social work

+ To provide a good working experience Re-engaged early leavers in education and training:
for early leavers, while influencing
other young people at school to » The measure positively influenced the completion of education of +/-
complete their training 75% of the youth coaches working at AEP and +/- 50% for youth

» To re-engage early leavers in coaches in schools
education and training, so that they » The measure positively influenced the youth coaches in finding a
have a certificate or diploma at the end regular job after getting a certificate or diploma

of their contract

Reducing early leaving from education and training:
INNOVATIVENESS AND
SUCCESS FACTORS « The measure positively influenced the continuation/completion of
. A . education in secondary schools, due to the motivation and the role
Intensive motivational coaching:

model function of youth coaches in Antwerp schools

Rebuilding self-esteerm * Early identification of young people at risk, reducing truancy
Guidance in choosing the appropriate adult

education, identifying their talents and being

motivated by success Quotes from youth coaches participating in the project:

A growth in social skills and job training di?ﬁglrsh;’;k? yesterday that | started on this journey. | never knew | would be capable of
experience 4 was afraid of failing all my life. | didn't know I could get so strong and tell others to have
Financial autonomy: a stable income and faith in themselves.’

financial support with school fees

A job coach: trains the participants for job
interviews, facilitates access to regular work by
supporting them in applying for jobs in public
service in the City of Antwerp

Author: Graziella Tassinari /City of Antwerp/AEP

Contact: graziella.tassinari@stad.antwerpen.be
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Vea\ VerA initiative N SES

Senior Experten Service

Stark durch die Ausbildung  Senior eXper'tS Supporting apprentices

VerA was initiated at the end of 2008 by
Iegdlng Ger_me_an volunteer organisation for pass my examinations
retired specialists and management staff.

Since then, the SES has been supporting - and complete my
young people undertaking vocational training successfully.
training — especially those facing You can too!
problems.

VerA was funded by the German Federal
Ministry of Education and Research
(BMBLy) and forms part of the German We trust each other.
national Education chains initiative. This Now | feel able to
initiative brings together federal address my personal
government/State vocational orientation problems.

and school-to-work transition programmes
to ensure that more young people
successfully complete their apprenticeship.

The idea behind the project

A raving success

VerAs led by the SES, which coordinates VerA ensures that carefully tailored support provision is in place during
the initiative in cooperation with regional the period of vocational training. The voluntary training mentors enjoy
coordinators and chambers. VerA brings working with young people and passing on their life and work

those at risk of leaving their vocational experience in such a useful way. For their part, trainees benefit from
training early (mentees) into contact with the professional and personal skills senior experts share.

senior experts (mentors) for one-to-one .

coaching. Since 2009, more than 8 000 tandems have been matched. Over 80%

of them were reported a success!
Mentors bring a wealth of work and life

experience to coaching. They are able to

provide necessary guidance and act as VerA tandems
confidants working together with trainees

to identify solutions and possible ways

forward. 3400 3.279
3200
, , 3000
Coaching focuses on learning and on 2800 2614
' i i ' 2600 '
issues tramegs may be facing during the oo 2978 2242
apprenticeship, such as: 2200
2000 1.864
+ personal problems; 1288
; . 1.406
« disputes with colleagues/bosses; 1400
« reflection on their choices; 1388 1.040
* preparation for exams. 800
600 513
The tandems last from a few months up to 338 89
several years throughoutthe p-+—mm_WN N W W= = - .
apprenticeship, depending on the needs 2009 2010 2011 2012 2013 2014 2015 2016 2017
of the mentees. February 28, 2017

VerA initiative

vera@ses-bonn.de

vera.ses-bonn.de
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Forum theatre and value exercises
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Education and Culture DG

Lifelong Learning Programme

Rehearsal for life

KEY CHARACTERISTICS

A Leonardo project — Lifelong learning
programme 2010-12
Partners: VIFIN and UU Vejle in Denmark,
LBHF in UK, HUMAK in Finland

Primary target group: professionals working with
young people, such as career counsellors,
mentors, teachers and youth workers.

Secondary target group: young people aged 14+

The aim is to strengthen the competencies of
professionals guiding young people on vocation,
education and their future.

The project — or parts of it — is implemented both
locally and nationally:

» as part of the guidance counsellors’ toolkit

» as part of other projects

DRIVERS & OBJECTIVES |

The aim of the project is to encourage young
people to take a stand and voice their opinion
in a safe environment, and to start a process
of reflection. The project attempts to focus on
different aspects of meaningful learning —
addressing both the individual and social
aspects.

INNOVATIVENESS AND

SUCCESS FACTORS

Actvise is a transfer project from the ‘Act and
change — Minerva project'’. It uses well-proven
methods of forum theatre and value exercises
and then includes digital media as ongoing
‘reflection — technologies’ which young people
are familiar with.

The partners developed an interactive online
handbook for practitioners and professionals
Content:

» About the method

» Learning the method

» How to use the method

http://handbook.actvise.eu/

IDENTITY |

Actvise — The process

Pre-activities
Collecting dilemmas through
snaplogs, videos, texting

Forum play event
Warm-up exercises
Value exercises

Forum play performance /
Acting the dilemmas

Evaluation

TACKLING EARLY LEAVING |

Through the project’'s methods and activities young people are
assisted in being more reflective on their actions, choices and
plans for the future, and thereby open to new and different
opportunities.

The method also gives young people with challenges in self-
expression alternative ways of voicing their opinions.

‘It has been a very positive experience to follow the big changes in
students’ way of thinking and reacting on a daily basis. It seems that
when they found out that their classmates were dealing with very similar
problems to their own, the cultural barriers went down. They are more
open-minded.
Some liked the digital part most. They were familiar with the media, so
they were confident about the new way of working with them. They had
time for reflection on the dilemmas, and they worked with commitment
to engage with the topics.’

Sine Bjerre Martinussen, guidance counsellor

Author: Anne Fedder Henriksen

UU Vejle — Youth Guidance Centre Denmark
Contact: ahenr@vejle.dk
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SOS network

of learners with special education
VET and the labour market

KEY CHARACTERISTICS | IDENTITY

The SOS network addresses
professionals in vocational education

and training, in job centres and on the

labour market, who work with young
people in risk of becoming early leave

from education and training or NEETs

(notin employment, education or
training).

+ Database with interesting stories from

rs

Main pillars of the SOS network

different learning environments and

easy-to-use methods and tools
» Focusing on young learners with
different types of disadvantages
(mental, social, cultural, economic)
* Applying a positive approach —
focusing on strengths and

Online
: rtal with
Interesting Proven pa?:cess to
y breventing  Methods vast  comeot e
%t:ghg:tél approaches  dealing with EndisLEngihs
P ELET and

competences more than on problems ne]‘WOfk NEET

DRIVERS & OBJECTIVES

The SOS network aims at reducing
early leaving from education and

training by applying a different focus on

problems and their solutions.

http://www.sosnetwork.eu/

TACKLING EARLY LEAVING |

The methods promoted at the SOS network portal have been applied

We are talking about pushouts instead in different learning environments across Europe. In Denmark, one of

of dropouts.
By focusing on young people’s

the methods applied (‘The President’s Award’) gave two young
students higher self-esteem and a belief in themselves, which helped

competences and strengths, we may them finish their vocational education.

find real solutions to their difficulties.

INNOVATIVENESS AND

SUCCESS FACTORS

The SOS network has collected

interesting stories from training and
learning environments in 12 different
European countries. They have been

used for identifying methods and tools,

all accessible through their platform.

All identified methods and tools have
been tested in new and different

Testimonials from students and teachers:

- ‘Now | know that | REALLY can.’
Young person with special needs after a work placement abroad
y

- ‘Working with this method, | wasn’t bored.’
Young student from Poland

- ‘Using this method as a teacher, | can get information on the
understanding of the subject: how my students have understood the
teaching content and what their difficulties are.’

Teacher, after experiencing the logbook as a tool

‘The student has got confidence and his self-esteem has been

environments and rated according to improved. He trusts his abilities more than earlier.’

applicability and transferability.

Teacher, after applying the individual educational plan method

Authors: Aase Hgjlund Nielsen,

Central Denmark EU Office

Contact: ahn@centraldenmark.eu
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COACH?

Developing a school-based policy for tackling truancy

KEY CHARACTERISTICS |

‘Working with students: individually and
in small groups’ & ‘the development of a
reality-based plan in each school’

* Main goal: positive school career

* Main target: for each student

All stakeholders in the policy-
developing process have a specific
responsibility in the two-year process
Each school has its own reality and
therefore its own plan

Bringing together the experiences and
needs of each school: schools can
strengthen one another

Importance of involvement of local
government

Funding body: local government
Now: local implementation; in future:
regional implementation

DRIVERS & OBJECTIVES |

Reducing truancy in all (including VET)
schools in order to safeguard a positive
school career for each individual pupil

Developing a school-based policy that
tackles truancy on a permanent basis

Reinforcing the status of wellbeing in
the school policy

INNOVATIVENESS AND
SUCCESS FACTORS |

Linking objective and subjective
analysis

‘Prevention pyramid’ as a tool for
reinforcing the status of wellbeing in
school policies

Concretising the idea ‘school is a
community’ in a specific plan

Linking a specific project with research
at college level

Supporting the truant as well as his/her
network

IDENTITY |

Main pillars of initiative

Stakeholder 5, alysing
B the _

owner and situation: Integrating Mutual
expert: objectively importance support in
school, AND of wellbeing changing

staff, subjectively in plan realities

students,

parents

Coach? = strengthening truants AND developing a reality-based school
policy for tackling truancy and raise wellbeing for all stakeholders

TACKLING EARLY LEAVING

There is a follow-up of the data at college level. Results will be
published next year.

In the schools that entered the project more than three years ago, we
see a drop in truancy numbers. In most schools, we also see a rise of
the staff involvement.

At individual level, a positive school career was safeguarded for over
60% of the pupils. Almost all parents tell us they know what to do now.

In the first part of the long-term evaluation, it was indicated that truants
who participated in Coach? also had a more positive career after
school (stable jobs, stable household, etc.).

Author: ARKTOS LIMBURG
Contact: limburg@arktos.be
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QuABB

Programme of qualified supervision in vocational schools

and companies
KEY CHARACTERISTICS

IDENTITY
QuABB aims to avoid early leaving from

Close collaboration of the four main stakeholders should take place
across different areas and focus on the apprentice. They each play a
distinct part in cross-sector cooperation.

vocational education and training. Some
57 qualified supervisors support trainees
by coaching and mentoring them,
cooperate with local partners, and

Teacher of VET

QuABB counsellor
...provides professional
support, cause analysis of
motive (anamnesis) and focus
on a lasting stabilisation

implement a joint early warning system.
QuABB:

« is implemented in all Hessian
administrative districts

* is coordinated by the Institute for
Vocational Education, Labour Market
and Social Policy. Qualified supervision
is realised by regional partners

+ is available to company trainers as well
as trainees in all professions of
apprenticeship in Hesse

+ exists since 2009 and is funded until
2020 by the Hessian State government
and the European Union (European
Social Fund)

DRIVERS & OBJECTIVES

+ Individual coaching and mentoringin
conflictual and problematic situations
during the apprenticeship for trainees
and trainers

school

...has an educational
mission to prevent early
leaving (early warning
system): first contact

of the apprentice

TACKLING EARLY LEAVING

. . Selected facts and figures
* Implementing an early warning

system by means of indicators and
tools that help to tackle problems at an

early stage more than more than
« Cooperation of all stakeholders at
local level 9 000 100

cases regional partners

INNOVATIVENESS AND }.92
SUCCESS FACTORS 57
93%
80%

of apprenticeships
stabilised

[l Highly qualified professionals

Easy access / proximity

of participants would
recommend QUABB

districts

Networking

Mutual respect

f Involvement of various
= stakeholders
HESSEN

Willingness to cooperate FF o

Dr Sabine Beck / Institute for Vocational Education,

Labour Market and Social Policy (INBAS GmbH)
Contact: Sabine.Beck@inbas.com
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DIG IT: digital storytelling meets the
world of work

Cooperation for innovation and exchange of good practices

KEY CHARACTERISTICS | IDENTITY

A two-year Erasmus+ KA2 project Storytelling is an integral part of many fields of study and can be
focused on: applied in marketing, entertainment, education and used as a tool for
+ early school leaving empowerment. Storytelling is researched in strategy, organisational
* combating failure in education studies, marketing, as well as arts and design.

« ICT - new technologies/digital competences/new

innovative educational methods NN pias of Witative

Managed - coordinated by: For
« Finnish National Agency for Education (FI) Rachers S?urdents'
* North Karelia Municipal Education and Training X Shifting from teaching
: Brings together:  to coaching Labour market
Consortium e i competences
s : . : ; eveloping ICT an
Participating organisations Educational WORdS -/, cilis S
« 5th Vocational Evening School of Thessaloniki, (GR) Labour market G o a
“w ommunication an
» Colegiul Tehnic de Electronica si Telecomunicatii 5&?23?55332? collaborative skills
L " lasi Students
Gheorghe Marzescu lasi, (RO) _ competences Critical thinking and
* Instituto Distruzione Secondaria superiore M. Pagano, problem-solving
« Campobasso, (IT)
« Agrupamento de Escolas de Mangualde, (Teacher
Training Center EdUFOI'), (PT) Do you feel your students were empowered and their Will you be able to use later in your life what you learned in this
motivation to study was enchanced due to this workshop workshop?

Target groups — beneficiaries experience
« Students at risk of early school leaving. Project
continues on the footsteps of the Repérer-Réparer-

Raccrocher Project, which was aimed at preventing s
dropout (Comenius, 2013-15). ‘ . o g

* Educators, educational Institutions, labour market 7 3 ‘ s 3} .
Teacher survey Student survey
Implemented at European level

DRIVERS & OBJECTIVES TACKLING EARLY LEAVING

« Enhances social dialogue and + Boosts students’ motivation, engagement and enthusiasm
partnership between education and * Encourages student-driven knowledge, creation, collaboration and
employment networking

« Shifts the traditional role of the teacher » Creates individuals that take action, are resourceful and welcome

turning teaching into coaching change o
« Places learning procedure in the hands None of the students participating in DIG IT
of students has dropped out of school
» Enhances digital integration in learning, ‘Digital storytelling workshops have been opportunities, for our students, to increase their

teaching and training I,;n:r\;(v(leetqg(]teéalca:gru)age, ICT and social skills, and broaden their horizons about the labour

‘It made me realise the needs and skills required for the current job market, and also how
IN NOVATIVE N ESS AN D it is to work in a new environment abroad.’ (student, Greece)

SUCCESS FACTORS

‘I saw real people in their work places and in a different culture and through digital

+ Leadership and digital storytelling go storytelling | had the freedom to learn in my way.’ (student, Romania)
hand in hand I just want to say that this week helped me deal with something in my life, because the

» Digital storytelling is a creative means spirit and happiness that people transmit through this process to one another, is so
of assessment beautiful, and | just want to say thank you!’ (student, Portugal)

+ Digital storytelling gives students a ‘This is the best experience of my life, because | met great people, | understood
voice everything in a short time and | practised my English.’ (student, Italy)

www.digitedu.org "

YouTube: Erasmus Digit

Contact: merja.karvinen@pkky.fi N |
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SUCCESS

A reinforcement programme in Barcelona to reduce ELET

KEY CHARACTERISTICS | IDENTITY ]

» CEB (Barcelona Educational e
Consortium) is the body responsible for 1i3
the programme Exit (in Catalan)
implemented at a local level
* The main goal of SUCCESS: SUCCESS SUCCESS
» To reduce ELET by organising flexible VET SUMMER
sandwich learning, reinforcement tuition
revision after the school timetable and
during summer vacation with groups of

FORUM

students under serious risk of not getting su?ss
the ESO grade (Upper secondary
education). The tutors are elder friends > ‘SUCCESS 1" From 10 to 13 years old
(University students who get a grant to 5th & 6th courses of primary schools 9=
help a small group of younger students) 1st & 2nd courses of secondary education schools
» Key target group: primary and 25

» '‘SUCCESS 3'": From 14 to 16 years old =

3rd & 4th courses of secondary education schools
o 43 state high-schools

o 105 State primary schools

o 1860 students
o
o

secondary education students with
problems in following the group class
academic pace

» Time span: Sept 2016-Aug 2017

* Funding body: the CEB and the

municipality > ‘SUCCESS SUMMER’

50 State secondary schools and 14 semi-private schools

D RIVE R S & o B J E CTIVE S | 2 259 students from secondary schools

Two afternoons a week / (1h 30min per session)
Groups of 10 students / (10 to 16 years old)

. e > ‘SUCCESS 2’
+ To reduce inequalities and ELET o Workshops for students of curricular diversification
: o G from 14 to 16 id
* To enhgnce academic results and o 2(;%?;6r5c)rsr;uden(;s (Sﬁzgioswte secondary schools)
expectations

« To fight against school failure » ‘SUCCESS VET': Similar to SUCCESS 1 & 3 in VET (to be implemented)

INNOVATIVENESS AND TACKLING EARLY LEAVING |

SUCCESS FACTORS y This initiative, together with other initiatives implemented by the CEB

for secondary students with a high risk of leaving education and

For the younger students: training without the grade of ESO, has had a positive impact on

* Improve basic competences reducing early leaving from education and training.

» Emotional learners’ enhanced
improvement Other initiatives implemented by the CEB:

« Updated knowledge helps class « the offer of different second opportunity programmes:
understanding and progression * PFI(Occupation and training programme)

» IFE (VET programmes for students with limited or
moderated intellectual capabilities) (to be implemented)
» other basic VET programmes

« Offers equal opportunities to every
student regardless of their social
background, promoting equity

Forthe elder friends: *The ELET rate in Barcelona (10.3%) is much lower than the rate in

+ Benefit from professional tuition Catalufia (22.1%) and that in Spain (21.9%)

experience which is certified
2 3 = . Data: Eurostat 2014.
* Geting a grant to help with their studies For Barcelona: Enquesta Serveis Municipals 2014 (Municipal services survey 2014).

Authors: DIRECCIO D'ACCIO EDUCATIVA/CEB

Contact: jamartin.ceb@gencat.cat
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New didactical models for initial VET training of
young disadvantaged persons to reduce dropout

KEY CHARACTERISTICS ] IDENTITY !

FORUM

Jointly funded with the ERASMUS+ From NEETs to IEIEs

programme of the European

Commission, NEW-D was implemented To give young people who are not in education, employment or training

during 2014 and 2016. the possibility to stay on or find their way back to education and
training pathways and, finally, be integrated in a sustainable

The project consortium, headed by employment environment.

Jugend am Werk Steiermark (AT),
included eight partner organisations
from AT, DE, DK, IE, IT, SI, and TK.

Appropriate didactical model
for young disadvantaged learners
in initial VET

Young people

Target group: VET teachers, trainers

and tutors in schools, training centres Jraining VET teactiors and.
. g . responsible persons in enterprises
and enterprises dealing with young to use this approach
: ead st rticipat
d |SadVantaged learners Improvement of teaching quality g lwinlstzl‘a .
in initial VET e

for the target group

Beneficiaries: disadvantaged people
with a difficult background Reducing drop-outs

in initial VET programmes

DRIVERS & OBJECTIVES \

Aiming to reduce dropouts in the ‘
European VET systems, the project TACKLING EARLY LEAVING \

pursued the following objectives:

+ a better understanding of the needs and The NEW-D pilot training for VET teachers, trainers and tutors, which
life realities of disadvantaged young was carried out with a total of 78 participants in six partner countries,
learners was followed by an extensive evaluation activity. The evaluation results

« a new didactical model showed overall satisfaction levels with the training programme of

« easy-to-use guidelines for VET teachers, between 80% and 90% in both ex-post evaluation activities.
trainers and tutors

« piloting a training programme for VET The participants’ feedback suggests the necessity for, and positive
teachers, trainers and tutors effect of, the NEW-D programme, and, even if there are no statistical

figures to prove the success, it indicates that projects like NEW-D point
INNOVATIVENESS AND in the right direction. Here are some excerpts:

SUCCESS FACTORS |

‘I have the impression that young people, through the use of
Based on the requirements of the young yarious content from the course, can receive posit/:ve
disadvantaged learners themselves, impulses. They can Qe empowered to develop their own
- goals, to deal with failure in a better way and to better accept
help and support.’

‘My students seemed more engaged in the learning process,
they showed more interaction and seemed to enjoy some of

* NEW-D programme considers both the
needs of the young learners as well as the
latest learning-theoretical approaches

« NEW-D guidelines offer hassle-free instant fx/,e e)t(e(QCIst. tive.’
instructions and tools for VET teachers, y'SHUacnis were Mors posIuve.

trainers and tutors ‘The new tools made me more relaxed, and | was able to

« NEW-D curriculum offers a much sought- react in a new way in various situations. Therefore, | was also
after additional qualification possibility for able to see changes in the participants; they became more
VET teachers, trainers and tutors relaxed and more self-responsible.’

Author: Jugend am Werk Steiermark GmbH

Lendplatz 35, 8020 Graz, Austria
Contact: robert.schuen@jaw.or.at
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Dropout recognition and prevention training programme for VET staff
with special focus on dual VET systems

KEY CHARACTERISTICS IDENTITY

« Started in November 2013 In Austria, the pilot phase was launched in

» Atwo-year-long project, funded by spring 2015. 15 participants from a variety of
Leonardo da Vinci — TOI under Lifelong educational professions took place in this
learning programme 40-hour training programme, which was split

+ With activities p|anned throughout B|ght into 30 units of classroom-based training
different European countries: AT, BG, and 10 units of e-learning.
DE, FI, IT, NL, PT, TR

Main pillars of initiative Profile of participants in Austria

Main aim: the provision of better support
to teachers and trainers in the initial
vocational education training sector (both
school-based VET systems and especially
dual VET systems in the participating Training J ol
countries and beyond. Needs ~Programme e 5 Z § N IR

Gouniy VET tanng gsmmnce gl s 1 I

reports) and H H

trainers l| = .
DRIVERS & OBJECTIVES e

An innovative training programme for VET oo e
teachers in school-based VET systems Pk

“raiewe in somekin o cramanship - spaciic profession s unknown, ** taining coursa with dlome (professionsl
worker etc) oo S ae eam

and VET/apprenticeship trainers in

companies to:

« identify potential risk factors for
dropout, and;

« obtain strategies and instruments to
prevent dropout.

TACKLING EARLY LEAVING

* The pilot training participants were very satisfied and full of praise
and asked for more seminars or workshops of this kind. It was
particularly the exchange and the peer-learning that were seen as a

INNOVATIVENESS AND key success factor of this tra:mng programme. Generlaﬂy, '
respondents thought that reflection rounds (also multi-professional
SUCCESS FACTORS ones) should be held at regular intervals to ensure networking

between the various counselling scenes (usefulness of training

Elaborated training programmes widely materials: 67% of the participants found them very useful and 33%
tested during the project to support VET useful).
teachers and trainers facing challenges of
school dropouts. « The results also clearly show that the training programme is
particularly useful for trainers with no pedagogical background since
The training programme is: the topics start with a pedagogical basis and are then expanded
« compact and easy to apply; according to their relevance for the target group.
« relevant for both school and dual VET
training systems and teachers; « In Austria, the training programme positively influenced the
= innovative on a methodological level; continuation/completion of students with special education needs
« teacher and trainer competence- with more than 60% still in the same VET measure after two years
oriented. from the last statistical analysis by the Public Employment Service.

Author: Jugend am Werk Steiermark GmbH

Lendplatz 35, 8020 Graz, Austria
Contact: michaela.meier@jaw.or.at
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Working group 2
Identifying and supporting
early leavers

Thematic focus
Monitoring and identification
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French inter-ministerial action to monitor
and support early school leavers

KEY CHARACTERISTICS IDENTITY \

* An inter-ministerial action developed
between the French Ministry of
Education and its partners

* The IEIS (information exchange inter-
ministerial system) collects data from
State and agricultural secondary : : T
schools and training centres for

CeEDEFOP

0 ) M >

apprentices. It is also connected to The information exchange inter-ministerial system :
missions locales (access points for Alist’ of early school leavers is produced twice a year and is used by
employment services for people the players of the platforms to call the pupils and propose solutions to
under 25). It has been approved by them. The information about each pupil is inserted in the RIO
the CNIL (French Information application.
Technology Authority)

» The beneficiaries are young people P —

aged 16 or more

* It started in 2011 and is currently still
being improved

DRIVERS & OBJECTIVES |

It aims at identifying early school
leavers and monitoring and supporting

them until they find a solution (back to Disengagement monitoring and support platforms :

school, employment): The aim of the 383 platforms is to offer coordinated and tailored

- identify early school leavers through solutions to young people in their area.
cross-checking data bases of the The platforms work on the basis of data received via the IEIS twice a
Ministry of Education and its partners year, but also use information continuously collected by partner
at national level organisations.

* monitor and support early school
leavers through a network of actors at
local level (disengagement TACKLING EARLY LEAVING _
monitoring and support platforms, B

PSAD) This initiative has had a positive impact on reducing early leaving from
education and training in away that:

ol TR B i h de it ible t tact each early school I fthe list
» has made it possible to contact each early school leaver of the lis
SUCCESS FACTORS and propose them solutions them: around 26 000 early school

« An inter-ministerial coordination leavers came back to education, most of them in VET, in 2015 and
2016 (in 2015 107 000 pupils left school in France; they were

» Alist of early school leavers 140 000 in 2010)

produced by cross-checking data

from:diierent sollrcas » has helped create a dynamic between local partners, coordinated by

* A step- by-step widening of the scope the regions (see new governance since the 2015 law)
of early school leavers (apprentices,
young people identified by the « has contributed to the reducing of the ESL rate (9.3% in 2015)

Ministry of Defence, who were not in
the list until now)

Authors: France de LANGENHAGEN / DGESCO

French Ministry for Education
Contact: france.de-langenhagen@education.gouv.fr
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The Dutch Drive to reduce dropout rates

Success factors in reducing ELET in the Netherlands

KEY CHARACTERISTICS

Since 2007, preventing pupils from leaving
school early has been a policy priority in
the Netherlands. The ‘Drive to reduce
dropout rates’ programme features:

« Golden triangle: strong cooperation
between local, regional and national
levels (school, municipality, Ministry)

« Local cooperation between municipality,
schools and other parties

« Comprehensive approach: schools and
regions choose own methods/measures

« Strict percentage targets and
performance bonus for targets met

+ Strong emphasis on reliable and
transparent indicators; identification and
monitoring of early school leavers
(including information portals and early
warning systems)

DRIVERS & OBJECTIVES

Since 2007, reducing early school leaving
is an ongoing priority of consecutive
Dutch governments. It aims at an ongoing
reduction of ELET, starting at around

50 000 annual dropouts in 2007 to 23 000
dropouts now (2015/16). The aim is to
reduce the number of dropouts to under
20000 in 2020. Traditionally,
approximately 75% of dropouts originate
from VET learning pathways.

INNOVATIVENESS AND
SUCCESS FACTORS

« Introduction of a personal education
number (since 2005). Since then, able
to keep track of school careers and
characteristics of each Dutch student.

« Introduction of the digital absence
portal (2009), an application to report
truancy in real time.

Account managers frequently visit
schools and municipalities for support.
Qualification obligation (2007): national
measure (by law) to force students
younger than 18 (without a diploma) to
stay in school.

IDENTITY

Even though there are many organisations and interest groups that act
in the Golden triangle to reduce ELET in the different domains (see
graph below), the students themselves remain at the centre of the

approach:
, “ SUperwsmn/ ~
P preservation M
P o Care ~ I «Compulsory  \
/ ] education \
» Employment market | «— eInspectorate |
\ .+ Security /social 7/ » Prevention !
N . rehabilitation ¢ \ « Curation /
———— N\« After care / y;
\ /\ . Detention .
+ Parents Tee=
+ Other students /
Friends
*» Care advice teams
» Companies

The Dutch policy cycle runs very much in line with the three known
phases: identification, intervention, evaluation.

TACKLING EARLY LEAVING

The measures for reducing early school leaving in the Netherlands
have contributed to a significant decline of ELET (see graph below).
Contributions from all parties involved have led to this success.
Research has pointed out that ELET has declined primarily due to a
combination of factors and an overall emphasis on tackling it.

50000
40000
30000
20000
10000

O
= ESL

NL

2007-..,
2008-...
2009-..,
2010-..,
2011-..,
2012-..,
2013-...
2014-..,
2015-..,

Ministry of Education, Culture & Science

Author: Dennis van Gessel

The Netherlands
Contact: d.a.vanaessel@minocw.nl
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g LE GOUVERNEMENT = =

st oonone ACEION lOCAle pour jeunes
Ministére de I'Education nationale,
de I'Enfance et de la Jeunesse

i ——m—" (Local action for yo Uth)
Supporting transition from school to working life

KEY CHARACTERISTICS IDENTITY

Founded in 1984 Before During After
Ministry of Education, Children and
Youth

10 regional services — public funding —
free of charge — social pedagogues

Follow-up of this same
. group of students at the
Young people from 15 to 25 looking for end of the school year

apprenticeship or early school leavers
trying to re-engage with
education/apprenticeship

Before, during and after!

Supporting young people throughout the
whole process of transition

During After

Holistic and proactive approach
Follow-up of 1 658 early

Voluntary leavers identified by

using the national
student database

Accompanying is not time-restricted

Intensive networking with other
actors, including parents

DRIVERS & OBJECTIVES

A total of 6 654 individual counselling sessions with young people over
a period of 12 months.
Develop an individual life project based

on the young person’s needs:
B2S or integration into the labour TACKLING EARLY LEAVING

market or an alternative project

Preventing ELET by following up students in transition from school to

INNOVATIVENESS AND VET and supporting them to find and apply for an apprenticeship.
SUCCESS FACTORS Reducing ELET by following up individuals without a solution (704 out
of 1658). Among these 704 individuals, 417 expressed their desire to
Low-threshold approach re-enter education.

Judgement-free
ueg The possibility of job shadowing in different professional settings is a

Proactive approach main tool for confirming or rejecting the individual professional project,

Holistic approach and presents an opportunity to find an apprenticeship.

Learning by doing

Job shadowing Purposeful collaboration with different social services in the context of
the individual, social and professional project of the targeted
population.

Authors: Goblet Anne, Guedes Sonia
Contact: alj@men.lu
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LE GOUVERNEMENT

DU GRAND-DUCHE DE LUXEMBOURG .

e N@tional student database

de I'Enfance et de la Jeunesse

KEY CHARACTERISTICS IDENTITY

:(/linitsr:ry of Education, Children and Interface of the national student database

ou I
Introduced in 2002 r— .
Overview of the national student

enrolment

Accessible to all schools and teachers,
as well as social workers in education

Public funding, regulated by national
data protection laws

It aims at displaying important student
data, such as:

» personal data
* school career

» precise dates of beginning and ending
of registration period

+ additional information about family
 information about training contract(s)
* enrolment in courses

« disciplinary measures

DRIVERS & OBJECTIVES L D
===

uuuuu

.
L]
.
-
H *

151092008 14/03/2009 (200872009
15/09/2007| 1410972008 200772008 ® thulss
15/09/2006]  14/09/2007 200612007 5

- Managing school operation by
documenting enrolment in all classes

- Creating school certificates

12011/10896-1C

LMRL lmc2 1c2 | 22092010 oworz0on BERE - o
-

1CC2MCZMATHE MATHE |PUTCA 0171072010 0410772011
2 |1CC2MCZPHYSI Prvsl  MOREG | [ 011022010] 0410772011 2

MC2/1CC2PHILO [PHLO _|SWIAT ristors [
TMC1/IMB1ICC2I1CCIIMCZIICBVANGLIANGLA _[LOUMI (OGPRO__[Option Gestion de Projets _|COUAO
1C81/1CC2/TMC2/ MBUALLEM ALLEM |WEBAR 01
1MC2/1CC2CHMI CHMI[SMIPA
1CC2/MC2BI0L0 BOLO_|SWEDE 01/10/2010] 0470772011
5101 |1CC2IIMC2EDUPH lEDuPH  [KIEJD 01/10/2010] 04/0772011
/OGPRO [0GPROENGRA | o1}
1CC1/1CC2/IMC1/IMC2ZHISTO Jisto  (worR |

INNOVATIVENESS AND

SUCCESS FACTORS

The national student database is used
by all school administrations, setting

standards in data documentation and TACKLING EARLY LEAVING
management.

The primary intention of introducing the national database was not to

Acceleration of identifying processes of tackle the problem of ELET.

ELET. However, it allows professionals to identify students who have left
Identification of the rate of enrolment in school early, and promotes a proactive approach to the accompanying
and withdrawal from, the different process. Further, additional information can be supplied, which would

school pathways. be impossible without a national database.




Action areas: ldentify and Intervene

Working group 2
Identifying and supporting
early leavers
Thematic focus

Reengaging, motivating and
second chance measures

B | cepeFo
Tuesday 16 May 2017 —=DE[OP
uropean Centre for the Development

from 14.30 to 15.30 of Vocational Training
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Exit folder & Exit talk

Supportive stimulation to alternative (learning) pathways

KEY CHARACTERISTICS IDENTITY

Compensation for early leavers from

education and training
"" Tk maak werk
A .. VAN MIJN

TOEKOMST

Aim: to stimulate young people to reflect
on their future perspectives and lead
them to an alternative suitable (learning)
pathway

Target group: young people at risk of
leaving education early

Funded by Supportpoint Education of
the region Limburg

Level of implementation:

(2017) two pilots at local level

(2017) after evaluation of the pilots = N
region Limburg and Vlaams-Brabant Refer well: 2 exit talk which

process through T
(2018) translation to national level

p L3
Handleiding folder
“Ik stop met school”

An instruction
manual for
mentors

and with local
stakeholders il
account

Information (exit folder) — sensibilisation
— personal action plan — exit talk — giving
chances — new direction — alternative
ways of learning

DRIVERS & OBJECTIVES

» The exit folder aims to inform the target
group about alternative (learning)
pathways which can lead to obtaining a
meaningful qualification.

Exit talk: four pillars

TACKLING EARLY LEAVING

* The exit folder and the exit talk mention the following alternative
(learning) pathways:
» combining learning and working (VET):

* The exit talks aims to inform about, « dual learning
support and reflect with the target group + part-time learning — part-time working (2d learning + 3d working)
on their future prospects. » learning a specific profession (1d learning + 4d learning on the
L . k floor)
« Its aim is to find a suitable pathway for wor .
the young people. » adult learning (CVO):

= course at daytime
* course in the evening

INNOVATIVENESS AND + profession ct)raini;wg (ka.’”A‘?):. .
+ One-day skills trainin
SUCCESS FACTORS * independent Ieam)i{ng (Examencgommissie):

» learning at home on your own — taking exam at the
Examencommissie
+ entrepreneurship (Syntra):

« A folder which brings all the information
together and coordinates possible

pathways, using the language level of the + prepares young people for starting their own business
target group.
» An instruction manual for the mentor, « This project started in 2017 with two pilots in the cities of
which includes the key questions to start Maasmechelen and Beringen.
the exit talk and a broad description of + The exit folder is distributed to schools.
every aftemative (learning) pathway. +« We will monitor how many exit talks took place and how many
* Atemplate for the young person for young people started on an alternative (learming) pathway.

setting up his/her personal action plan.

Authors: Flemish Department of Education and

Training — Sarah Neyts
Contact: sarah.neyts@ond.vlaanderen.be
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NoOut

Reading, guiding, narrating school to prevent early school leaving

KEY CHARACTERISTICS IDENTITY

» NoOutis a strategic project: NoOut at work! Key numbers:

- Promoted by the banking foundation ‘Fondazione T + 480 st_udenls direct bene_ﬂciaries
Cassa di Risparmio di Firenze’; * 6 public schools (from primary to

- Implemented by the education and training agency secqnéarv educ?tion schools)
Pratika; « 3 training agencies

- Scientifically supervised by the Educational
Department of the University of Perugia and
INAPP (Institute for Pubic Policies Analysis)

« The main goal of the projectis to reduce
early leaving from education and training

* The most important beneficiaries are:
- 6to 16 year-old students (primary, lower secondary

L

Project's beneficiaries

. w Primary school
= Lower secondary school
39% Higher secondary school
\ = VET students

1. NoOut brings together institutions

and higher secondary schools) NoOut pillars scholars and professionals to share
- Dropguts from the school system who started a and compare best practices and
vocational training path figures to prevent early school
- School teachers and VET trainers Ieaving.r )
+ NoOutis a three-year project (2015/18) B oy onon o "
purrently atits second year of " Sessions.
implementation 1. Family and 2 3. Counterfactual 3. The activities are included in the
H : . . : Integration in assessment - .
+ Fondazione CR Firenze is the funding Sl e Ieaﬁg'lcipn;(::ffer SROl and g;'f E‘S%?)c hool Educational
impa :
body evalgation 4. Perugia University leads a
* NoQut is implemented in Tuscany Region counterfactual evaluation on

students’ results.

5. Human Foundation has been
DRlVERS & OBJ ECT'VES engaged to design and implement
a SROI evaluation.

Prevention and reduction of early school

leaving through:
« Strengthening core competencies TACKLING EARLY LEAVING

: gtutdents motl\r/]atu:n anrcti study SUFEIO t 2nd year projectis ongoing, thus data EVIDENCES from
n dreprenbgrutrs P 3 ?u ure n?‘m;é.ﬁ collection is on going. The impact QUALITATIVE
. :ﬁn thcaga ”c;ets a;n f O preven’ lusi S evaluation has developed a set of INTERVIEWS
ethods and fools for a more inclusive objective and subjective indicators
and innovative learning environment for ‘NoOut s engaging: also
teachers Key indicators for students: maths classes become
- Number of students improving study motivation fascinating and not boring.’
INNOVATIVENESS AND - Number of students enhancing school Marco, VET student
SUCCESS FACTORS achievements o
- Number of students engaging in school \ . .

« Integrated approach involving all actors: participation ) We experienced wo_rk|r_1g
students, schools and VET agencies, o in a team. At the beginning
families « Key indicators for VET _students: _ it was difficult and very

+ Included in the School Learning Offer, - :t:?:,zzr of students developing entrepreneurial dema_nding, but | found
implemented during school hours — - Number of students improving teamwork skills effective peers to work
experts and teachers together - Number of students increasing communication with.

+ Personal and social responsibility competences Luca, 16 years

romotion through the ‘narrative o
Fgj‘uidance’ ’ ;rl;;a:elpsqlcators for teachers and . ‘Throughout the projtlact I

* In-service teacher training to support - Number of teachersftrainers learning new lncrgased my professional
motivation and to provide new methods teaching methodologies skills and started up a
and tools - Number of teachers/trainers promoting useful dla.|OQUE with other

+ Brainslorming sessions wi parents, _ [Totemeosoene | educatonal experts
teachers and experts relationship with students ara, <o years, leacher

Authors: Chiara Mannoni — Silvia Francario

/Fondazione CR Firenze
Contact: chiara.mannoni@fcrf.it
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Socio-labour programmes for young people

Comprehensive pathway for guidance, training and socio-labour insertion

KEY CHARACTERISTICS Main areas and characteristics of the pathway

FORUM

* Responsible body: Cooperativa Jovent, Multidimensional approach, flexibility,
a non-profit organisation that promotes and adaptability to individual situations EESe 1=
equal opportunities, improvement of guidance
standard of living, and social and labour sessions

integration for young people

Support in
Main goal: to provide a real chance to . fin di%p a iob Non-work
draw up and develop a personal project Guidance: gaj placements

of training and socio-labour insertion for .
young people at risk = Identlfy Job exchange

* Time span of initiative: since 1995 = EXPlore

+ Funding source: Regional Ministry of - Decide emv?gart]g:]at! g:;ﬂ#l%{gg of
Labour, Commerce and Industry of the - Act P yrofeséionalism
Government of the Balearic Islands P
(Spain) Training

» Level of implementation: local and Training capsules in three
regional areas: guidance,

improvement of professional
competencies, job-seeking

DRIVERS & OBJECTIVES
It aims to offer a real chance of success
in training and socio-labour insertion to TACKLING EARLY LEAVING

early school leavers.

« 94% of young people are early school leavers when they start the

INNOVATIVENESS AND pathway.
SUCCESS FACTORS + 67% of all young people who followed the training pathway obtained

a certificate of professionalism. 10% of these continue their training
in upper secondary VET or in adult education (compulsory

» Committed professionals with secondary school completion certificate).

extensive experience

« Presence of a reference tutor « 15% of the young people who followed the pathway
‘Guidance+supportin finding a job’ re-engage into some type of
* Development of an affective bond education or training. Among these, 53% through adult education
and support processes (compulsory secondary education completion certificate), 23.5%
+ Networking through upper secondary VET and 23.5% by undertaking a

certificate of professionalism.
+ Research action with the University of
the Balearic Islands (since 1998) (Data for 2016)

Authors: Francesca Salva-Mut, Andreu Cloguell-Manresa,

Manuel Palacios-Torres

Contact: f.salva@uib.es
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Road map

Education and career guidance for second chances

KEY CHARACTERISTICS

« An initiative of Diputacio de Barcelona
(Barcelona Provincial Council), addressed to
municipal adult schools offering preparation
courses for accessing vocational education and
training (VET).

« The Road map’s main goal is, by offering
guidance services, to accompany people who
have left education to re-enter the education
system.

* Its main beneficiaries are students in
municipal adult schools willing to access VET
or continuing education.

« The initiative is implemented at local level by
involving municipalities in the Barcelona
province. In its 3rd edition, 22 local city councils
are participating.

« Guidance services are being developed
throughout the year with initial interviews
addressed to potential students, accompanying
enrolled students and providing support in
transition to further education.

DRIVERS & OBJECTIVES

« It aims at compensating early school leaving
(ESL) and increasing the number of people
reconnecting with their education pathways.

« By providing education and career guidance
resources to municipal adult schools, students
are motivated to complete their current course
and continue their education.

INNOVATIVENESS AND
SUCCESS FACTORS

+ This initiative is part of an overall local
political lifelong guidance strategy to reduce
ESL in the Barcelona province that includes
prevention, intervention and compensation
measures.

* The Road map is a complementary action for
second chances policies in the framework of the
network of municipal adult schools.

* Local policy-makers, adult-school teachers and
guidance practitioners are involved in
developing the initiative.

IDENTITY

Road Map
axes

Municipal support Guidance activities to students

= Y 2

Local policies Muuicipal ) C n
on Mcﬂh g&ul’fﬁ ?choo 5 Work:fno?: luferviews ounseling
chances

Guidance

services

Follow-up

of students

TACKLING EARLY LEAVING

Participating students versus non-participating

students in Road map initiative:

« completed and approved the course to access
VET to a greater extent (53% compared to 38%)

« re-entered education by registering in VET to a
greater extent (46% compared to 27%).

An excellent overall satisfaction of students
participating in the initiative of 8.6 points (over 10).
Data based on the second edition (2015-16)

Barcelona Provincial Council

Education Department
Contact: Neus Gomez - gomezmn@diba.cat




POLICY LEARNING {0t ducation early =
FORUM

CEDEFOP

European Centre lor the Development

16 and 17 May 2017 of Vocational Training
Thessaloniki, Greece

Youthreach: second

chance education VWEEQCH na%

Bridging gaps in Ireland’'s education system

KEY CHARACTERISTICS | IDENTITY - KEY ASPECTS

Youthreach offers a flexible programme of OF THE YOUTHREACH PROGRAMME

integrated general education, vocational
training and work experience.

* Youthreach is a Department of
Education and Skills (DES) education,
training and work experience Relationeiipe
programme

« It offers young people the opportunity to '
identify and pursue viable options within
further education, training or
employment

* Targeting young people aged 15-20
* A two-year, full-time programme

* Funding bodies include SOLAS and the
ESF

* Youthreach is a national programme,
located in 25 counties in 112 centres

DRIVERS & OBJECTIVES |

The core objective of our centres is to
provide a safe environment in which young
people can flourish and achieve their

education and training goals. TACKLING EARLY LEAVING

Youthreach is aimed at young people for
whom mainstream education has not been
successful, and for whom the supported
and needs-based model that underpins
Youthreach is much more suitable.

Vouthensch Co-ordinators

Student

Work
experience

Youthreach plays a very important role within the Irish education
landscape whereby, as part of a comprehensive approach to reducing
early leaving from education and training, we actively support the
lifelong learning agenda.

For almost 30 years, Youthreach has provided an opportunity for

thousands of young people annually to achieve the equivalent of Junior
INNOVATIONS AND Certificate and Leaving Certificate qualifications. Youthreach students
SUCCESS FACTORS are then equipped to access further education, training or employment
in the knowledge that they have achieved the equivalent of an upper

Youthreach focuses on the student as a secondary level education.
whole. Complementary to the education « Based on Department of Education and Skills 2015 statistics, over
programme is a focus on soft skills and 60% of Youthreach students achieved certification. Over 79% of
personal development. students who completed the Youthreach programme progressed
* We use creative, innovative and active onto employment and/or training.

teaching methodologies to help our
students achieve their educational and
personal development goals

» ‘As a young mother, Youthreach laid the foundation for a second
chance in education. Through all the support and encouragement
from Youthreach staff, | was able to further my education, which

* Key to our success are the relationships enabled me to secure employment as a resource person in
we build with our students through Youthreach Blanchardstown.’ Sandra Doyle, former Youthreach
support and mentoring student

Authors: National Association of Youthreach

Coordinators (NAYC)
Contact: info@nayc.ie




POLICY LEARNING
FORUM

16 and 17 May 2017

VET as a solution
to leaving education early

B | cepeFop

European Centre lor the Development
of Vocational Training

Thessaloniki, Greece

Second chance school
MATOSINHOS (PT) A new chance for education

KEY CHARACTERISTICS

* The training is not the same for everyone -
each young person designs and develops his/her
own individual training program

* The training is organised in flexible modules -
the frequency and duration of training differs from
individual to individual

« Part of the training is in a work context,
informal and non-formal education:
many activities are carried out in an informal way,
jointly by students and teachers

« All young people are integrated in school and
professional certification programmes - in
accordance with the regular training and
certification systems

* One year of training: the young person is then
helped to continue his/her education or to find a job

DRIVERS & OBJECTIVES

Second chance school Matosinhos addresses
the serious problem of early leaving from
education and training (ELET) and low-skilled
young people in Matosinhos, Porto area.

The school opened its doors in September 2008,
as a partnership between the NGO AE20, the
Association for Second Chance Education, the
Matosinhos Municipality and the Ministry of
Education.

It is the only Portuguese school of the European
2nd Chance Schools Network, E2C - Europe.

INNOVATIVENESS AND

SUCCESS FACTORS

— Open doors centre, respecting and accepting young
people, open to the community and families

— Flexible holistic pedagogical approach, through a
‘dynamic combination between subjects’, individual learning plans
and a curriculum organised through integrative activities

— Motivational, high-intensity, life-changing
experience, accumulation of successful experiences and
support for change

— Different levels of competences (vocational, school,
artistic, personal and social)

— Creative methods, arts-based curriculum, peer
education, youth participation, travels, intercultural and
international dimension

— Rich, dynamic, interactive communication,
educators adapt to the young people — ‘second’ chance also for
professionals

- Informal and non formal learning, common activities,
challenges — travels, projects, local, national and international

— Secure, cordial environment, ‘my second family’, close
and horizontal relationships, social support, availability all time

— Close to young people’s cultural experiences,
welcoming them as they are and helping them to move towards
their social place, desires, motivations, interests

— Aligned with regular systems of training, not
alternative, in dialogue and mutual learning

IDENTITY

4 core areas of intervention

Personal and Artistic
social education: Vocational
development: School training:
. Theatre certification:
. Educational Music . Textile
support ] Dance 6th a’:’d 9th . Wood
. Psycho- . Visual arts graces . Cooking
social . Media
intervention

TACKLING EARLY LEAVING |

Over nine years of work:

- 513 young people attended the school (63% boys, 37% girls)

- 66% finished their certification pathways (6th and 9th grade)

- 14% left the school (change residence, leave the country, pregnancy,
imprisonment, illness, loss of contact)

- 10% attended the school but are not integrated in school certification
programs (because they have 9th grade already)

- 10% were directed by the school to other training courses or employment

Second Chance School Matosinhos has been awarded and recognised,
nationally and internationally, as an innovative project and a good practice as
a compensation measure addressing ELET and is now very active in the
process of implementing it at a higher/systemic level at three different levels:

1. to institutionalise this policy measure in the Portuguese education system

2. to replicate this model in a wider scale, integrating a working group that produced a proposal of
‘National strategy for reducing ELET", in compliance with European guidelines, now under public
subscription

3. To empower a national network of second chance education initiatives that will be created at a
national conference on 31 May 2017.

~a

Author: Luis Mesquita (almesquita@gmai.com)

Escola de Segunda Oportunidade de Matosinhos

Contact: geral@segundaoportunidade.com
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Péle Innovant Lycéen
One-year school for early leavers

KEY CHARACTERISTICS | IDENTITY )

* A public school under the Ministry of Students in sports class:
National Education in France Climbing: an activity that involves regaining confidence

» Helping 100-150 early leavers to start
school again every year

* 16-23 year-old students who leave
school for at least six months

+ One-year programme

» Special funding by regional
programmes (Réussite Pour Tous)

» Atlocal level, part of a national
federation (FESPI)

y | ™ VO N\ © Laurent
LIVINGIN A CREATING A GAINING DEVELOPING
POSITIVE SCHOOL PpERSONAL CONFIDENCEIN A RESEARCH ON
ENVIRONMENT PROJECT COLLABORATIVE EDUCATION
ENVIRONMENT AND SHARING

DRIVERS & OBJECTIVES o
4 SCHOOLS

Aims at reducing the number of early

leavers who leave school without a

towards successful development of their TACKLING EARLY LEAVING ‘
personal project.

* After two years, 75% of all students of the Pdle Innovant are
persevering in the same project that was validated by the school (2012

study)
INNOVATIVENESS AND
SUCCESS FACTORS Students talking about their experience:

« 'l am deeply satisfied to be back at school. | learn things every day, |

* Oneiloonetutoring ona weekly basis can enjoy being with other students too..."

« Different ways of re-entering the school

system (sports, culture, manual * 'In my previous schools, | was always on the defensive; here | can talk

activities, solidarity actions, etc.) to teachers and they listen to what | am saying’

» Transversal activities involving different
school subjects and more practical *‘This is another chance given to me, and | intend to take it!’
projects

» Different school organisations, a less
formal approach in the relationship
between teachers and students

» Student and teacher conference every
seven weeks

Author: Nicolas Noilhan/Péle Innovant Lycéen

Contact: nicolas.noilhan@pilparis.org







