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New evidence
to deepen understanding of QA approaches and 
mechanisms in formal CVET in 12 EU countries

Outputs
✔ Analytical framework
✔ Challenges and conditions for a systematic and 

coordinated QA approach in formal CVET
✔ Examples of good policies and practices
✔ Recommendations for policymakers and practitioners

Changing landscape
in CVET and its impact on QA arrangements

Methodology
✔ Literature review 
✔ Field research
✔ Qualitative approach (264 interviews)
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The project in a nutshell
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▪ 2009 Recommendation of the European Parliament and 
of the Council on the establishment of a European 
Quality Assurance Framework for Vocational Education 
and Training (EQAVET)

▪ 2016 Council Recommendation on upskilling pathways

▪ 2020 European Skills agenda

▪ 2020 Council Recommendation on VET

▪ 2020 Osnabrück Declaration

▪ 2022 National Implementation Plans (NIPs) (most of 
them)

▪ 2022 Council Recommendation on individual learning 
accounts (ILAs)

▪ 2022 Council Recommendation on a European 
approach to micro-credentials for lifelong learning and 
employability

▪ 2025 Union of Skills

▪ 2025 Forthcoming Herning Declaration

Policy background and timeline



The European Quality Assurance Framework for VET



Adult participation in lifelong learning
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Recent initiatives:  
• European Skills Agenda
• Council Resolution on European Education Area and beyond 
• European Pillar of Social Rights action plan 
• Council Recommendation on Upskilling Pathways: New Opportunities for Adults

Chart from: 
https://www.cedefop.europa.eu/en/data-insights/measuring-participation-adult-learning-new-targets-methods-and
-data 
More charts, data and information in Cedefop Key indicators on VET, European VET Policy Dashboard

https://ec.europa.eu/social/main.jsp?catId=1223&langId=en
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32021G0226(01)
https://ec.europa.eu/social/main.jsp?catId=1607&langId=en
https://ec.europa.eu/social/main.jsp?catId=1223&langId=en
https://www.cedefop.europa.eu/en/data-insights/measuring-participation-adult-learning-new-targets-methods-and-data
https://www.cedefop.europa.eu/en/data-insights/measuring-participation-adult-learning-new-targets-methods-and-data
https://www.cedefop.europa.eu/en/themes/statistics#key_indicators_on_vet_tool
https://www.cedefop.europa.eu/en/tools/european-vet-policy-dashboard?year=2021
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Chart from: 
https://www.cedefop.europa.eu/en/tools/european-vet-policy-dashboard/vet-developing-lifelong-learning-culture?
yearLevel=2022&country=EU27&year=2022#3 

More charts, data and information in Cedefop Key indicators on VET, European VET Policy Dashboard 

Adult participation in lifelong learning

https://www.cedefop.europa.eu/en/tools/european-vet-policy-dashboard/vet-developing-lifelong-learning-culture?yearLevel=2022&country=EU27&year=2022#3
https://www.cedefop.europa.eu/en/tools/european-vet-policy-dashboard/vet-developing-lifelong-learning-culture?yearLevel=2022&country=EU27&year=2022#3
https://www.cedefop.europa.eu/en/themes/statistics#key_indicators_on_vet_tool
https://www.cedefop.europa.eu/en/tools/european-vet-policy-dashboard?year=2021
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EU priorities in VET 2021-25

Council Recommendation on VET Osnabrück Declaration

Agile in adapting to 
labour market

Flexibility and 
progression

Driver for 
innovation and 

growth preparing 
for digital and 

green transitions

Attractive choice 
based on modern 

and digitalised 
provision of 

training/skills

Promoting equality 
of opportunities

Underpinned by a 
culture of quality 

assurance

Resilience and 
excellence through 

quality, inclusive 
and flexible VET

Establishing a new 
lifelong learning 

culture – relevance 
of CVET and 
digitalisation

Sustainability and 
a green link

European 
Education and 

Training Area and 
international VET

Key priorities: CVET and lifelong learning coupled with quality



Definitions and scope of the study

Formal CVET 

✔ any form of continuing training in an organised and structured environment in terms of 
learning objectives that leads to a formal qualification (including microcredentials) and 
has an explicit vocational, or occupation-specific focus;

✔ targets adults or young people who have left or completed IVET and includes 
occupational (re-)training programmes, customised vocational and professional 
programmes for organisations, and continuing professional education governed by 
professional bodies, all leading to a qualification;

✔ may also include VET programmes at higher level and programmes at the intersection 
of IVET and CVET, such as upper secondary, post-secondary VET, and 
apprenticeships.
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Definitions and scope of the study

Quality assurance

✔ any activity implemented to ensure that education and training (content of 
programmes, curricula, assessment and validation of learning outcomes, etc.) 
meet the quality requirements expected by stakeholders 

✔ includes activities related to planning, implementation, education and training 
evaluation, and review

✔ in line with EQAVET
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Quality assurance approaches in CVET in European countries

� Comprehensive national QA systems/frameworks

• Reducing fragmentation of different approaches

• Addressing all providers

• Combining self-assessment and external evaluation

� Mandatory but non-prescriptive 

• Required by law

• Freedom to choose a QA model (EFQM, ISO, other)

� Voluntary

• … but prerequisite for state funding

Source: EQAVET 2022 survey



Different approaches of quality assurance

Accreditation of providers

Accreditation of programmes 

Self-assessment 

External evaluation 

Quality awards/labels 

International frameworks and 
standards



Blurring boundaries between IVET and CVET, CVET and VET at 
higher levels

✔ IVET in Europe is now less ‘youth-centered’ than 
it used to be

✔ IVET mostly provides to adults access to formal 
VET programmes 

✔ strengthened links and permeability between 
IVET, CVET, VET at higher levels



Microcredentials: the new hype

Scenario 1: 
Supply-driven 

microcredentials (as 
part of formal education) 

for further learning

Scenario 2: 
Supply-driven 

microcredentials for LM 
entry and job setting 

(professional 
credentials)

Scenario 3: 
Demand-driven 
microcredentials 

(examples of 
enterprises/sectors)

Scenario 4: 
Microcredentials for 
vulnerable groups 

/groups at risk 
(upskilling/reskilling)

The distinguishing features of 
micro-credentials? 

• MCs most often indicate the title, the date of 
issue, the identity of the holder, the provider 
and achieved LOs.

• Traditional face-to-face mode 
(classroom-based learning) of delivery a 
popular teaching mode 

• The learning outcome-based approach is often 
standard practice for both full qualifications and 
microcredentials 

• Assessment usually is an in-house process, but 
also undertaken by independent assessors. 

• Data shows some MCs can be accumulated 
and combined with Qfs

Source: 
Pouliou. A. Exploring the emergence of microcredentials in vocational education and training (VET)

Micro-credential
• the record of the learning outcomes that a learner has acquired 

following a small volume of learning
• these learning outcomes will have been assessed against 

transparent and clearly defined criteria
• learning experiences leading to micro-credentials are designed to 

provide the learner with specific knowledge, skills and competences 
that respond to societal, personal, cultural or labour market needs

• owned by the learner, can be shared and are portable
• may be stand-alone or combined into larger credentials
• underpinned by quality assurance following agreed standards in the 

relevant sector or area of activity

https://www.cedefop.europa.eu/files/6221_en.pdf


Overall objective of the study
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Map QA approaches and 
observe trends building on 
   

• EQAVET
• national policy developments
• EC and Cedefop studies

Analyse QA arrangements in 
formal CVET in EU countries 
   

• national, sectoral, international
• systems, frameworks, standards
• challenges and opportunities in 

developing comprehensive QA 
arrangements in formal CVET

Provide empirical evidence 
   

• sample of 12 countries and 3 sectors
• key success factors
• examples of policies, standards, 

guidelines, methods and processes
• variety of methodological approaches

Explore complex and 
changing landscape of CVET 
   

• providers, learning formats, policies, 
strategies, approaches

• systematic, coordinated QA in formal 
CVET, flexible to learners, responsive 
to evolving labour market needs



Research questions

Any change in quality 
assurance approaches 
in formal CVET due to 
closer interaction and 
blurring boundaries 
between CVET/IVET 
and CVET/VET at 
higher levels? 

What has triggered the 
need for change? 

Challenges 
countries face in 
adjusting their 
quality assurance 
systems for formal 
CVET in the current 
changing landscape

How do countries 
ensure the quality of 
microcredentials 
issued by different 
providers and through 
different learning 
methods in formal 
CVET? 

Is quality ensured by 
the standard national 
approaches in CVET 
or do international and 
sectoral standards 
come into play? 

Synergies regarding 
quality assurance 
between formal CVET 
and the other sectors of 
education and training?

To what extent and in 
which form are common 
approaches of quality 
assurance used? 

Under which conditions 
such common 
approaches may work 
successfully? 

1. How has the changing CVET landscape influenced QA approaches in 
formal CVET? 

To which extent 
does the 
implementation of 
NQFs 
support/promote 
quality assurance in 
formal CVET and 
how? 



Research questions

Are there 
comprehensive 
national 
approaches at 
system and/or 
provider level or do 
countries rely on a 
variety of 
frameworks and 
standards, 
including 
international and 
sectoral ones?

Which methods and 
criteria are countries 
using to ensure the 
quality of formal CVET 
at macro (policy), meso 
(institutional) and micro 
(learning process) 
level? 

Which EQAVET 
indicators are used at 
system and provider 
level to ensure the 
quality of formal 
CVET?

To which extent 
are quality 
assurance 
arrangements in 
formal CVET 
based on learning 
outcomes 
approaches as 
compared to 
traditional 
approaches that 
focus on learning 
delivery?

Which stakeholders 
participate in 
ensuring quality in 
formal CVET? 

Is their involvement 
consultative or 
deliberative? 

At which stage 
(planning, 
implementation, 
evaluation, review) of 
the quality assurance 
process are they 
involved and how?

2. To which extent and how is formal CVET systematically supported by QA 
arrangements? 

To which extent are teachers 
and trainers in formal CVET 
well prepared to teach adults 
and vulnerable groups of 
learners? 

Which initiatives are 
implemented to ensure quality 
in this respect?

To which extent are the 
outcomes of quality 
assurance approaches taken 
into account when reviewing 
formal CVET provision to 
align them with labour market 
needs? 



Key enabling factors

Which recommendations can be made to policymakers to 
develop a systematic and coordinated approach to ensure 
quality in formal CVET in the current complex landscape? 
What policies and institutional arrangements can support 
this? 

What works well in consolidating approaches and reducing 
fragmentation between different mechanisms to ensure quality of formal 
CVET in EU counties? 
Under which conditions can this be achieved and how? 

What lessons can be learned from the comparative analysis between 
national quality approaches, the EQAVET criteria, descriptors and 
indicators, and international frameworks and standards to ensure quality 
in formal CVET? 



Literature 
review and 
analytical 
framework

Comparative 
analysis on the 
impact of the 

changing 
landscape on 

quality 
assurance of 
formal CVET 

Country case 
studies on how 

countries 
systematically 

ensure quality in 
formal CVET

Comparative 
analysis and 
workshop to 
validate key 

enabling factors 
to ensure 

quality of formal 
CVET

Final synthesis 
report and 

recommendations 
to policymakers 
and practitioners

1 2 3 4 5

Methodology
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www.cedefop.europa.eu
Follow us on social media

Thank you

Images copyright: the images used are © Cedefop or © stock.adobe.com

For more info:

George Kostakis, Cedefop expert and Coordinator of Department for 
VET and qualifications
George.Kostakis@cedefop.europa.eu 

Anthie Kyriakopoulou, Cedefop expert
Anthie.Kyriakopoulou@cedefop.europa.eu 

mailto:George.Kostakis@cedefop.europa.eu
mailto:Anthie.Kyriakopoulou@cedefop.europa.eu

