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Summary

School-based IVET provision at HQF/EQF level 4 in Greece is currently regulated
and overseen by the Greek Ministry of Education, Religious Affairs and Sports.
The Ministry has a section of its website dedicated to vocational courses provided
by emayyeAuarikd@ Aukeia, ‘epaggelmatika likeia’® (vocational upper secondary
schools), the main route into post-secondary IVET in Greece. This section contains
texts which provide an overview of a variety of available VET subjects, together
with promotional videos. The purpose of this working paper is to examine both
gendered language and the socio-pragmatic strategies used in these texts and
videos, to ascertain the extent to which the language used is inclusive in relation
to gender and the profile of prospective students.

Firstly, a content and discourse-based analysis will be carried out to identify
examples of gendered language, such as the use of the generic masculine
grammatical gender when referring to learners and employees (cf. Alvanoudi,
2013; Lambropoulou & Georgalidou, 2017, Pavlidou, 2006, among others), as well
as language choices which may be conventionally associated with a particular
gender. Together with the language used, additional factors, such as workplace
and learner images, will also be taken into consideration, since certain vocational
paths may be visually presented as female or male-dominated, thus perpetuating
gender bias in certain career paths. Secondly, the study will explore additional key
socio-pragmatic strategies used as part of the Ministry’s attempt to relate to and
attract learners to IVET courses offered in Greece.

Through the analysis outlined above, social perceptions and language
strategies will be revealed that may enhance or negatively impact the
inclusiveness of IVET programmes. This is related to Cedefop’s research on the
Future of VET which aims to deepen its understanding of the interaction between
the broad objectives of excellence and inclusion in the 21% century (Cedefop,
2023). The study shows that over the past 25 years, the understanding of inclusion
has broadened to encompass a wider range of individuals, promoting accessible
educational pathways, and ensuring that all learners receive the support they need
to succeed. This understanding of inclusion is also relevant to the current
European handbook on defining, writing and applying learning outcomes,
according to which, the learner should be the primary focus in the language used
(Cedefop, 2022, 78). The use of learning outcomes can support the inclusiveness
of VET as its flexible nature allows to break through gender patterns in VET
enrolment and respond to diverse needs of learners (NCAA, 2019), through
modularisation (Cedefop, 2010; 2015) of programmes (allowing the validation of
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non-formal and informal learning and the recognition of prior learning). The

approach also allows for differentiated teaching approaches and personalised

learning activities which are essential components of inclusive environments

(Cedefop, forthcoming). Employment, social inclusion and gender equality is also

one of the seven priorities for the European Commission’s work programme for

2025.

Considering the above, the language used in the texts and videos promoting
VET that focuses on specific profiles and excludes others, including but not limited
to gender, could be seen as falling short of the inclusion requirement set out in
European policy. Therefore, by using Greece as a case study, the principal
contribution of this paper will be to examine the extent to which inclusion, whether
that be in relation to gender, youth, or other socio-economic groups, is reflected in
the language used in IVET promotional texts and video material and, where
potential biases or non-inclusive features are identified, to put forward
recommendations outlining the ways in which any inequality emerging through
language use could be remedied.

In conclusion, the four main research questions of the proposed paper can be
summarised as follows:

(a) Which aspects of gendered language are present in the Greek Ministry’s texts
and videos promoting IVET courses and to what extent do they affirm or
challenge gender-based social perceptions?

(b) What other types of socio-pragmatic strategies are used in promotional texts
and videos in an attempt to engage with the target audience?

(c) How do eligible participants for Greek IVET courses view the language and
images used in promotional texts and videos and to what extent do they
demonstrate an interest in attending an IVET course at HQF/EQF level 4?

(d) If the language and images used in promotional texts and videos contribute to
social bias and are viewed negatively by end users, which remedies could be
proposed?

Cedefop working paper series — No 26/July 2025


https://commission.europa.eu/strategy-and-policy/strategy-documents/commission-work-programme/commission-work-programme-2025_en

Chapter 1.
Introduction

As an introductory pathway into vocational-related skills acquisition, IVET (initial
vocational education and training) plays a central role in realising the EU’s priorities
on upskilling and social inclusion (cf. Draghi report, 2024) to bridge the current
skills gap. To this end, the organisations responsible for overseeing and promoting
VET (vocational education and training) courses in each EU Member State have
developed both text-based and audio-visual material in an effort to attract
prospective students. In Greece, the most common way for a young person to
embark on a VET course is by moving up from the Hellenic qualifications
framework, HQF (') and European qualifications framework, EQF (°) level 3 to 4
within the educational institution known as emayyeAuariké Aukeio, ‘epaggelmatiko
lukeio’ (vocational upper secondary school), colloquially known in Greece as
EMAA, ‘EPAL’. The educational material taught in EPAL is overseen by the Greek
Ministry of Education, Religious Affairs and Sports, which has a section of its
website dedicated to vocational courses provided by vocational upper secondary
schools (%). Generally, these institutions are socially stigmatised in Greece, since
they are often perceived as representing a person’s lack of ability to continue along
the country’s valued academic school route, yuuvdoio, ‘gymnasio’ (lower
secondary school), allowing school leavers to take exams to earn a place at one
of the country’s universities. In short, academic education has long been
associated with success and personal development, whereas VET is often viewed
less favourably (cf. Cedefop, 2019).

However, due to a combination of recent changes in the labour market, a
shortage of traditional jobs, increasing precarity, and low salaries, VET has begun
to be promoted and perceived as a viable option for young people. More
specifically, Greece is currently implementing a project, co-financed by national
and EU funds, to digitally transform and improve VET and lifelong learning in the
country by the end of 2025. Apart from an overall aim to improve the attractiveness
of VET in the country, the project aims to convert educational material into digital

(") Information related to the Hellenic qualifications framework (HQF) and the levels,
qualifications types in Greece can be found at:
www.cedefop.europa.eu/en/tools/ngfs-online-tool/countries/greece-2022

(®3) The HQF was referenced to the EQF in 2015, and self-certification against the
qualifications framework of the European higher education area is in progress.

(3) Full details (in Greek) can be found via the Ministry’s website at:
www.minedu.gov.gr/texniki-ekpaideusi-2/to-thema-texniki-ekpaideusi
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form, provide trainer training in the use of digital infrastructures, and to improve
pupils’ hands-on learning by using up-to-date laboratory equipment (National
Organisation for the Certification of Qualifications and Vocational Guidance
(EOPPEP, 2024). The importance of inclusion in any reformed VET system is also
highlighted with reference made to the ‘obligation to provide all learning pathways,
without discrimination and exclusion, with explicit reference to people with
disabilities and chronic diseases, as well as other vulnerable groups’ (National
Organisation for the Certification of Qualifications and Vocational Guidance
(EOPPEP, 2024, p. 8). Learners suffering from gender disparities may face
exclusionary pressures or barriers to access, attendance, participation and
learning (Crenshaw, 1989; Varsik & Gorochovskij, 2023).

Gender equality is currently one of the areas which occupy a central place in
the EU’s policies on inclusion, as an imbalance between men and women
regarding the courses and jobs they pursue, together with an underrepresentation
of women in key STEM subjects and professions, continue to be observed.
Furthermore, aspects leading to inclusion or exclusion (such as gender along with
disability, socio-economic background, age) should not be considered in isolation,
as all these factors interact in a complex manner with countless intersections. The
concept of ‘intersectionality’ has been coined by Crenshaw (1989) in feminist
discourse and has also found its way into many other contexts, including education
(see e.g. Varsik and Gorochovskij, 2023).

According to Cedefop (2025a), in relation to gender representation on VET
courses, there are ‘persistent gender imbalances that limit opportunities and hinder
growth for all [...] Stereotypes and systemic barriers exacerbate these disparities,
particularly in STEM-related VET fields (science, technology, engineering, and
mathematics), where women remain significantly underrepresented’ (*). As an
example to show the extent of the disparity, Cedefop’s 2022 data (2025a) reveal
that women constitute only 15.5% of students enrolled on STEM IVET
programmes in the EU’s 27 member states.

In terms of institutional-level factors which may affect the gender imbalance,
European Commission et al. (2024), on behalf of the European Commission,
identify educational material, including textbooks, the biases and perceptions of
STEM teachers, peer influence, and role models as key factors. Moreover, they
note that ‘very few European countries possess curricula that focus explicitly on

(*) The stereotypes referred to here have led to various initiatives at both EU (cf.
European Parliament, & Council of the European Union, 2020) and national member
state levels to change perceptions of ‘male’ and ‘female’ jobs. For example, Germany’s
Klischeefrei (cliché free) initiative (Klischeefrei, 2021) aims to tackle gender-related
connotations through a combination of information sharing, network membership, and
putting forward specific proposals.
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women in science’ (European Commission et al. 2024, p. 24), thus reinforcing
gender-bias and perception that science is a male pursuit. Several studies (Krusic
et al., 2021, Papadakis, 2018, among others) reveal that students’ exposure to
gender stereotypes in their school years can affect the courses and jobs a student
applies for. To remedy the situation, the European gender equality strategy
(European Commission, 2025) stresses the importance of tackling gender
imbalances and refers to a union, where ‘all women and girls, men and boys can
thrive’ (European Commission, 2025, p. 6). In addition, one of the strategy’s key
objectives is to provide European women with ‘quality and inclusive education’
(European Commission, 2025, p. 4), while a commitment is made to support
gender equality through the EU budget.

The way language is used in promotional texts and audiovisual material plays
a crucial role in ensuring that an inclusive approach to VET is adopted. Language
is intrinsically linked to society and identity (see Coulmas, 2013; Holmes, 2016);
therefore, the way language is used in texts, such as educational and promotional
material, has the potential to both include and marginalise groups and individuals.
For example, Papakitsos et al. (2020) have shown that, together with other factors,
gender stereotypes and attitudes do indeed influence someone’s decision making
when it comes to choosing a field of study or profession. In terms of gender in
particular, the language in promotional VET texts and audiovisual material can
help ensure that both men and women feel that all VET courses are open to them,
regardless of potential preexisting stereotypes.

Furthermore, aside from gendered language and the role it plays in relation to
inclusion, the socio-pragmatic strategies used in promotional VET texts are also
significant. The term socio-pragmatic strategies here refers to language choices
which demonstrate a form of social connection with the text’s or video’s target
group (see Haugh et al., 2021). Two examples of this are the use of youth
language and politeness strategies which connote intimacy, solidarity, and
acceptance. More specifically, if we consider that texts used to promote IVET in
Greece are targeted primarily at young people currently attending education at
HQF/EQF levels 3 or 4, it makes sense to use language that resonates with people
belonging to this age-group to make them feel that the contents of the text or video
is relevant to them. In other words, language that is overly formal and does not
take into consideration the ways in which young people communicate has the
potential to alienate prospective IVET students and not achieve the common goals
of both Greece and the EU in making VET an attractive and valued option for
young people.

The purpose of this paper is to use Greece as a case study to examine the
extent to which inclusion, with a particular emphasis on gender and youth, is
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reflected in the language used in the Greek Ministry’s IVET promotional texts and
video material, and how the language is viewed by prospective IVET students
currently studying at HQF/EQF level 4. These objectives are carried out, first and
foremost, against the background of key EU policies on inclusion, particularly
related to gender (cf. European Commission 2025), but also by taking into account
the significant academic debate that has taken place in Greece on language and
gender (Alvanoudi, 2013; Pavlidou, 2006, among others), as well as the position
of the Ministry of the Interior's General Secretariat for Gender Equality on avoiding
sexist language in public administrative texts (Gkasouka & Georgalidou, 2018).
Finally, where biases or non-inclusive features are identified, proposals are put
forward which outline the ways in which any inequality emerging through language
use can be remedied. The principal contribution of the paper is that it approaches
the burgeoning EU issue of inclusion, with particular reference to gender and
youth, from the perspective of language; on the one hand analysing the language
used in promotional VET material and, on the other, eliciting the attitudes of
potential VET students, in order to gain a better understanding of the role language
plays in their decision to pursue VET courses. The following section will discuss
the theoretical background of gendered language, socio-pragmatic strategies, and
their relationship to inclusion in more detail. The data and methodology used will
then be presented and analysed.

Cedefop working paper series — No 26/July 2025



Chapter 2.
Gendered language, socio-pragmatic
strategies and inclusion

Interest in the relationship between language and gender within the field of
linguistics can be traced back to the early 1970s when early sociolinguistic studies
saw gender as a sociolinguistic variable which could explain certain examples of
language variety (see Labov, 1972 and Trudgill, 1974, among others). However,
despite the useful contribution of these studies to sociolinguistics at the time, their
limitation can be attributed to viewing gender as a static variable in contrast to the
dynamic and context-dependent form of identity it is seen as today. In other words,
since the mid-1970s and following the publication of Lakoff's book on language
and a woman’s place (1975), linguistics began to explore the social factors related
to language and gender in greater detail. As Bergvall (1999, p. 274) notes, gender
is ‘innate,’ ‘achieved’ and ‘ascribed;’ innate, in the biological sense that we are all
born with characteristics and organs that pertain -in most cases- to a specific sex,
achieved in the sense of the way people construct their gendered selves through
language, and ascribed in relation to the social assumptions and expectations
cultivated in society and imposed on people in connection with gender-related
roles and behaviour (°).

A significant aspect of sociolinguistic discourse on language and gender
which is highly relevant to this paper is that of linguistic sexism and the (in)visibility
of either men or women in everyday language use. For example, in
morphologically gendered languages such as Greek, gender is ascribed to both
inanimate and animate entities. While this does not create any problems in the
case of inanimate entities, where gender is not related to any biological factors, in
the case of animate entities, it results in a specific gender -usually female- being
rendered invisible in both hegemonic and everyday discourse (cf. Canakis, 2022).
For example, many professions written in Greek, such as yiarpog, ‘giatros’
(doctor), diknyopog, ‘dikigoros’ (solicitor), and mAnpogopikog, ‘pliriforikos’ (IT

(®) Adhering to the sociolinguistic norms expected of one’s gender is what Butler refers
to as “gender performativity” (Butler, 1990). According to them, as opposed to being
viewed as biological, gender is constructed and performed through the repetition of
specific linguistic features which can be socially recognised as belonging to a specific
gender. The same goes for the way people dress and the behaviour they exhibit. As
such, not adhering to the expectations connected with a person’s perceived gender
can have social ramifications, a fact well known by men who come under social
pressure to behave and speak in a “manly” way (cf. Canakis 2022; Talbot, 2010).
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specialist) are often written solely with the masculine gender (cf. Pavlidou, 2006),
despite numerous grass-root attempts to establish equivalent feminine noun
endings (°). Furthermore, the use of the generic masculine (7) to refer generally to
individuals or groups consisting of both men and women, as well as the exclusive
use of the feminine gender to refer to professions viewed socially as female-
specific, further exacerbates the invisibility and perceived social roles of women.
Examples 1 and 2 below are representative of this.

Example 1

Znrteital kKaBapioTpia yia KaT 'oikov pyaaia dUo opEg TNV eLSOUAdA.
[Ziteitai katharistria gia kat'oikon ergasia duo fores thn evdomadal].
Cleaner [fem, sing.] required for household chores twice a week.

Example 2

O1 pabnTég ogeilouv va BpiokovTal oTov Xwpo Tou oxoAegiou aTig 8:00.
[Oi mathites ofeiloun na vriskontai ston choro tou scholeiou stis 8:00].
Pupils [masc, plural] are required to be on the school premises at 8am.

In Example 1, the feminine noun ending is used in the singular of the word
kaBapiotpia, ‘katharistria’ (cleaner), thus implying, through conventional use, that
a cleaner is always female and, by extension, that the job of a cleaner is female-
specific. On the other hand, in Example 2, the masculine plural noun ending is
used for the word pabnrég, ‘mathites’ (pupils), a common practice in Greek and
other inflected languages, such as French, when referring to both men and women
(Pavlidou 2006). However, the result of this is that female pupils are rendered
invisible in texts of this kind. As Canakis (2022, p. 179) points out, ‘the linguistic
omission of the female gender also has consequences for the way we perceive

(6) See Canakis (2022, p. 180) for a detailed discussion on specific examples and the
social factors influencing their possible acceptance in everyday language.

(") The term generic masculine or yeVIKEUTIKO ApoEeVIKO yévog ‘genikeftiko arseniko genos’
in Greek refers to the practice of using the masculine noun ending in contexts where
either an individual is referred to in general or a group of people consisting of both
men and women, resulting in women being rendered invisible in the related discourse.
As Lampropoulou and Georgalidou (2017, p. 49) note, ‘Greek is a highly gender-
inflected language, so the generic masculine is the dominant choice for male and
female referent members of a group of people. We aim to show that this practice
results in a grammatical paradox where masculine forms are used even when women
are exclusively addressed’ (cf. Pavlidou, 2006).
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female subjects and is linked with their (in)visibility.” Therefore, in terms of
promotional material in IVET, the use of the generalised masculine gender could
be seen as excluding females from VET courses or presenting specific courses as
being irrelevant to female students. Similarly, in cases such as Example 1,
prospective male students may be deterred from taking up specific courses for fear
of being judged as engaging in a ‘female profession’. In short, the unequal
distribution of gendered forms and related stereotypes such as the ones outlined
here can create a sexist use of language which can potentially pose a threat to the
EU’s priority of ensuring inclusion in VET provision.

The repetition of gender-biased phrases or practices entrench gender-based
perceptions in our collective conscience or, as van Dijk (2014) phrases it, our
‘social cognition’. The effects of this and the stereotypes generated further
exacerbate the exclusion of either women or men from specific environments. For
example, Alvanoudi (2008, p. 97) refers to psycholinguistic research which
demonstrates that the use of the grammatical gender can influence memory and
emotional representation. In other words, repeated exposure to linguistic forms
which exclude either women or men can affect the way we normalise bias in both
our thinking and the way we use language. It is, perhaps, important to point out
here that although women have long been the principal victims of sexist behaviour
and sexist language, this is by no means universal and men can also find
themselves the target of sexist comments and practices, whether that be supposed
mock insults from other men (cf. Talbot, 2010, p. 97) or the -often sexualised-
reinforcement of gendered expectations from women (see Daleziou, 2011). Such
forms of sexism may be entrenched to such an extent that they become highly
resistant to change and require language planning policies in an attempt to
address the situation. An example of such language planning in Greece is the
policy adopted by institutions of higher education that both male and female
genders are used in official university documents (). More specifically, it is now
common policy for Greek universities to adopt gender-inclusive language, so as to
increase the visibility of women in texts which hitherto have largely used the
generic masculine to refer to both men and women. In relation to the topic of this
paper, where gender bias is identified, similar policies could be introduced in IVET
texts to ensure a gender-inclusive approach.

Another key aspect of relevance to this paper is the use of socio-pragmatic
strategies which may create a sense of inclusion and relevance among

(8) For example, the language policy of the National and Kapodistrian University of
Athens makes a direct reference to the fact that the language used when selecting
members of staff can make it seem that certain positions are not for women, while
stipulating that the university will tackle matters of sexism. More information.
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prospective IVET students. Youth language and positive politeness strategies are
two examples of this. Youth language represents specific linguistic features, such
as informal phrases, code-switching, and translanguaging (Androutsopoulos,
2001; Tsokalidou, 2017) that are characteristically found in the language practices
of young people. It is common for advertisements and texts targeting young
demographics to align with their language practices to appear more relatable and
persuasive (see Politis & Kourdis, 2016; Stamou, 2013, among others). Similarly,
positive politeness strategies are language features that are used to foster a sense
of solidarity, in this case between IVET providers and prospective IVET students.
In Brown & Levinson’s (1987) influential framework on politeness (°), positive
politeness strategies satisfy the needs of a person to be liked and accepted by
others. Depending on the culture and instance of communication, this can be
understood as aspects of language that reduce social distance and demonstrate
closeness. As Bella (2015, p. 158) notes, ‘language strategies that perform
positive politeness aim, therefore, to express closeness, solidarity and approval
towards the interlocutor.” Particularly in the case of young people, this can also
include the use of solidarity markers. One such case is the word @iAe, ‘file’ (mate)
shown in Example 3.

Example 3

Mnv 1o oképTecal pe @iAe. OAa KaAd!
[Min to skeftesai re file. Ola kala!]
Don’t worry about it, mate. Everything’s fine!

The word is used extensively in informal conversation in Greek by both men
and women and provides speakers with a means to index intimacy and friendship.
In the case of Example 3, it is used as an attempt to reduce a person’s concern or
anxiety about something. More specifically, both the informality of the word and its
association with intimacy reaffirm the speaker’s approval of the addressee and the
notion that they should not worry, thus satisfying their positive face needs.
Additional strategies may include the use of the familiar tu-form which is used in

(®) A detailed overview of the framework, as well as the criticism it has received, far
exceeds the constraints of this paper. For an in-depth discussion on the framework
and its relevance to Greek in particular, see Canakis (2007) and Bella (2015). It should
be noted that despite the aforementioned criticism, largely attributed to the problematic
concept of politeness universals, particularly beyond the Anglo-Saxon world, as well
as the development of new approaches to politeness, Brown & Levinson’s (1987)
framework continues to be influential and extensively used in contemporary studies
on politeness.
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Greek by young people in conversations with members of the same age group
(see Sifianou & Tzanne, 2018), the use of the inclusive first person plural (‘we’),
often used in Greek to foster a sense of common ground, collectivity, and to avoid
any potential sense of imposition that may arise if the addressee feels they are
being told what to do (see Bella, 2015, p. 64). The imperative may also be used
as a means of encouraging the addressee to take specific action.

In sum, it is clear from the above that language plays a central role in social
relations and inclusion in that it has the potential to both include and marginalise
individuals and group members, while also contributing to in-group collectivity and
solidarity, factors which have been shown to impact the choices made by young
people when considering education and training courses and employment.
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The data used in the analysis derive from two sources. The first consists of the
promotional IVET texts and videos on the dedicated website of the Greek Ministry
of Education, Religious Affairs and Sports. The material corresponds to nine VET
disciplines: Agriculture, food and the environment; health and wellbeing; computer
science; mechanical engineering; electrical engineering, electronics, and
automation; construction; administration and finance; applied arts; and shipping.
The material which will be analysed consists of nine written texts with a total of
2 935 words outlining the courses within each area, together with their respective
learning outcomes, and eight short-length or full-length videos containing
narration, texts, and images, which provide an overview of the VET discipline and
what the prospective student can expect to encounter on the course. It is the
contents of these written texts and videos that are of interest for the purposes of
this paper and will be subject to the sociolinguistic analysis that follows.

The second source of data is the semi-structured interview and questionnaire
conducted with sixteen (16) school students from the first class of an upper
secondary school in Greece (cf. De Fina, 2019) ('°). Students at HQF/EQF level 4
were selected, as this particular level corresponds to the stage where school
students are in their first year of post-compulsory education and are still able to
move to VET courses should they choose to do so. The purpose of this intervention
was to elicit the students’ attitudes towards the language and content of Greece’s
IVET material, as well as whether they would consider taking up one of the IVET
courses based on how they are linguistically and visually presented in the material.
The data from the intervention complement the analysis of the material by
providing insight into the prospective end users’ perspectives, thus allowing for a
more objective discussion in the analysis section.

In terms of methodology, owing to the multi-faceted nature of the study, a
mixed-methods approach is adopted, drawing from sociolinguistics and discourse
analysis for the investigation of gendered language and socio-pragmatic

("% The advantage of the semi-structured interview format is that it allows the interviewer
to ask specific questions, while allowing the interviewee to elaborate freely, a fact
which may take the discussion in a related area that the researcher had not envisaged,
thus allowing for the possibility of additional relevant questions that can be of
significant use to the analysis. Moreover, while the interviewee may be guided in terms
of the questions asked, it is important for the questions to be formulated in a way which
does not preclude specific responses and lead to compromised data reliability.
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strategies; Brown & Levinson’s (1987) framework on face and politeness, and
ethnography to elicit students’ attitudes on the language and images used in
promotional texts and videos. Regarding the analysis of the IVET promotional
material, although the data will mainly be subject to a qualitative analysis, a
combination of both quantitative and qualitative approaches is adopted. This is
desirable, because qualitative data allow for an in-depth analysis of the social
aspects of language use in relation to the context under study, whereas
quantitative data can provide insight into the frequency with which certain linguistic
features or structures appear. More specifically, a qualitative approach was
adopted to analyse the gendered language and socio-pragmatic strategies that
appear in texts and videos promoting IVET, while the frequency of specific words
and collocations was monitored using AntConc software (Anthony, 2024). The
data analysed, as well as the practical recommendations proposed at the end of
the paper, take into consideration current EU policies on gender and inclusion, as
well as national Ministerial positions on the use of gendered language and the
avoidance of sexist language. Therefore, the recommendations suggested in this
working paper are intended to provide an opportunity for reflection and discussion
on the use of language and potential renewal of the promotional material for VET
courses at vocational upper secondary schools (EPAL).

Regarding the analysis of student attitudes, students were informed that their
participation was optional and anonymous, and that their data and responses
would be used solely for the purpose of the research and would not be disclosed
to third parties. To this end, a privacy statement in line with EUDPR (Article 15)
was compiled and distributed to participants stipulating which data would be
processed.

In the second part of the intervention, students were asked to fill in an EU
survey consisting of five parts ('"). In the first part, students were asked to answer
some compulsory and optional personal questions related to their age, their date
of birth, the class they attend at school, and the area in which they live. In the
second part, some general questions were asked, including whether students were
aware of professional upper secondary schools and whether they would like to
attend one. Students were also asked to reflect on the factors they consider
important when choosing an educational programme and, crucially, whether they
consider the language used in course descriptions to be important, as well as
whether certain professions may be more suitable for men or for women (cf.
Papadakis, 2018). Subsequently, in the third and fourth parts of the questionnaire,
students were asked to read three IVET promotional texts from the disciplines of

(") The questions asked in the online questionnaire can be seen in Annex 1 of the working
paper [Greek only].
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health and wellbeing, electrical engineering, electronics and automation, and
administration and finance, as well as three videos from health and wellbeing,
computer science, and mechanical engineering ('?). Students were further asked
to comment on whether they would be interested in studying on the course being
described, whether they think the language would make the course interesting for
people their age, and whether the disciplines outlines target specific genders or
specific people. Finally, to stimulate reflection, students were asked to comment
on whether the material they had examined left a positive or negative impression,
whether the material would encourage them to take up a VET course, and whether
they feel the language of the texts and audiovisual material could be improved.

It should be noted that the views of the students are intended to complement
the sociolinguistic analysis of the material by shedding light on how a small but
representative group of prospective VET students view the Ministry’s content and
to what extent it resonates with young people. The intention, therefore, is not to
provide statistical data, but an indicative insight into how young people interact
with the material.

('?) The texts and material in question were selected owing to their social association with
gender-specific roles, particularly in the case of health and wellbeing and electrical
engineering, disciplines stereotypically associated with women and men respectively.
Therefore, the rationale behind the selection was to investigate if the students would
comment on this and the language used to describe each discipline.
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In this section, the nine promotional IVET texts and eight videos on the Greek
Ministry’s website are presented and analysed. In relation to the video material in
particular, it should be noted that certain VET disciplines, such as health, welfare,
and wellbeing have both a full-length and short-length video with the latter being a
condensed version of the former. However, other disciplines such as
‘administration and the economy’ only have short-length videos. Since the purpose
of this paper is to examine the full extent of the data available, in the disciplines
where both a full and condensed version of the promotional audiovisual material
is available, it is the full version that is analysed. Furthermore, to ensure
transparency and clarity, the analysis of the written texts and the audiovisual
material are presented and discussed in separate subsections. This is then
followed by a discussion of the data which emerges from our contact with
prospective IVET students and complements the linguistic analysis by shedding
light on how a group of potential end-users view the language used and to what
extent this could influence their own choices when considering an IVET course.

4.1. Gendered language and strategies of inclusion in
written IVET promotional material

The most striking aspect of all the written material promoting IVET in Greek
professional upper secondary schools is the exclusive use of the generic
masculine when referring to both VET-related professions and VET graduates.
Although the use of the generic masculine is commonly used in Greek, both in
informal and institutional settings (cf. Georgalidou, 2016; Lampropoulou &
Georgalidou, 2017), in recent years there has been considerable discourse on the
need to adopt a gender-inclusive approach to language, particularly in public
bodies. For instance, in 2018 the Ministry of the Interior's General Secretariat for
Gender Equality published a guide on ways to avoid sexist language in public
administrative texts (Gkasouka & Georgalidou, 2018). A principal recommendation
referred to in a 2016 ministerial circular which appears at the beginning of the guide
supports that written public documents should recognise both genders. More
specifically:
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(1) Itis recommended to refer to women and men by using both grammatical
genders when the text refers to mixed groups or when there is no mention of a
specific gender [...]

(2) When referring solely to women, the use of the feminine gender, together with
adjectives and pronouns, should be used exclusively.

(3) In cases where nouns do not distinguish between masculine and feminine
genders, it is recommended to use adjectives and pronouns which refer to both
genders [...]

Source: Gkasouka & Georgalidou, 2018, p. 8-9

Based on these recommendations, the current written IVET promotional
material could be revised to adopt a more inclusive approach to gender. In a strictly
morphological sense, the language adheres to long-held conventions of using the
masculine gender when generically referring to professions, individuals, or groups
(see Pavlidou, 2006). However, by not using gender-inclusive language
prospective female IVET students are rendered invisible (cf. Canakis, 2022;
Georgalidou, 2016; Gkasouka & Georgalidou, 2018), meaning that there is no
linguistic representation of women in the current literature promoting IVET courses
in Greece. Table 1 below shows the most commonly occurring nouns which refer
to professions, individuals and groups in the written promotional material, while
Table 2 shows the most common co-occuring words in the data set, including
adjectives, nouns, and pronouns. The data was produced using AntConc and allow
the researchers to examine the frequency of gender-based words and expressions
more closely, as well as the context in which they occur.

Table 1. Frequency of noun occurrences related to professions, individuals and
groups in written promotional IVET material

Percentage of proper

L ‘ G nouns in corpus
Atrégoirtog, ‘apofoitos’ (graduate) 35 28%
Texvikog, ‘technikos’ (technician) 32 26%
Bon68ag, ‘voithos’ (assistant) 15 12%
YmdaAAnAog, ‘ypallilos’ (employee) 13 11%

EmayyeApariag, ‘eppagelmatias’
(professional)
ATtrépoirol, ‘apofoitoi’ (graduates)

10 8%
6 5%
5 4%
4 3%
3
1

Texvitng, ‘technitis’ (handyman)
EmayyeAparieg, ‘epaggelmaties’
(professionals)

Ikavog, ‘ikanos’ (capable)

2%
1%

Texviteg, ‘technites’ (handymen)

Source: Authors.
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Table 2. Frequency of word combinations which appear in written promotional
IVET material

Word combinations Frequency

EAe00epog erayyeApariag, ‘eleftheros epaggelmatias’ 8

(freelancer)

Eivai 1Ikavog va, ‘einai ikanos nai’ (he is able to)

EmayyeAparieg autoi, ‘epaggelmaties aftoi’ (these professionals)

EAeuBepol erayyeAparieg, ‘eleftheori epaggelmaties’ 1

(freelancers)

Source: Authors.

As can be seen in both tables, no feminine forms are used when reference
is made to animate entities connected with IVET programmes, including graduates
and professionals. The use of the generic masculine gender applies to pronouns,
adjectives, and nouns, resulting in women being linguistically excluded from IVET
material. The most frequently occurring nouns of this type are amogoirog,
‘apofoitos’ (graduate) and rexvikog, ‘technikos’ (technician) in the singular. A closer
look at the context in which these words appear reveals that both terms refer
generically to members of the student body who complete the course; the former
refers to anyone who has graduated from a course corresponding to one of the
disciplines, whereas the latter refers predominantly to an area of specialisation (**)
or a professional capacity, in which case it is preceded by the preposition wg, ‘os’
(as). In the case of amdgoirog, ‘apofoitos’ in particular, the word is used exclusively
in the data as part of an intended learning outcome statement indicating ‘what a
learner is expected to know and be able to do and understand, having completed
a learning sequence, a module, a programme or a qualification’ (Cedefop, 2022,
p. 18). This is evidenced in instances such as Example 4 (our underlining for
emphasis):

("*) In Greek, the construction verb+ proper noun denoting a professional person in the
nominative case is often used, meaning that phrases such as ommouddalw TeXVIKOG
uttoAoyioTwy, ‘spoudazo technikos ypologiston’ (I am studying [to be a] computer
technician) can be used. As Holton et al. (2002, p. 256) note, ‘the nominative is used
to indicate a subject predicate, i.e. a word or phrase denoting the same person, thing,
etc., as the subject.’ This means that, aside from the profession itself, it is also possible
in Greek to refer to the professional person as an area of specialisation.
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Example 4

O amé@oITog TNG €1I0IKOTNTAG APYUPOXPUCOXOIag Eival IKAVOS va EPYACETAI WG
€IOIKEUPEVOG TEXVITNG O€ PIOTEXVIES, BIOUNXAVIEG KOl EPYACTAPIA.

[O apofoitos tis eidikotitas Argyrochryochoias einai ikanos na ergazetai os
eidikeumenos technitis se viotechnies, viomixanies kai ergasthria].

The graduate [masc. sing.] in silver and gold smithing is able [masc. sing] to work as
a skilled [masc. sing.] technician [masc. sing] in craftsmanship, industry, and
workshops.

Although the statement could be criticised for being vague in the sense that it
does not specify the precise learning outcomes that will be acquired by the learner,
it provides clear information on the anticipated workplaces a graduate in silver and
gold smithing will be able to apply their trade and reveals linguistic sexism on all
references to the graduate: on two nouns and two adjectives (see the underlined
endings). In sum, the profile of the graduate is presented exclusively as male,
reinforced by a variety of nouns and adjectives

Furthermore, Table 3 shows the distribution of the two words across the nine
IVET disciplines. The word amdgoirog, ‘apofoitos’ has a greater distribution than
TEXVIKOG, ‘technikos,” most probably because of the tendency within the IVET texts
to use the former as part of a learning outcome statement, although the frequency
with which both words appear varies across disciplines.
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Table 3. Frequency of common-occurring words per VET discipline
Discipline Amogoirog, Percentage TexVIKOG, Percentage of
‘apofoitos’ of total ‘technikos’ total corpus
corpus
Agriculture, food
and the environment 4 1% 8 25%
Health and wellbeing 9 26% 0 0%
Computer science 0 0% 2 6%
Mechanical 6 17% 10 31%
engineering
Electrical
engineering, 3 9% 8 25%
electronics and
automation
Construction 1 3% 4 13%
?dministration and 4 1% 0 0%
inance
Applied arts 6 17% 0 0%
Shipping 2 6% 0 0%
Total 35 100% 32 100%

Source: Authors

As can be seen from the table, amégoirog, ‘apofoitos’ occurs more frequently
in the discipline of health and wellbeing, followed by mechanical engineering and
applied arts, while it has a markedly low frequency in shipping and construction
and does not appear at all in computer science. Indeed, from a gender-related
point of view, this distribution is interesting in the sense that computer science is
stereotypically considered to be a male-dominated profession, whereas health and
wellbeing is associated more with women. The fact that the latter discipline bears
the highest frequency of a word using the generic masculine gender to refer to all
graduates reaffirms Georgalidou and Lampropoulou’s position on the use of the
generic masculine even when the speaker/writer is referring exclusively to women
(2017, p. 49) or, indeed, when they may have women predominantly in mind, as
would appear to be the case in the discipline’s audiovisual material on health and
wellbeing, which we shall examine in Section 4.2.

A variety of examples of linguistic sexism and stereotypical gendered profiles
can be found in the texts across all disciplines. Aside from the use of the term
ammogoirog, ‘apofoitos’ to refer generically to someone who has completed a
course, the generic masculine gender is used to a more noticeable extent in certain
cases as can be observed in Examples 5 from electrical engineering, electronics
and automation, and 6 from administration and finance:

Cedefop working paper series — No 26/July 2025 22



Inclusion in Greek initial vocational and educational training (IVET)

Example 5

Mmropei va epyaoTei wg eEAEUBEPOG ETTAYYEAUATIAG EYKATAOTATNG HE OIKO TOU
TTEAATOAGYIO, WG EIBIKEUPEVOG TEXVIKOG [...] WG IBI0KTATNG 1 EI0IKEUNEVOS TTWANTAG €
KATAOTANATA NAEKTPOAOYIKWV EIOWV f) IBIOKTATNG KATAOTHNATOG [...].

[Mporei na ergastei os elefteros epaggelmatias ekgatastatis me diko tou pelatologio,
os eidikevmenos technikos [...] os idioktitis | eidikevmenos politis se katastimata
ilektrologikon eidon | idioktitis katastimatos].

He can work as a freelance installer [masc. sing.] with his own clients, as a trained
technician [masc. sing.] [...] as an electrical store owner [masc. sing.] or as a trained
salesman [masc. sing] or as a store owner [masc. sing.]

Example 6

‘Evag e&e1dikeupévog Marketing Manager avaAapBAaver va IKOVOTIOIET TIG avAYKEG KGOE
TTEAGTN KAl va TTPOWOEI Ta TTPOIOVTA Kal TIG UTTNPETIES TNG ETTIXEIPNONG OTNV ayopd
[...]

[Enas exeidikevmenos Marketing Manager analamvanei na ikanopoiei tis anagkes
kathe pelati kai na proothei proionta kai tiw ypiresies tis epicheirisis stin agora [...]]

A trained Marketing Manager [masc. sing.] undertakes to serve the needs of each
customer [masc. sing.] and to promote the business’s products and services within
the market.

Contexts such as those in Examples 5 and 6 with a heavy use of the generic
masculine gender have been shown to create a cognitive schema (**) in the mind
of the reader, who then perceives the object of reference, in this case the job and
those associate with it, as male-specific. As Alvanoudi (2013, p. 39) notes,
‘cognitive linguistics/semantics supports that the form [of a word] contains
information which corresponds to specific notions. Based on this, it can be said
that the information related to gender encoded in grammatical gender is linked with
the concept of gender and the construction/interpretation of the person referred to
as female or male.” In other words, through repeated exposure to professions
written with the masculine gender, alongside existing stereotypes that certain
professions are males or female-specific, speakers are influenced to perceive
technicians and managers as male professions. For instance, the reference made
in the description for electrical engineering, electronics and engineering to the
need for ‘wuikn &0vaun, ‘miiki dinami’ (muscular strength) could be said to

(") In cognitive linguistics, the term cognitive schema refers to an established concept
established in the mind of the speaker through repeated exposure. When words or
phrases pertaining to this concept are read or heard, the cognitive schema is triggered,
and the speaker processes the person or object referred to accordingly (cf. Panaretou,
2011, 43-49).
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reinforce the stereotype that such professions are male-specific. Furthermore, the
use of the more inclusive term droua, ‘atoma’ (people) in the neuter, which does
not refer specifically to a person’s gender, only appears twice in the data, therefore
demonstrating the extent to which the use of the generic masculine gender has
become established in Greek texts and, by consequence, in the collective
conscience of Greek speakers.

In terms of the socio-pragmatic strategies used, with two exceptions, all the
texts use an impersonal tone, creating a feeling of distance between prospective
VET students and the professionals they may aspire to become. Examples of this
include the use of the third person singular and the absence of personal
references. For instance, as we have already seen, the common use of the word
ammogoirog, ‘apofoitos’ as opposed to a personal pronoun, not only renders women
linguistically invisible through the generic masculine gender, but it also creates
distance between the writer and the addressee. This, in turn, means that the tone
of the text is not aligned with the intended audience (cf. Bell, 1984). However, in
the text referring to health and wellbeing, a selection of positive politeness
strategies can be observed. The same can be noted in the applied arts discipline
where the term épnpol, ‘efivoi,’ (teenagers) is used, therefore not only referring to
gender but also to the specific age group the texts are designed for. This, in fact,
is the only example where the target age group is revealed explicitly, though it can
be inferred using the second person singular in the health and wellbeing text, as
can be seen in Example 7.

Example 7

H d166eon Tmpoo@opdg TTpog To GUVAVBPWTTO Kal N avAaykn va BECEIC TOV EQUTO GOU
TNV UTTNPECTia OAwWV EKEIVWV TTOU VOooUV atmroTeAOUV BaCIKEG TTPOUTTOBETEIG yia va
emMAEEEIC eTTayyEAUOTO YYEiag.

[I diathesi prosforas pros to synanthropo kai i anagki na theseis ton eayto sou stin
ypiresia olon ekeinon pou nosoun apoteloun vasikes proipotheseis gia na epilexeis
epaggelmata ygeias].

The desire to help people and the need to place yourself at the service of the ill are
crucial factors in your choosing a health profession.

In this example, the use of the second person singular, the Greek tu-form,
connotes a feeling of intimacy and solidarity between the writer and the target
audience, as it is associated with informal, relaxed instances of communication,
as well as instances where the addressee is younger than the speaker or writer
(see Sifianou & Tzanne, 2018). In other words, addressing the reader in the
second person singular is a positive politeness strategy, since it reduces social
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distance, is age-group appropriate, and it gives the feeling that every young person
is being addressed directly in an inclusive way. Furthermore, since the intention of
the writer here is to offer advice to prospective IVET students, it comes across as
though the writer cares about the future prospects of the target group, therefore
demonstrating ‘knowledge of and concern for [the adressee’s] wants’ in the words
of Brown & Levinson (1987, p. 322).

Based on the above analysis, it could be said that from a linguistic
perspective, the texts used by the Ministry do not fully align with the ministerial
guidelines outlined in Gkasouka & Georgalidou (2018). Furthermore, with the
exception of two disciplines, the language does not engage with the addressees
directly. The following section discusses the language and inclusion strategies in
Greece’s promotional IVET audiovisual material.

4.2. Gendered language and strategies of inclusion in
audiovisual IVET promotional material

The language and images used in the eight promotional VET videos generally
demonstrate a more balanced representation of gender and socio-pragmatic
strategies, albeit not in a uniform manner across disciplines. For example, while
some audiovisual material, such as the video belonging to applied arts, feature
more conversational forms of language; for instance, the use of the tu-form and
the imperative, other texts retain a more impersonal tone in much the same way
as our findings related to the written texts analysed in the previous section.
Examples 8 and 9, spoken texts, and 10, a written text, from the disciplines of IT,
administration and finance, and applied arts respectively, are representative of this
tendency.
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Example 8

Av oou apéoel va AUVEIG ypipoug EAa oTnV opdda Yag
[An sou aresei na lyneis grifous ela stin omada mas]
If you [second.sing.] like to solve riddles, join [second person sing. imp.] our team

Example 9

live pabntrg Tou EMAA (.) ATTOKTnOoE atmoAuThplo deuTePoRABuIag ekTTaideuong (.)
QTTOKTNOE TITUXIO JE avayvwpIoPEVa ETTAYYEANATIKA dIKalwUaTa (.) EAa OTovV ToPEQ
olKovouiag kai dloiknong

[Gine mathitis tou EPAL (.) Apoktise apolytirio defterovathmias ekpaidevsis (.)
apoktise ptychio me anagnorismena epaggelmatika dikaiomata (.) ela ston tomea
oikonomias kai dioikisis]

Be [second person imp.] an EPAL student. Get [second person sing. imp.] a
secondary school leavers’ certificate. Get [second person sing.imp.] a degree with
Recognised professional rights. Join [second person sing. imp.] the Department of
Administration and Finance.

Example 10

>moudace aT1o ENMAA [...] BéAeig va aoxoANnBEeig pe KATI Onuioupyiko; [...] BEAEIG va
oTToudACEIg OWPEAV; [...] ouvéxioe TiIG aTToudég oou oTa A.E.l. & A.T.E.I. kai Zx0An
KaAwv Texvwv [...] HTTOPEIG va eyypageig 0To HETOAUKEIOKS £TOG — pabnTeia Kal va
QTTOKTAOEIG TTIIOTOTTOINKEVO TITAO OTTOUDWYV ETTITTEDOU 5 KAI EPYOCIOKN EUTTEIPIQ.
[Spoudase sto EPAL [...] theleis na ascholitheis me kati dimiourgiko? [...] theleis na
spoudaseis dorean? [...] synechise tis spoudes sou sta A.E.l. & A.T.E.I. kai Scholi
Kalon Technon [...] mporeis na eggrafeis sto metalykeiako etos — mathiteia kai na
apoktiseis pistopoihmeno titlo spoudon epipedou 5 kai ergasiaki empeiria].

Study [second person imp.] at an EPAL. Do you [second.sing.] want to get involved
with something creative? Do you [second. Sing.] want to study for free? Carry on
[second person sing.imp.] with your studies at a university, higher technical institute
and School of Fine Arts. You [second sing.] can register at the post-secondary
apprenticeship year and get a certified level 5 qualification, as well as work
experience.

In all three examples, the audiovisual material makes use of the second
person singular and the imperative. Both morphological and pragmatic features
are associated with increased social intimacy and solidarity and can therefore be
seen as positive politeness strategies (cf. Bella, 2015, pp. 159-160). In other
words, the face threatening act of imposition that is typically associated with
directive speech acts marked by the imperative (see Sifianou, 1992, p. 99),
particularly here in the second person singular, is acceptable. Its acceptability is
due to the target group being young people, who conventionally use the tu-form in
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their interactions with each other (cf. Sifianou & Tzanne, 2018). In other words,
both the imperative and tu-form create a sense of informality and intimacy between
the addressee and the members of the young target group, giving the impression
that the text is ‘speaking’ to prospective students directly and in their own
language. This is particularly reinforced in instances such as Example 8 where the
speaker is herself an IVET student, thus connoting a sense of legitimacy and
authenticity regarding the language used.

Moreover, the use of youth language features, even in cases where they do
not arise from spontaneous speech, reflect what Bell (1984) referred to in his
theory on audience design; in other words, linguistic style-shifting to match the
language practices of the target audience ('°). The presence of direct questions
also lends the material a conversational style with a greater level of engagement
with the audience, as the questions create an additional conversational dimension
to the language used. In other words, by using features of language used by young
people and adopting a direct conversational style allows the Ministry to directly
engage with the audiovisual material’s intended audience (cf. Archakis, 2013, p.
53). The extent to which this indeed resonates with prospective IVET students will
be investigated in the following section.

In terms of gendered language and linguistic sexism, both written and spoken
texts use the generic masculine gender in the same way as was noted in the
previous section, therefore reinforcing the notion that women are invisible in the
language used in promotional IVET material in Greece. However, when the images
of the videos are examined, a slightly different picture emerges. More specifically,
the videos for each discipline depict both men and women, indicating that an effort
has been made to visually show that professions are open to both genders. Figures
1 from agriculture, food and the environment and Figure 2 from health and
wellbeing are representative of this.

('%) See also Holmes (2016, pp. 299-300), who refers to speakers adopting features of
others’ language to convey solidarity and politeness.
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Figure 1.  Image from the audiovisual material related to agriculture, food and the
environment (plant production technician)

Source: Ministry of Education, Religious Affairs and Sports, 2018a, 0:27)

Figure 2. Image from the audiovisual material related to health and wellbeing

Source: Ministry of Education, Religious Affairs and Sports, 2018b, 0:53)

Figure 1 shows women using agricultural vehicles which would traditionally be
associated with a male-dominated job, reinforced by the use of the masculine
gender in the accompanying written text. Therefore, the fact that most people in
the picture are women contributes to the breaking down of this stereotype and
demonstrates that agriculturally related professions are not just for men. Similarly,
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in Figure 2, a man is depicted as a nurse caring for a patient, a profession
conventionally associated with women. There are, however, some instances of
gender stereotypes being preserved in the images depicting gender in certain
professions. Figures 3 and 4 are two representative examples:

Figure 3. Image from the audiovisual material related to mechanical engineering

Source: Ministry of Education, Religious Affairs and Sports, 2018c, 5:18.

Figure 4. Image from the audiovisual material related to health and wellbeing
(midwife and paediatric clinics)

TOMEIZ ATIAZXOAHZHX KAI ITPOOIITIKEE AT'OPAY EPTAZIAY

MAIEYTHPIA KAI IIAIAIATPIKEX KAINIKEX
e = - =

Avanapaywyi (k)

Source: Ministry of Education, Religious Affairs and Sports, 2018b, 2:03.
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Figure 3 shows a male dominated space in the car workshop, an environment
typically associated with men, whereas midwifery and childcare, long associated
with nurturing women and motherhood, is depicted in Figure 4 as a female pursuit.
This, of course, does not mean that men or women are excluded from applying for
any course; merely that the images reflect and may serve to reinforce preexisting
gender stereotypes and cognitive schemata (cf. Alvanoudi, 2013; Panaretou,
2011) concerning which professions society deems more fitting for both genders.
This notion is reinforced in the video corresponding to Figure 3 through the
presence of a male narrator, whose voice is characterised by both a low pitch and
dynamic stress, both associated with hegemonic masculinity. In sociolinguistics,
this is referred to as ‘creaky voice,” a phenomenon where typically male -but also
female- speakers use a low-pitched voice to purposely align with masculine
phonetic features and perform a variety of social functions, such as to index
assertiveness and toughness (see Davidson, 2021; Levon, 2016, among others).
In other words, although an apparent effort has been made to make VET
professions appear welcoming to both genders, there are certain professions
which appear to be more resistant to gender-based inclusion and preserve
entrenched social stereotypes.

Based on the above, it can generally be said that the audiovisual material’s
images make up for the lack of gender-based inclusion in the use of language. In
other words, it is apparent that an effort has been made to depict both men and
women in a variety of roles, thus helping to break down gender-related stereotypes
in some cases, although in others, such as mechanical engineering and
healthcare, stereotypical gender associations appear to remain. The extent to
which this is noticed within the prospective IVET student pool will be discussed in
the following section.

4.3. The voice of prospective IVET students

In this section, we will examine the opinions of the sixteen (16) prospective IVET
students. In the following sections, an overview of the students’ profiles is provided,
followed by a discussion on their attitudes towards the language of the material
and matters of gender and inclusion. The students’ opinions will then be used,
together with the sociolinguistic analysis of the IVET promotional material, to put
forward practical recommendations for the ways in which the material could be
improved.
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4.3.1. Student profiles and their attitudes towards VET in the Greek context
Of the sixteen students who participated in our research, an even number of boys
and girls was selected, meaning that 8 boys and 8 girls responded to our
questionnaire. 15 participants come from towns and cities in Thessaly as well as
Larisa and Trikala. One other student is originally from Athens and all the
participants attend the first class of upper secondary school. The sample is entirely
homogenous as regards sociolinguistic background; all participants are Greek and
native speakers of Greek, while most (13) claim to speak English, and 5 claim they
have at least some knowledge of German. The same degree of homogeneity can
also be observed in relation to the participants’ family background; most of the
participants’ parents and/or guardians are employed in blue collar jobs such as
farming, cooking, plumbing, building, and driving, whereas only six parents and/or
guardians are engaged in white collar jobs, such as the civil service and office
work.

Interestingly, all students knew what vocational upper secondary schools are,
but only 4 students (25 %) said they would be interested in attending one. This
supports the long-standing finding that Greek nationals are more interested in
courses that lead to degrees in formal education as opposed to vocational and
non-formal education (see Cedefop, 2019; Kokkos, 2005, among others). Among
their reasons for not choosing a VET route, students cite lack of interesting job
prospects, the idea that a more academic route will be more helpful, and, as one
student put it, ‘you don’t learn anything’ (). The responses, therefore, indicate a
negative perception of the Greek vocational educational landscape. It is also worth
noting that 56.3% of those asked state that the most important factor to consider
when contemplating a course of study is the possibility of finding a job after its
completion, something which supports Cedefop findings (2019). It therefore stands
to reason that promoting VET as a viable and attractive option for Greek youth is
crucial if the EU skills shortage is to be tackled.

4.3.2. Attitudes to language, gender, and inclusion

Most students (62.5 %) believe that the way language is used in the description of
a course plays a role when students choose what they want to study, while an
even greater majority (68.8 %) do not believe that there are some jobs for which
men or women are better suited. This suggests an awareness of both the
importance of language in attracting students, but also of gender equality in access
to the job market. For instance, as one student put it, ‘there aren’t just male truck
drivers, but women [drivers] too.” Those that did feel that certain jobs cannot be
done by women appeared to place emphasis on strength and moral conventions.

('%) All student responses were in Greek and have been translated by the authors.

Cedefop working paper series — No 26/July 2025 31



CHAPTER 4.
Analysis of Greek IVET written and audiovisual material

For example, one student commented that ‘it isn’t right for a woman to work on a
building site,” although this was later supplemented with ‘not that she can’t though.’
In other words, while conservative social perceptions persist, the group in question
generally does not make distinctions between male and female-specific jobs.

The students’ attitude that jobs are open to both men and women equally also
remains consistent in the subsequent questions on the three VET promotional
texts and three videos that were shown to the students. More specifically, for all
three texts, more than 68% did not believe that the professions outlined in the
material were better suited to one gender in particular, while gender was not
flagged as a factor to consider in the case of the videos. As one student put it, ‘the
disciplines are suitable for both boys and girls. What always matters is how much
someone wants it [to study] and what they are willing to sacrifice to achieve their
goal.” However, regarding language and its relation to gender, inclusion, and the
extent to which it resonates with this particular sample of its target audience, a
more complex picture emerges. Firstly, when asked to comment on the language
of both the texts and the videos, a clear majority remarked that they think the
language used would attract people of their age group. The comments in Examples
11 on the text from health and wellbeing and 12 on the text from engineering,
electronics, and automation below are representative of this.

Example 11

Ta TTpoypduuaTa gival TTOAU avaAuTIKA.
[Ta programmata einai poly analytikal.
The programmes are very analytical.

Example 12

MAouaio AegIAGYIO.
[Plousio lexilogio].
Rich vocabulary.

One interpretation of the generally positive light in which the language is
viewed by students could be attributed to the tendency in the Greek education
system to place emphasis on grammar and vocabulary as opposed to socio-
pragmatic features (cf. Bella, 2012). This means that complex vocabulary and
grammatical structures are likely to be viewed favourably by students, as these are
the aspects of language which they have been exposed to more frequently and,
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by consequence, have become entrenched in their collective conscience as
desirable when reading or writing a text.

However, in the final section of the questionnaire, when the students were
asked to reflect on what they had read and seen, a discrepancy in the students’
responses was observed, since 68.8 % responded that the language used in both
the texts and the audiovisual material could be improved. When asked to justify
their opinions, the students were not always able to provide a full explanation.
However, examples 13 and 14 below provide concrete justifications and
demonstrate an awareness of the need to make the language resonate with the
target audience.

Example 13

Na yivel Aiyo o TrpooiTh yia pabntég Aukeiou. Mo evdiagépouaa, o XOPITWHEVN.
[Na ginei ligo pio prositi gia mathites lukeiou. Pio endiaferousa, pio charitomeni].
It should be a little more accessible to lyceum students. More interesting, happier.

Example 14

Evw gival ndn eAkuoTikA Ba pmmropouae KAAAIGTa va uTTapEel BEATIWON WG TTPOG TOV
TPOTIO TTAPOUCIacNG Twv BEPATWY KAl TNV TTPOCEYYION TTEPICTOTEPWY BETIKWV
XOPOKTNPIOTIKWV.

[Eno einai idi elkystiki tha mporouse kallista na yparxei veltiosi os pros ton tropo
parousiasis ton thematon kai tin proseggish perissoteron thetikon charaktiristikon].

While it is already attractive it could easily be improved in the way the subjects are
presented and by presenting more positive features.

In other words, the students in question indicate that they feel the language
should become more relevant to young people, something which could be done
by including more features of youth language. Moreover, in relation to the use of
the generic masculine gender, only one student explicitly commented that ‘it [the
text] uses the masculine article instead of the neuter.” Therefore, if we take into
consideration the students’ consensus that VET professions should be equally
accessible to both men and women, the fact that only one student noted the use
of the generic masculine gender is likely to be indicative of the extent to which it
has been established in students’ collective conscience. In other words, the use of
the generic masculine gender is taken for granted and perceived as referring to
both genders (cf. Lampropoulou & Georgalidou, 2017). Finally, in terms of the
audiovisual material, 50 % of students believe that the material would not
encourage them to take up a VET course, while 81.3 % responded that the images
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and narration in the audiovisual material could be improved. Reasons for this
include the videos being ‘amateurish’ and ‘old fashioned.’

In sum, based on the students’ responses and the sociolinguistic analysis of
the texts and the audiovisual material, in the following section we will put forward
concrete practical recommendations on how the existing material could be
changed to communicate more effectively with young people and to linguistically
align with the EU’s objectives on gender-related inclusion.
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It is a well-established fact that sociolinguistics does not provide prescriptive
accounts of how language should be used by speakers; rather, to interpret and
provide explanations for language use and how it becomes meaningful in specific
social contexts (cf. Holmes, 2016, p. 17). Against this background, it is not within
our remit to impart instructions on how the language of promotional material should
be used. However, what sociolinguistics can do is provide an account of how
language might be used in formal documents and papers in a way that reflects
social realities and satisfies the sensitivities of the people. As in other countries,
so too in Greece, there is a precedent for this. For instance, we have already made
reference to the guidelines compiled by Gkasouka & Georgalidou (2018) to make
the language of official government texts more gender-inclusive, while Kamilaki
(2020) has produced a guide for teachers outlining words and phrases that are
used in the school environment and can lead to bullying and acts of intimidation.
She then puts forwards teaching activities grounded in the learning outcomes
approach (cf. Cedefop, 2017; 2022; 2025b) to suggest ways in which teachers can
overcome stigmatisation and social exclusion in their classrooms. According to
Mahajan and Singh (2017) the use of learning outcomes can increase the
transparency of what is requested from learners and reduce stress. The purpose
of this section, therefore, is to provide an account of what might be changed based
on what we know from Greek society, sociolinguistics, and the students’ opinions
from the previous section.

Table 4 provides an overview of the main issues identified in the current
material, both written texts and audiovisual material, as well as suggestions for
how they could be improved on. This is then followed by a discussion.

Table 4. Identified issues in current Greek promotional VET material and
suggested changes

No Identified issue Suggested change

1 The use of the hegemonic masculine gender 1. Refer to both
€.g. 0 amégoITog, e€sIdikeupévog marketing manager. maspyline and
[apofoitos, exeidikeumenos marketing manager]. feminine genders by

Graduate [masc.sing.], trained marketing manager [masc.sing.]. | USing appropriate noun
and adjective endings.

2. Use the neuter for
nouns, pronouns, and
adjectives.
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No ‘ Identified issue ‘ Suggested change
2 | Impersonal tone -the use of the third person with a few Use personal pronouns
exceptions and the second person
e.g. O amégoirog [...] eidikeUeTal oTn Asiroupyia, diaxeipian kai singular to make the
mpooTaagia Quaikou mepidAAovrog language more friendly
[o apofoitos [...] eidikevetai sti leitourgia, diacheirisi kai and relatable to young
prostasia fysikou perivallontos]. people.

The graduate specialises in the function, management and
protection of the natural environment.

3 | Discipline-specific and complex vocabulary, e.g. karavonon Simplify vocabulary
Baoikwv apyxwyv LBroAoyikng kaAAiEpyeiag, Kavovwy YewpPYIKAS and specialised terms,
oIKovouiag¢ Kai ETTIXEIPNUATIKNS OUVEIONONG. making the language
[katanoisi vasikon archon viologikis kalliergeias, kanonon accessible to a wider
georgikis oikonomias kai epicheirimatikis syneidisis]. audience

Understanding of the basic principles of organic farming, the
rules pertaining to agricultural economics, and business

mindset.
4 | Predominant depiction of men or women in socially perceived Depict both men and
male and female-specific jobs, e.g. in mechanical engineering women in all jobs.

and midwifery.

Source: Authors.

When suggesting alternative ways of using language in the Ministry’s
promotional VET material, it is essential to have in mind both the EU’s objective
for gender and inclusion as outlined in the Draghi report (2024) and the European
Commission (2025), but also the guidelines suggested for official Greek
documents (Gkasouka & Georgalidou, 2018), in which the explicit objective is to
‘eliminate sexist language from administrative documents.” (Gkasouka &
Georgalidou, 2018, p. 7). Therefore, in reference to point 1, nouns, pronouns, and
adjectives should include both male and female genders (Gkasouka &
Georgalidou, 2018, p. 9). In this way, o amdgoirog,‘'o apofoitos’ [masc.sing.],
(graduate) becomes o/n amdégoitoc/n, ‘ofi apofoitos/i.” [masculine and feminine
singular]; the slash symbol representing the inclusion of both the male and female
article and/or ending. In instances where there is no established feminine noun
ending, for example in the case of the word emayyeAuariag, ‘epaggelmatias’
(businessperson), this can be compensated for by including the feminine article or
adding the feminine ending to a corresponding adjective, such as eAcUBgpoc/n
emayyeAuariag, ‘eleftheros/i epaggelmatias’ [masculine and feminine singular]
(freelancer). In doing so, both women and men are linguistically represented in
texts and videos promoting VET and, in turn, the need to linguistically refer to both
genders will become established in the readers’ collective conscience.

In relation to point 2, more of the texts and videos could make the language
more personal for young readers. For example, we saw in examples 7-10 that
some texts and videos make use of a variety of linguistic features to engage more
directly with a young audience. These include the use of the Greek tu-form and
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the imperative, used to connote familiarity and encouragement (cf. Bella, 2015, pp.
159-160). This demonstrates a realisation on the Ministry’s part of the importance
of language when attempting to address a young audience and could be extended
to the remaining texts and videos. Taking this into consideration, impersonal
phrases such as o amégoirog €idikeUerar arn, ‘o apofoitos eidikevetai sti’ (the
graduate specialises in) could become w¢ amoroirog/n 6a éxeis eIdIKEUTEI OTN, ‘0S
apotoitos/I tha exeis eidikeftei sti’ (as a graduate you will have specialised in) or
éAa va mapeig idikeuon ortn, ‘ela na pareis eidikefsi sti’ (come [second person
singular] and specialise in). Such strategies make the text more engaging for
young people and reflect the linguistic practices of Greek youth (cf. Sifianou &
Tzanne, 2018). Moreover, the Ministry could also liaise with a sample of young
people to seek advice on the type of language that they would consider to be
interesting and engaging for people of their age group. Other countries’
promotional VET material could also be consulted to examine the ways in which
young people are approached, both linguistically and visually.

Regarding point 3 and the complex vocabulary used in some of the texts,
several terms such as emyeipnuarik) ouveidnon, ‘epicheirimatiki syneidisi’
(business mindset) and yewpyikrp oikovouia, ‘georgiki oikonomia’ (agricultural
economy) are associated with specific professional discourse communities (')
(see Swales, 1990) and, as such, may not be comprehensible for young people
who wish to find out more information on what a particular discipline entails. In
other words, while specialists in the disciplines outlined in the Ministry’s material
would recognise and comprehend such terms, for young students considering
embarking on a VET course, the language might be pitched at too high a level for
them to truly understand and appreciate. For example, yewpyik) oikovouia,
‘georgiki oikonomia’ could be supplemented with an explanation, whereas
EMxelpnuarikn ouveidnon, ‘epicheirimatiki syneidisi’ could be simplified with a
phrase, such as o 1p010¢ OKEWNS €vog/uias emixeipnuaria, ‘o tropos skepsis
enos/mias epicheirimatia’ (the way a businessperson thinks). In short, the
language used in both the written texts and audiovisual material could be reviewed,
to make the terms and general use of language more suitably pitched for young
students.

(") The term discourse community refers to a group of people who belong to the same
profession or social group and can recognise and understand terms, linguistic
conventions, and genres which are often only intelligible and accessible to group
members. For instance, in relation to genre, Bhatia (2004, p. 115) notes, ‘a typical
instance of a specific genre looks like the one intended, in the sense that the members
of the discourse or professional community with which it is often associated tend to
recognize it as a typical or valid instance of the genre in question.’
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Finally, regarding the equal distribution and depiction of men and women in
the audiovisual material, particularly in relation to disciplines which are still
perceived to be male or female-specific, it must be noted once more that a
considerable effort has been made to ensure this is the case. However, in the
professions of midwifery and mechanical engineering, in particular, more could be
done to demonstrate that these professions are open to both genders. One way of
doing this could be to film student interviews in all disciplines, similar to what was
done in the video on computer science. Moreover, as pointed out by some of the
students, the quality and audiovisual effects of the videos in some cases could be
upgraded, so as to give the impression that the VET disciplines being promoted
are modern and suitable for Greece’s youth of today.
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The purpose of this working paper was to explore the ways in which gendered
language and socio-pragmatic strategies related to youth and inclusion are present
in Greece’s promotional material for VET courses at vocational upper secondary
schools (EPAL). In doing so, it was our intention to highlight the importance of
language in ensuring that the material aligns with EU policy on gender equality and
inclusion. In order to do this, a sociolinguistic analysis was carried out on the nine
written texts on the Ministry of Education’s website describing IVET courses, as
well as the eight corresponding full-length videos. Moreover, the opinions of
sixteen secondary school students were elicited by means of an initial interview
and subsequent questionnaire, the purpose of which was to assess the students’
perceptions on the use of language and images as regards gender and inclusion.

The most obvious conclusion of our research is that women are not
linguistically represented in the written texts, including the texts that appear in the
audiovisual material. This is primarily due to the widespread use of the generic
masculine gender which has sparked considerable discourse highlighting the issue
and proposing ways for change. A combination of using both masculine and
feminine genders, as well as the neuter, would be particularly important in material
which refers to professions seen as male-specific, such as mechanical
engineering. Furthermore, the audiovisual material corresponding to these
professions could show a more evenly distributed number of men and women, in
order to challenge socially the existing stereotypes that some professions are more
suited to a specific gender.

Another key finding is the lack of youth-related linguistic features except for
the cases highlighted. More specifically, the use of the third person singular and
other directive speech acts renders the language impersonal, and this could
potentially lead to students feeling that the material does not speak to them. This
is exacerbated by the fact that a significant number of the words and phrases used
in the material are specialised terms and advanced language that may not be
easily intelligible for young people considering a VET course. For this reason, a
review of the language could also include eliciting the opinions of young people
who are better placed to advise on the language that they could more easily relate
to, as well as consulting the strategies of other EU member states for further
reflection.
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In relation to the students and their responses, two main findings emerge from
the students’ participation in the research: On the one hand, students adopt a
gender-inclusive stance on matters of accessibility to VET courses and
professions; on the other, suggested improvements to the texts and audiovisual
material relate to upgrading the quality of the videos and making the language
more relevant to young people. Lastly, there is an important link between
pedagogies, modernisation of curricula, and the introduction of a learning
outcomes approach which allows for the needs of students to be met and, more
broadly, for VET responsiveness to labour market needs to be enhanced. The
results of the survey conducted as part of the Cedefop study on The shift to
learning outcomes; rhetoric or reality? do point to this connection as most of
surveyed VET teachers and trainers “strongly agree’ or ‘tend to agree’ that using
learning outcomes makes their teaching more learner-centred (86%), helps them
respond to learner diversity and include all learners in the learning process
(81.3%)’ (Cedefop, 2024, p. 90).

The principal contribution of this paper is its linguistic analysis of the VET
promotional material in relation to gender and inclusion, a current EU priority, as
well as the engagement with a sample of prospective end users, to whom the
material is addressed. This provides insights into the perceptions of the target
audience and allows for the linguistic findings to be cross-checked with the
attitudes of end-users. However, the limitations of the study must also be
recognised. While the small cohort of student participants enabled a more focused
and meaningful exchange of insights, a larger sample could provide more
representative data on end users’ attitudes across Greece, particularly if more
schools from more areas and with a more diverse student population were
involved.

Finally, as regards the future directions of research in this area, aside from
collecting data from a wider sample, it would also be purposeful to conduct
comparative studies from other EU member states and to share knowledge for the
purpose of assessing which linguistic strategies may work across the EU, while
also taking into account local sociolinguistic variables which influence the way
language is used in each respective society.
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Abbreviations

EOPPEP | E6vik6¢ Opyavioudg Marormoinong MNpoodévrwy kai ErayyeAuarikou
lMpooavaroAiouod.
[National Organisation for the Certification of Qualifications and
Vocational Guidance]

EPAL EmayyeAuarika Aukeia
[vocational upper secondary school]

EQF European qualifications framework

EU European Union

HQF Hellenic qualifications framework

IVET Initial vocational education and training

NQF National qualifications framework

STEM Science, technology, engineering, and mathematics

VET Vocational education and training
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Annex.
Student survey

PART 1 - PROFILE INFORMATION
®dUAo:
Huepopnvia yévvnong:
To1OG Yévvnong:
YTTNKOOTNTO/EG:
MNwooeg:
ZxOoANIKA T&EN:
2€ TTOI0 TTEPIOXN) MEVEIG:
EmdyyeApa yovéa/kndeudva 1:
EmayyeApa yovéa/kndepova 2 (epOoov UTTApXEl):

PART 2 - GENERAL QUESTIONS

hwN -~

Cedefop working paper series — No 26/July 2025

Molo €ival To ayaTrnuévo Gou PJABNUa OTO OXOAEIO;
Molo €ival To pddnua TTou oou apéael AlyoTepoO.
Mola gival Ta eEWOXOAIKG gou evilagEpovTa (XOUTTI);
Mvwpiceig 11 gival Ta eTrayyeApaTika Aukeia (EMAAN);

-Nai

-Oxi
Av val, Ba o€ evdiEpepe va QoiTRoelg oe EMAA.

-Nai

-Oxi

-Mari (6x1);
Moo Ttapdyovia BOewpeic onuavtikd OTav €TMIAEyel  KATTOlIOG/a  €va
TPOYPAPUA OTTOUBWY (€va OUVOAO HaBnudTwy TTou 0dnyEi o€ aTTOAUTAPIO,
TMOTOTTOINTIKO A TITUXiO);

-H duvardétnrta va Bpeig pia SouAeid apyoTEpa

-O1 8€€10TNTEG TTOU Ba ATTOKTACEIG

-To kKb6oTOG

-H trepiypa@r Tou TTpoypAPPATOG KAl 0 TPOTTOG TTOU TTAPOUCIAZETal

-O1 BewpPnTIKEG YVWOEIG TTOU GOU TTPOCPEPEI

-TiTToTE ATTO TO TTAPATTAVW
MoTevelic OTI N yAwood TIoU XPNOCIYOTIOIEITAl OTnV TTEPIYPOPN TWV
TTPOYPAPUATWY oTToudwyV (yevikou Aukeiou ) EMAA) aidel kammolo poAo
otav emAéyel évag/pia  pabntAg/Tpia Ta pabrnuoTta TTou  BEAEl va
TTAPOAKOAOUBATEL;

-Nai

-Oxi
MoTeveig 6T opIoPéEVa TTAYYEAPOTA €ival TTIO KAOTAAANAQ JOVO YA AVTPEG
Il HOVO VIO YUVAIKEG;

-Nau.

-Oxi

-Agv yvwpidw

-Av val, UTTopEiG va avagEpelg Katola TrTapadeiypaTa Kal va eEnyHoeig

TOUg AGyoug oou;
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PART 3 - RESPONSES ON VET TEXTS
MeAETNOE T TTAPAKATW KEiPeEVA (TTOU TTEPIEXOUV TTANPOQPOPIEG yia Ta
MoBnpaTa/eIdikoTNTEG 0TO EMAA) Kal atrdvTnoe OTIG TTApAKATW EPWTHOEIG.

lnyn: www.minedu.gov.gr/texniki-ekpaideusi-2/to-thema-texniki-ekpaideusi
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KEIMENO ENA

Topéag Yyeiag - Mpoévoiag - Euediag

MpokeiTal yio ammaITNTIKG  €TTAYYEAUOTA, ME €VIOVOUG pPubuoug, Ta  OTToia
atreuBlvovTal  0€  GTOPO  TTOU  XOpoKThpidovtal  amd  opyavwriKOTNTA,
uTTEUBUVOTNTA, WUXIKO 0B€vog, evouvaiobnon, KoIVWVIKEG OEEIOTNTESG, aydTTn yia
TO OUVAVOPWTTO Kal IKavOTNTAa €pyaciag utrd Trieon. H 8iaBeon TTpoo@opdg TTpog
TO OouvAvOPWTIO Kal n avdykn va B€0e€Ig Tov €autd OOU OTNV UTTNPETia OAwvV
eKeEivwy TTOU vOoooUvV aTroTeAOUV BaOIKEG TTPOUTTOBEOEIS YIa VO ETTIAEEEIG
eTayyEApaTa Yyeiag.

EidikéTnTa: Bon86g NoonAeguTti

O ammé@oiITog TnG €18IKOTNTAG BonB0g NoonAeuTn pe TIG yVWOE€Ig Kal OEEIOTNTES TTOU
OTTOKTA UTTOPEI Va epyaaTEi WG BondNnTIKG TTpoowTTIKG ¢ Noookopeia kal Kévrpa
Yyeiag, NoonAeutikég povadeg, Yyelovouikoug, otabuoug, EKAB, Oikoug
euynpiag, Kévrpa atmokatdotaong artopwy e €I0IKEG avAYKEG KAl wG EAEUBEPOG
ETTOYYEAMOTIAG TTOU TIPOCQPEPEI UTTNPETIES 0€ A0BEVEIG TTOU vVOOAEUOVTAI GTO OTTITI
UTTO 1aTPIKN TTapakoAoudnaon.

EidikéTnTa: Bon86g latpikwyv — BioAoyikwv Epyaoctnpiwv

O ammégoiTog TnG €10IKOTNTAG Bonbwv latpikwyv kai BioAoyikwyv EpyacTnpiwv pe Tig
YVWOEIG Kal TIG OeCIOTNTEG TTOU QTTOKTA WTTOPEI va epyacTei, wg BondnTikod
TIPOCWTTIKO OTO dNUOCIO ) GTOV IDIWTIKO TOPEQ, O EPYACTHPIO WIKPORBIOAOYIKGE,
BioxnuIKa, aigaTtoAoyikd, avocoAoyIKd, TTABOAOYIKO- AVATOUIKA, KUTTAPOAOYIKA, O€
KEVTPA AINOdOCIaG, 0€ dIAYVWOTIKA KEVTPA HE TIC TTAPATTAVW EIDIKOTNTEG, OE
POPMOKEUTIKEG ETAIPIEG KOI O UTTNPETIEG UYEIAG ] TTEPIPEPEIOKA KEVTPQ.

EidikéTnTa: Bonb6g Bpepovntriokopwyv

O amoégoitog TG €1dIkéTATAG BonBAg BpeovnmmokOuwy e TIG YVWOEIG Kal TIG
0e€10TNTEG TTOU QTTOKTA MTTOPEI va €pyaoTei wg PondnTiKO TTPOCWTTIKG, OF
Bpe@ikoUg Kal TTaIdIKOUG OTABUOUG, O€ JAIEUTIKEG KAIVIKEG, KOTOOKNVWOEIG, KEVTPQA
OIKOYEVEIOKOU  TTPOYPOUUATIONOU, KOl WG  €AeUBepog  eTTayyEAATIOG
avaAauBavovTtag Tn @povTida BPEPWV Kal TTaIdIWV GTO OTTITI.

EidikéTnTa: Bon06¢g duoikoBepatreuTn

O amégoitog NG €10IKOTNTAG BonBog PuoikoBepatreutry PE TIG YVWOEIG KOl
0e€10TNTEG TTOU OTTOKTA MTTOPE va epyacTei wg PondnTikd TTPOOWTIIKO O€
QuaioBepatreutrpia (ISIwTIKA, Anudoia), Noookopeia, 1dpUpaTa amokaTdoTaong,
latpeia BepatreuTIKWV AOUTPO-TTNYWYV, MUpvaoThpIa, O PEYAAEG EEVOOOXEIOKES
MOVADdEG TTOU SIOBETOUV XWPOUG YUUVAOTIKNG KAl QUOIKAG ATTOKATACTOONG.

EidikéTnTa: BonB6g OdovroTexviTn

O amoégoitog TnNG €1I8IKOTNTAG BonB6¢ OdovToTEXVITN PE TIG YVWOEIG KAl OECIOTATEG
TTOU QTTOKTA MPTTOPEi va epyaoTei wg BondnTikG TTPOoWTTIKG o0& OBOVTOTEXVIKA
epyaoTrpia (ISIwTIKA, Anuooia) kar AGQANIOTIKA TOUEIQ.

EidikéTnTa: Bon86g AkTivoAoyikwv EpyaoTtnpiwv

O amogoitog TnG €1dIKOTNTAg Bonbdg AkTivoAoyikwy Epyaotnpiwv Je TIG YVWOEIG
Kal O€€IOTNTEG TTOU QTTOKTA WTTOPEI va €pyaoTei wg PBondnTIKO TTPOCOWTTIKO O€
Noookopeia kal Kévipa Yyeiag, 101wTIKG AkTIVOAOYIKG laTpeia o€ TuAuaTa
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KAaooikng akTivodoyiag, MaoTtoypagiag, MéETpnong OTITIKAG  TTUKVOTNTAG,
Zrepavoypagiog kai Ayyeloypagiag, AfovikAg kai MayvnTikg Topoypagiag,
AkTivoBeparreiag, EpyaoTripia TTupnvIKAG 1aTPIKAG.

EidikéTnTa: Bon8og ®Papuakeiou

O amoégoitog NG €1dIKOTNTAG BonBog Papuakeiou pe TIG yVwoelg Kal OeCI0TNTEG
TTOU QTTOKTA UTTOPEI VO pyacTei wg BonBnTIKO TTPOCWTTIKO O€ IDIWTIKA PAPUAKEIQ,
POPUOKEIQ VOOOKOUEIWY, PAPUAKATTOBNKEGS, BIOKNXAVIES KAl BIOTEXVIEG PAPUAKWY
Kal KOAAUVTIKWV.

EidikéTnTa: AioOnTikig TéXvng

O amé@oITog TNG €1dIKOTNTAG AICONTIKAG TéXVNG HE TIG YVWOEIG KAl OEEIOTNTEG TTOU
OTTOKTA  pTTOpEl va  gpyactei o€ lvomitouta AIoONTIKAG, O€ KOTAOTAPOTA
KOAAUVTIKWYV, 0€ KEVTPA aduvaTiopaTtog, o€ B€aTpa, o€ TNAEOTITIKOUG OTABUOUG Kal
0€ OTOUVTIO QWTOYPAPNONG HOVTEAWV.

EidikéTnTa: KoppwTrikig TEXvng

O a1mé@oITog TNG EIBIKOTNTAG KOUHUWTIKAG TEXVNG ME TIG YVWOEIG KOl OEEIOTNTEG TTOU
OTTOKTA UTTOPET VO EPYACTEI 0€ KOPPWTHPIA, O€ TNAEOTTTIKOUG 0TaBPOUG, o€ BEaTpa,
o€ OTOUVTIO QWTOYPAPNONG HOVTEAWYV, O€ I0pUNATA O€ dNUOCIEG UTTNPETIES KAl WG
eAeUBePOG eTTaYYEAPOTIAG OE OAOUG TOUG TOMEIG TNG €18IKOTATAG TOU.

(Oikovépuou, dwriou, MapaocTtationg & KaAtodag, 2017: 147- 151)

1. Oa o€ evdI€PepE va TTAOPAKOAOUBATEIG KATTOIO TTIPOYPANKA OTTOUSWY TTOU
QVTIOTOIXEI O€ pIa aTTd TIG TTOPATTAVW EIDIKOTNTEG;
-Nai
-Oxi
-Mari;
2. ThoTedeig 6T n Tapatmdvw xprnon 1nG YAwooag 6a TTpooéAKUE
MaBnTEG/TPIEG TNG NAIKIOG COU;
-Nai
-Oxi
-Mari;
3. ThoTeleig 611 o1 TTapaTTdvw €1I0IKOTNTEG (MaBruaTa) ameuBuvovTal o€ éva
OUYKEKPIUEVO QUAO?
-Nai
-Oxi
-Ag yvwpitw
-Mari;

KEIMENO AYO

Topéag HAekTpoAoyiag, HAekTpOVIKAG Kal AuTouaTIoNOU

O1 epyadopevol ota HAekTpoAoyika kai HAekTpoviké etTayyéApaTa XpeldleTal va
O1a0éToUV €uauveIdNaia, UTTEUBUVOTNTA, OUVANIONO, CUVETTEIR, PHEBODIKOTNTA Kal
TAEN KaTA TNV EKTEAEON TWV epyaciwy. ETriong, amapaitntn eival n d§1étTnTa 0TN
oxediaon PEow NAEKTPOVIKOU UTTOAOYIOTH, KABWG Kal yvwaon TnG VOPoBeaiag TTou
avagépeTal ota dnudaoia Kal IBIWTIKG épya. O eTrayyeApatieg autoi xpeialetal va
gival TTpooekTIKOi Kal TakTIKoi. Na diaBétouv oT1aBepdTnTa, PEYAAN aKpifela Kal
IKAVOTATA CUVTOVIOPOU KIVACEWV. ATTapaiTnTa £ival £TTiIONG, TO EVOIAPEPOV YIA TO

Cedefop working paper series — No 26/July 2025 50



Inclusion in Greek initial vocational and educational training (IVET)

QVTIKEIYEVO TOUG, N ETTIVONTIKOTNTA KAl O UVANIOWOG. ATTapaitntn €ival akdun n
IKAVOTNTO €KTEAEONG OTTAWV HABNUATIKWY UTTOAOYIOPWY, n €mMOeEIOTNTA OTO
XEIPIOPO epYaAEiwV KAl PNXAVNUATWY KAl N IKAVOTNTA avTiAnyng XWpeou, HopewV
Kal oXnUATwy. TEAOG, O ETTAYYEAUATIEG QUTOI ATTAITEITAI VA €XOUV PUIKA duvapn,
CWHMATIKA EUAUYIOIa KAl EUKIVNOia.

EidikéoTnTa: Texvikog HAekTpoviKWV & YTOAOYIOTIKWY ZUuoTNUATWY,
Eykataotdoswv, AIKTOWV & TNAETIKOIVWVIWV

O amoégoitog NG €1dIKOTNTAG TeEXVIKOG HAekTpovIKWY Kal YTTOAOYIOTIKWV
ZuoTnuartwy, Eykaraotdoewyv cival o B6on va cuvapuoAoyei, eykabioTd Kal
eAéyxel TV Aeiroupyia H/Y Kal TTEPIQPEPEIOKWV OUOKEUWY Kal BIKTUWYV, EyKaBIoTA
Aopnuéveg KaAwdiwoelg yia AikTua YTTOAOYIOTWY, va TTpoXwpeei o€ didyvwon,
ouvTtrpnon Kai €mokeun BAaBwv H/Y, TTepipepeiakwy Kal SIKTUWVY, VA KAVEI TIG
EYKATAOTACEIS KAl PUBUICEIG TTPOYPAUUATWY TIOU €ival atmopaitnTeg yia TNV
KaAUTtepn amédoon amAwv H/Y, ocuvdioelg TepIQepeloKwyY 1 AIKTUWV Kal va
XEIpiCeTal TTpoypauparta diaxeipiong Tou AladikTuou. MTTopei va epyacTei wg PEAOG
opadag A autdévopa 1 wg UTTAAANAOG oe Biounxavia r Biotexvia r etaipeia
ouvappoAdynong H/Y, o€ TEXVIKA €TalpEia 1) ouveEPYEIO EyKATAOTAONG CUCTANATWY
H/Y kai SIKTUWYV, O€ TEXVIKA ETAIPEIO EYKATAOTAONG OOUNUEVWY KOAWDIWOEWV YIO
Oiktua H/Y, o€ UTTOAOYIOTIKG KEVTPA MIKPWYV i MEYAAWV ETAIPEIWV A TTAPOXES
uTTNPECIWY Tou OIadIKTUOU, O€ KaTaoThpaTa TTwAnong H/Y kar SIKTuaKwv
TIPOIOVTWY, OF€ TEXVIKEG UTTNPECieg Tou Anuociou 1 Tou 181WTIKOU TOPED TTOU
atmraoyoAouvTal PE OUVTAPNON Kal ETTIOKEUN UTTOAOYIOTIKWY OCUCTNUATWY Kal
OIkTUwv. ETmiong wg Texvikég AIKTUWV Kol TnAETIKOIVWVIWV PTTOpEi  va
EPYOOTEI WG HEAOG OUAdAG ) auTévoua | wg UTTAAANAOG o€ Blounxavia A BioTexvia
KATOOKEUNG, OUVAPPOAOYNONG, OUVTAPNONG KOl ETTIOKEUAG  NAEKTPOVIKWV
OUOKEUWV KATOVAAWTIKOU XOPAKTAPA 1} PAdIOTNAEOTITIKWY OUCKEUWV OIKIAKNG
XPNongG, o€ ETAIPEIN ] EPYAOTHPIO ETTIOKEUNG A KAI EYKATACTAONG CUOKEUWY X0U
Kal €IKOVAG, KOBWG KAl €YKATAOTOONG KEVTPIKWY KEPAIWV KABWG Kal o€
KATAOTAPATA TTWANONG NAEKTPOVIKWY CUCKEUWV fXOU Kal EIKOVAG.

EidikéTnTa: Texvikog HAekTpoAoyikwv ZuoTnpdtwy, Eykataotdoewv Kai
AIKTOWV.

O amoégoitog NG €dIKOTNTAG TEXVIKOG HAEKTPOAOYIKWY  ZUCTNHHATWY,
Eykataotrdoewv kol AIKTOWV ptmopei va oxediddel Kal va  KATOOKEUACEI
NAEKTPOAOYIKEG EYKATOOTACEIG KTIPIWV KAl BIOINXAVIKWY XWPWV UE KUKAWUATA, VA
METPAEI KAl VO €AEYXElI TNV ACPAAN AEITOUpyia TNG NAEKTPIKAG EYKATAOTAONG Kal
OUCKEUWV, Vva ouvTnpei, €evromidel Kal €moKeudlel BAABEG  NAEKTPIKWV
EYKATAOTACEWV Kal UNXAVWY, VO BEATILOVEI KOI EKOUYXPOVICEI TNV EYKOTAOTOON ME
ouyxpovn TexvoAoyia. MTropei va epyaoTei wg €AeUBEPOG  eTTAYYEAUATIOG
EYKATAOTATNG PE OIKO TOU TTEAATOAOYIO, WG EIBIKEUUEVOG TEXVIKOG O OUVEPYEIQ
MEYAAWV KOATAOKEUWY, WG IBIOKTATNG 1 €I0IKEUPEVOG TTWANTAG O€ KATAOTAWOTA
NAEKTPOAOYIKWYV €10WV 1 IDIOKTATNG KATACTANATOG, WG dnNUocIog UTTAAANAOG, oav
ouvtnpenTng, o€ OTA, NIMAA, NIMIA pe diaywviopoug, wg ISIWTIKOG UTTAAANAOG Kal
NAEKTPOTEXVITNG OE  EYKATAOTACEIG KAl  OUVTNPNOEIC AVEAKUOTAPWY  Kal
NAEKTPOYEPAVWDV.

EidikéTnTa: TeXvik6g AUTOUATIONOU

O amégoitog TNG €18IKOTNTAG TEXVIKOG AUTOUATIONOU PTTOPEI VO KOTAOKEUACE!
NAEKTPIKOUG AUTOPATIOPOUG, va oXeDIACEl TTPOYPANUATA QUTOUATIOHOU O€ EIDIKEG
YAWOOEG Kal va UAOTTOIEl KATOOKEUEG MPE TNV Ponbeia aiobntipwv  Kai
TTPOYPAPMATICOMEVWYV EAEYKTWYV. MTTOPOUV va gpyacTei wG UTTAAANAOG, EAEUBEPOG
eTTaYYEAPOTIAG 1 KaI ETTIXEIPNUATIOS 0T BEATIWON TNG aTTGd00NG BIOUNXAVIKWY KAl
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GAAWV TTOPAYWYIKWY POVABWY, OTOV EAEYXO OXNUATWY KOl KUKAOQOPIOG, OTa
auTtépaTa cuoTAuata SlaXEipIoNG KTIPiWV, OTOUG IATPIKOUG QUTONATIOPOUG, GTOV
ToI0TIKO  €AeyXO, OUuvTApnon eEomAiIcyou kai dlac@AAion TroIdTNTAG, OTA
TTANPOPOPIKA CUCTANATA YIO AfWn ATTOQPACEWY, OTA CUCTAPATA ACQAALIag Kal
EAéyxou TMpdéoBaong Xwpwv, oTnv eKmaideuon, Epeuva  Kal  PETOPOPQ
TEXVOYVWOiag, oTa Blopnyxavikad diktua Kal diktua TTpayuaTikou Xpovou, oThv
ETTOTTTEIA KA EAEYXO BIAXEIPIONG QUOIKWV TTOPWY, OTNV TTAPAYWYH KAl BIOXETEUOT
TIPWTWVY UAWV Kal TRV O0TN BIAVOWI NAEKTPIKNAG EVEPYEIAG KAl OTIG TNAETTIKOIVWVIEG,
OTIG AVOPWTTIOTIKEG ETTIOTAMPES KAl TNG 1ATPIKAG.

(Oikovépuou, Pwriou, MapaocTtariong & KaAtodag, 2017: 130- 135)

1. Oa o¢ evOIEPEPE VA TTAPAKOAOUBACEIG KATTOIO TTPOYPAUMA OTTOUdWYV TTOU
QVTIOTOIXEI O€ pIa aTTd TIG TTAPATTAVW EIDIKOTNTEG;
-Nai
-Oxi
-Mari;
2. Thoteveig OT n TApATMAvVW XPAON TNG YAwooag Ba  TTPooEAKUE
MaBnTEG/TPIEG TNG NAIKIOG TOU;
-Nai
-Oxi
-Mari;
3. ThoTeveig om o1 Tapatrdvw €18IKOTNTEG (MaBruaTa) ammeubuvovTtal o€ éva
OUYKEKPIUEVO QUAO?
-Nai
-Oxi
-Ag yvwpitw
-Mari;

KEIMENO TPIA

Topéag Aloiknong kai Oikovopiag

ATopa pE eVOIOPEPOVTA KAl KAION OTO OIKOVOUIKA Ba TTPETTEl va €6ETACOUV ThV
TTPOOTITIKA oTadlodpopiag aTig £10IKOTNTEG TOu Touéa Aloiknong kai OIKovouiag TG
TOUPIOTIKNAG Blopnyaviag, oTa TPAPOTa TnG OI10iKNONG KOl TNG OIKOVOUIKAG
dlaxeipiong Toug.

EidikéTnTa: YmwaAAnAog ToupioTikKwyv ETiXEIpRoswy.

O amoégoitog TG €10IKOTNTAG YTTAAANAOG ToupioTikwy ETmixeiprioewy atmokTd
YVWOEIG Kal OEEIOTNTEG WOTE va UTTOPEI va aTTaoX0ANOei Kupiwg o€ TOUPIOTIKA
OUYKPOTHMOTA, EEVOOOXEIOKEG HWOVADEG, KAMTTIVYK, KOTAOKNVWOEIG, TOUPIOTIKA
ypageia.

EidikéTnTa: YmwaAAnAog Eptropiag kai AiagRuiong

O amoégoitog Tng €1dIkéTATAG YTTAAANAOg Eptropiag kai Alagripiong €ivair o
ETTAYYEAMQTIOG TTOU €QAPPOLEl TNV ETTIOTAMUN KAl TIG TEXVIKEG Tou Marketing. 'Evag
e€e1dikeupévog Marketing Manager avaAapfdvel va IKavoTrolgl TIG avAaykeg KABe
TTEAATN KAl va TTPOWOET Ta TTPOIGVTA KA TIG UTTNPETIES TNG ETTIXEIPNONG OTNV ayopd,
MEOQ aTTd TNV £pEUva TNG ayopdg, TNV avaAuaon Tou avTaywviouou, Tnv BeATiwon
TWV TTApoXwyv, TNV TIJOAGYNon, Tn dia@Auion, Tn dlavourn K.d. ATTOQoITol NG
€10IKOTNTAG PUTTOPOUV VA £PYACTOUV O€ EUTTOPIKEG Kl BIOPNXAVIKESG ETTIXEIPNOEIG,
ETAIPEIEG TTAPOXAG UTTNPECIWY, TPATTECEG, ONUOCIEG ETTIXEIPACEIG KOl OPYAVIOHOUG,
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MN KEPDOOOKOTTIKOUG OpPYaVIOPOUG, OIAQNUIOTIKEG ETAIPEIEG, ETAIPEIEG EPEUVWIV
ayopdg Kal dNUOCKOTINOEWY, K.4.

EidikéTnTa: YmwaAAnAog Ailoiknong kai OIKOVORIKWY YTTNpECIWV

O amoégoitog TG  €18IKOTNTAG YTTAANAoG  Aioiknong  kai  OIKOVOUIKWY
YTnNpeoiwy gival 0 €TTayyeAUATIOG TTOU CUVTAOOEL, DIEKTTEPAIWVEI dAANAoYypaia,
EKBEOEIG, ava@OPEG Kal KABe €idoOug €EVTUTTA, OPYOVWVEL Kal OIEKTTEPAIWVEI
OuoKEWeIg, Tagidla, OUVAVTAOEIG KAl OUVEVTEUEEIG QVWTEPWY  OTEAEXWYV,
OUYKEVTPWVEI OIKOVOUIKEG TTANpoQopieg atrd OAa T TUAUATA KAl OIEKTTEPAIWVEI
OpacTNPIOTNTEG dNPOCiwV oxéacwv. O1 atrdéPOITOI UTTOPOUV VA £PYACTOUV UTTOPET
va atmmooxoAnBei Kupiwg O€ OIKOVOMIKEG UTTNPETiEG UTTOoUupYEiwy, TPATTECEG,
ETAIPEIEG KAl AOYIOTIKA ypa@eia, XpNHATIOTNPIAKA ypageia, ao@aloTIKA TauEia,
K.4.

EidikéTnTa: YmwaAAnAog ATToOiRkng Kai ZuoTnudatwyv E@odiacuou

O amoégoitog  TNG  €10IKOTNTAG YTTAAANAOG  ATTOBAKNG KAl  ZuoTnUATWY
E@odiaouoU acxOoAEiTal ue TNV ATTOTEAECHUATIKY) OpYyAvwWan, TO GUVTOVIOWO Kal TN
d10iknon TNG PONRG TWV TTPOIOVTWY Kal TTANPOPOPIWY OTNV £QodIacTIKr) aAuaida. Ol
aTTOPOITOI £XOUV TNV €UKAIPia va epyacToulv o€ ETaipeieg MNpopnBeiwv, NauTIANIOKES
Emyxeipioeig, Eptropikéc Etaipeicg, AAucideg Kataotnudtwyv, MEeTa@opikEg
Etaipeieg, wg EAeUBepoI eTTOYYEAUQTIEG.

(Oikovépuou, dwriou, MapaocTtationg & KaAtodag, 2017: 138- 141)

1. Oa o¢ eviIEPEPE VA TTAPAKOAOUBACEIG KATTOIO TTPOYPAUMA OTTOUdWYV TTOU
QVTIOTOIXEI O€ pIa aTTd TIG TTAPATTAVW EIDIKOTNTEG;
-Nai
-Oxi
-Mari;
2. ThoTtevelg 6T n TTAPATTAVW XPAON TNG YAWOoOoag KAvel Ta uabruata
€AKUOTIKGA yIa paBnTEG/TPIEG TNG NAIKIAG oou;
-Nai
-Oxi
-Mari;
3. ThoTeveig om o1 TTapatrdvw €18IKOTNTEG (MaBruaTa) ammeubuvovTtal o€ éva
OUYKEKPIUEVO PUAO?
-Nai
-Oxi
-Ag yvwpitw
-Mari;

PART 4: QUESTIONS ON VET AUDIOVISUAL MATERIAL
MapakoAolBnoe Ta TTOPAKATW BiVIEO TTOU QQOPOUV TTOPOPOIOUG TOMEIS Kal
OTTAVTNOE OTIG EPWTATEIG.

lnyn: www.minedu.gov.gr/texniki-ekpaideusi-2/to-thema-texniki-ekpaideusi

Topéag Yyeiag kai Euediag (deg Ta mpwyta U0 AETTITA HOVO)
www.youtube.com/watch?v=WQJxVeneFc

Topéag MAnpo@opIKnig

www.youtube.com/watch?v=631 oEQK5-w

Topéag MnxavoAoyiag
www.youtube.com/watch?v=V22H1LEHZgA
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1. Oa oe¢ evdiépepe va TTapakoAouBbnoeig éva atd autd Ta TTpoypduuaTa
oTToudwv?
-Nai
-Oxi
-Mari;
2. ThoTevelg 611 n xprion NG YAwoooag Ba ernpéade Tnv €TTIAOYA QUTWY TWV
MaBnudTwy;
-Nai
-Oxi
-Mari;
3. ThioTedeig OTI TO OTMITIKOAKOUOTIKO UAIKO (EIKOVEG, a@nyroEIg) TTapousIddel
ME BETIKG TPOTTO TO TTPOYPANHA OTTOUBWV;
-Nai
-Oxi
-Mari;
4. TlioTevelg OTI N €I0IKEUON TTOU TTAPOUCIAZETAI OTO KEIPEVO €ival KOTAAANAN
YIO CUYKEKPIPEVA ATOPA POVO;
-Nai
-Oxi
-Agv yvwpidw
-Mari;

PART 5 - REFLECTIVE QUESTIONS
1. Ze yevikKEG ypauuEG, Ba €Aeyeg OTI N evIUTIWON OOU YIA Ta KEiPEVA rATAV
BeTIKA 1 apvNTIKNA;
-O€eTIKA
-MNari;
-ApvnTIKA
-Adiagpopn
-Mari;
2. Otwpeig OTI Ta KEIYEVA KOl TO OTTTIKOOKOUOTIKO UAIKO O€ evBdappuvav va
OKePTEIG TNV eTTayyeAuaTiki kataption (EMAA) wg pia mlavh Aoy yia
TO JEANNOV COoU;
-Nai
-Oxi
-Ag yvwpitw
-MNari;
3. Zkéwou Aiyo Tn YAWOoOoa TOOO TwV KEINEVWVY 000 Kal TwV Bivieo. Oewpeig
0TI Ba uTTOPOUCE Va BeATIWOEI;
-Nai
-Oxi
-MNari;
4. Ixkéwou Aiyo TIG €IkOveG Kal TIG agnynoelig ota Pivreo. Otwpeic 611 Ba
MTTOpOoUCay va BEATIWOOUY;
-Nai
-Oxi
-Mari;
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INCLUSION IN GREEK INITIAL
VOCATIONAL EDUCATIONAL
TRAINING (IVET)

The case of gendered language and so-
cio-pragmatic strategies in promotional
VET material

The purpose of this working paper is to examine the use of
gendered language and socio-pragmatic strategies which appear
in the Greek Ministry of Education’s promotional VET material
encouraging young people to take up an IVET course. It is related
to Cedefop’s research on the Future of VET which aims to deepen
its understanding of the interaction between the broad objectives
of excellence and inclusion in the 21st century.

By using methods from sociolinguistic ethnography and discourse
analysis, the authors examine the ways in which gendered
language and language practices related to the target group are
used in the material. Moreover, the attitudes of prospective IVET
students at HQF/EQF level 4 are elicited through a semi-structured
questionnaire carried out with a Greek secondary education
school. Finally, specific recommendations are presented against
the background of the EU’s commitment to inclusive access to
education.
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