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Objectives and Introduction to Working Groups

The workshop included two working group sessions where the participants were given the opportunity to share and discuss the workshop themes and the future challenges of the VET teacher. The working groups aimed at giving more common discussion opportunities to the participants on the workshop themes and for this purpose the participants were divided into four groups (Attachment).

The first working group session on the day 1 focused on the following themes of the workshop:

Challenges for the “Professionalisation of Teachers”

Becoming an eTeacher as a future challenge.

The second working group session focused on proposing practical suggestions of common interest for the TTnet and community level transnational future actions. These suggestions were based on the issues identified in the preparatory background work carried out by the national TTnets and on the discussion and challenges identified during the first working group session.

The working group's group results were reported on the general forum. The TTnet coordinator outlined action proposals then for further discussion and approval in the national TTnets. This working group report has also been included in the main report of the workshop.

Working Group Session 1: Challenges for the Professionalisation of Teachers

The workshop participants were divided into four groups and the reporters advised the participants to approach the working group questions by using a common framework. This frame included looking at the teacher’s career stage in the beginning of the teacher’s career and later in the teaching profession. Also groups viewed at the common challenges on individual level, pedagogical, and organisational level. The groups also took the timeframe required for meeting the challenges into consideration.

The working group questions were: 

· What are the common challenges in the training VET teachers and VET education?

· What is the importance of these challenges within a given timeframe? Are these challenges already present? Is development underway for actions? Or do these challenges require longer-term approaches in implementation?

· What does it mean to be an eTeacher? How would we define an eTeacher? What does it mean from the teacher training's and learning processes' perspective?

· What would be the best practices in developing teachers for the future?

The groups focused on the challenges of professionalisation, on their timeframe, and on the eTeacher definition. The groups left the action suggestions on how to develop the teachers for the second working group session.

On the individual level the identified challenges were:

How is one able to define the future teacher expertise and what are the vehicles and means in growing in the expertise that is required in the future? The future VET teacher needs both management and leadership skills in managing the learning, in organising the work, and in functioning with different organisations as a broker in the networks. Simultaneously, one needs to be aware of the wellbeing of the individual teacher and to provide sufficient support. 

Is the teacher as an individual the only one who is responsible for all challenges he or she faces in the future? How much responsibility does the organisation have when it faces external challenges on education? Today, when we see on one hand increased collective responsibility and on the other hand more autonomy in the teaching profession, should also the organisation share responsibility? One way of doing this is to provide support and enhance collaboration in schools. Thus the teacher needs to have skills in networking and in the creation of networks with the various stakeholders, too.

On the pedagogical level, the challenges are tied with the changed conception of learning as the focus changes from the teacher to the pupil and from teaching to learning. Now the teacher’s role is one of a creator of a new learning culture. This means redefining working practices and changes in the conception of learning. This challenges especially teachers who have been long in the teaching profession and have not had access to the new learning culture. Simultaneously, the student groups are becoming more heterogeneous. Overall, there is an increasing need and desire to tailor (individualise) learning to individual needs. This adds new challenges and complexity e.g. in the form of multiple lesson plans and in designing for different learning styles. Learning takes place combined with the working life, too. The alternatives for open and flexible solutions and sandwich structures increase and are demanded more. The changing occupational structures combined with conflicting learning outcome expectations of the working life and the other stakeholders require new approaches on, for example, how the change and the various expectations are included in the curricula and their implementation.

The educational organisations are faced with the lack of teachers. The teacher demand increases, since many teachers retire and opt for early retirement. The lack of attractiveness and appreciation for the VET teacher’s profession do not alleviate this problem. Here one should look for solutions on several levels of development. The whole life span of the teacher teams should be considered in the new and more co-operative environment. Teachers need skills in building and starting teams, working in teams, and dissolving teams. The school leaders need more vision and leadership skills. In this context one could also question whether the models of leadership should be adopted only from the business world. One must acknowledge that there are various administrative and organisational barriers inhibiting development.

A macro-level challenge in most European countries, but luckily not in all of them, is the lack of appreciation for the teacher’s profession. Compared with earlier times, teaching is no longer the career of first choice. There is a need for a professional identity for attracting talented people into the profession. The appreciation gap between the school, the society, and the labour market needs to be closed. 

It is important to consider the timeframe for solving these challenges. The market-led needs, which are often of technical nature, can be responded rapidly. But there are challenges that address deeper issues in the educational development. Thus they have implications on the initial teacher training. These challenges relate to certain attitudes and skills, which need to be addressed in the entry selection. Can the school be a source of innovation also for the working life is an important question to answer? We see brokering in cooperation with stakeholders as an opportunity and we believe that the school has something to offer to the working life in innovation and in new approaches. 

Also the VET teacher needs on-going training after he or she knows the “ground rules” of the trade. Continuing training can solve some development issues faster, but on some issues the needs' identification takes time. Also government policy changes are required. We must also question ourselves on how long is a good practice relevant and how do we develop them over a longer timeframe.

eTeacher- What is an eTeacher?

The working group participants assumed that the pedagogical skills and the learning process management skills are self-evident competencies of the VET teacher and especially those aspiring to be eTeachers. But the eTeacher needs competencies in two new areas. The new areas to master are the technical skills in the use of Information and Communication Technology (ICT) and innovation skills. With innovation skills we mean the creative use of the tool and imagination. Also one requires what was described by prof. Eteläpelto as the “participation metaphor”. However, being an eTeacher does not mean the lack of face-to-face interaction in the learning process. The new tools or e-tools are tools, not a substitute.

Becoming an eTeacher requires starting as an eLearner. One needs to have the experience on the difficulties involved and on what is required before starting as an eTeacher. The teachers are very much faced with the fact that the developments in the field of eLearning have been directed by technology. What we need now is a balance between the pedagogical side and the technical side. All in all, the teacher's voice in the development is needed!

The technical skills in the use of ICT can be mastered quickly when time, training, and support close to the teacher is given. The teachers need an easy access to support and this is especially crucial when starting with the use of ICT. The changes in the ways of working take a longer time. Currently we are faced with a society that is not an information society but an information overload society.

eLearning has to be a value added to the learning process and to the learning content. It should never be an end by itself. Discussion is needed on the role of eLearning, its scope and dimensions in the learning process. What is the role of eLearning in open and distance learning vs. a virtual learning environment (a term used in Finland in connection with eLearning)? It forms only an element in the learning culture. A challenge and question to be answer in the future is, should ICT be integrated in all disciplines. And could one thus benefit from the transfer of skills. We lack standards in this area despite it is a part of the teacher education. A major advantage with the use of ICT in education is that it crosses borders nationally and internationally in a very natural way.

Educational authorities in Finland have defined three different teachers’ ICT skill levels in the national strategy for ICT in education. The national goal is that all teacher should possess the level I skills and 10 % of the teachers should possess level III skills in ICT.

Conclusions from Day 1

The focus in the development should be on teacher expertise, in learning and facilitating learning in communities of practice (Eteläpelto ref. to Wenger). This is the main conclusion on the teacher development for the future.

Finally, the groups identified national examples of practices for broader dissemination. E.g. in Italy the development of the VET teacher starts from the individual level. The approach gives the teacher the first choice and commitment to his or her own development. Norway has training programs lasting a total of three years, which combine the work place instructors and VET teachers. This gives the program participants a double qualification. Finland has VET teacher training programs where the development is not only on the individual level, but also on the pedagogical level of the organisation. In Lithuania a pilot is starting on the development of eLearning standards.

Working Group Session 2: Identification of transversal issues for the Community level

The purpose for this session was to identify opportunities for increased uses of the TTnet community of practice for practical development work by strengthening the networks within the net. Each group was given a task to come up with at least one practical proposal for further cooperative activities. The discussion's assisting questions were what is the priority of the identified challenges nationally and internationally? Which challenges could be address on the TTnet forum? What are the concrete suggestions for potential action and for the future workshops to discuss? Needless to say, multiple proposals resulted from the group discussions.

The proposals from the working groups addressed the following areas. 

First, the participants wanted to network in the area of practical TTnet guidelines and activities by learning from each other in horizontal exchange and by benchmarking practices: How do the other national networks and coordinators carry out certain tasks e.g. related to the funding of the activities. What are the national activities, and how does one activate the network members to contribute? Also ideas for enhanced use of the existing means of exchange and communication (e.g. the trainingvillage and other web forums) need to be exchanged. In addition, TTnet could network with other networks like ENTEP on educational policies.

Second, the focus was on content to be created and discussed in the network. Many groups suggested comparative studies and analyses on various topics. The study topics were e.g. on the qualification structures, which would enable different ways of accreditation; on accrediting non-formal learning, on the invisible competencies, on VET teacher profiles, and on overcoming resistance to change. The content creation could include collecting exemplary cases on these study topics for dissemination.

Third, the suggestion was to create a European level Master’s Programme for the VET teachers or a Euro VET Teacher Diploma as a continuing education programme. In the summary discussion, the recommendation from the coordinator was to build on the experiences of a Leonardo da Vinci –project, where preliminary work has already been carried out. The limiting and enabling conditions for such a diploma could be studied from this project's experiences.

Fourth, the participants wanted to continue to work more on the themes previously brought into discussion in the workshops. The aim is to address the issues on a deeper level and to find more common answers and structure to the questions brought up in the discussions. The horizontal exchange needs to be continued in theme-based working groups like on how the VET teachers structure and conceptualise their work. Also the individualisation of the teacher training could enhance the attractiveness of the profession and should thus be discussed.

Fifth, intercultural issues need to be mentioned as a future action area.

The proposals from the coordinator of TTnet focused on the current year’s theme of eLearning and this theme could be continued with separate groups for the trainers and for the VET teachers. A transnational expert group was proposed on the eLearning theme and national networks could set up groups to address the topic. These proposals are reported in more detail in the workshop’s main report.
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TTnet workshop in Helsinki on 5-6 April 2001

 “Professionalisation of VET Teachers for the Future“

Working Group Session 1:

Challenges for the Professionalisation of Teachers

Thursday 5 April 2001, 11.30 - 13.00

The work group discussion on challenges could be guided by the following classifications:

a) The teacher's life span / career stage

· Starting / critical competence (new recruits)

· Long-term / desired competence

b) The level of pedagogical and institutional development

· Individual teacher level working together with colleagues

· Pedagogical level (curricula development and integration, learning environment incl. eLearning, ...)

· Organisational development level meaning development through teachers and teacher teams interacting (integrated with the pedagogical level).

1. What are the common challenges?
2. What is the importance of these challenges within a given timeframe?
Do they  differ today / tomorrow? I.e. how fast can the current challenges be answer to? Which challenges are not so quickly solved?

3. What does it mean to be an eTeacher? Definitions? 

How do teaching and learning standards solve this conflict in a time when flexibility and individual learning paths are required? 

4. What would be the best practices in developing teachers for the future? 

Solutions: Personnel Policy? School-based development work? R&D's role in the VET teacher's development? Forums for developing professionalisation? Where and What? The role of ICT and internationalisation in this context? Should the competence requirements and development be formal? How formal? And how formal should their acquisition be e.g. in relation to eLearning, lifelong learning and working life demands?

TTnet workshop in Helsinki on 5-6 April 2001

 “Professionalisation of VET Teachers for the Future“

Working Group Session 2:

Identification of transversal issues for the Community level

Friday 6 April 2001, 10.30 - 11.30 

Assisting questions:

1. Prioritising the challenges and competence - national / international?

2. What challenges could be dealt with in the European /TTnet forum?

3. Suggestions for potential action and future workshops to discuss?
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