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The key issue in England on the professionalisation of VET teachers is one of establishing a
sense of professional identity. Up until now the VET sector has been distinguished as a
fragmented sector where casual part-time employment together with many untrained and
unlicensed teachers is the norm. Events in both the school sector and Higher Education sector
have triggered reform in the VET sector. Schools have become more professional with the
setting up of a schools accrediting council and higher education has established the Institute of
Learning and Teaching in order to raise teaching standards of University lecturers.  This left
the VET sector out in the cold. VET teachers themselves have also been resistant to seeing
themselves as a professional teaching body. As Dr Robson’s paper to the workshop suggests
many VET teachers come from a wide variety of backgrounds and many teaching in the
vocational fields still see themselves as experts in their respective trades and occupations first
rather than as teachers per se.

After the 1992 Further and Higher Education Act where colleges were released into the
independent entrepreneurial sector  VET teachers experienced enormous changes in the nature
of their work. The need to generate income to survive meant colleges sought to cut costs at
every turn. A by-product of these cost efficiency drives meant the taking on of many part-time
and often unqualified staff hired through agencies as instructors often at lower pay rates than
full-time staff.

All this is about to change with the introduction of  The Further Education National Teaching
Organisation- FENTO which is the national leadership body responsible for “the development,
quality assurance and promotion  of national standards for the VET sector”. FENTO has
published the teaching and learning standards and is currently piloting management standards
for all those working in the VET sector. Where these standards will bite is in the fact that from
September 2001 all those wishing to teach in the public VET sector will be required to have a
FENTO-approved teacher training qualification and all unqualified VET teachers already
employed in the sector will have up to five years to gain a basic teacher training qualification.

 Questions set by the workshop are answered as follows:

1.What competencies should VET teachers have?

FENTO’s answer to this has been to derive a set of standards which derive from observing
what VET teachers actually do.  This has led to a broad framework of  overarching standards
within which are competency elements. The seven overarching standards are:

Assessing learners’needs;
Planning and preparing teaching and learning programmes for individuals and groups;
Developing and using a range of teaching and learning resources;
Managing the learning process;
Providing learners with support;
Assessing the outcomes of learners and learners’ achievements;
Reflecting and evaluating ones own performance and planning future practice.



There is included in the overarching standards an underpinning standard described as
“Establishing and sharing an underpinning set of values which meet professional requirements,
these are:
i.   Reflection and scholarship.
ii.  Collegiality and collaboration.
iii. A commitment to learning entitlement, equality and inclusiveness.

The question I would like to raise at this workshop is whether these standards are too
classroom-skills focused? There is little in the way of deeper explorations in psychology,
sociology or philosophy of education here. And it raises a deeper issue of whether we wish to
train teachers only or “educate” them in the process of their training. It may well be that to
establish oneself as a recognisable profession one needs a deeper body of knowledge than
those skills set around classroom competence. We have witnessed in teacher training in the
UK a whittling down of those underpinning theoretical areas in Education studies as part of an
ideological drive to reduce it to a largely work-based experience. This could prevent
recognition as a profession as could resistance by the government to establish a professional
overseeing body for VET teachers.

Challenges for the future?

Being a participant at an international workshop like this encourages me to look beyond the
shores of the UK and to assert that within the EU there are common issues and concerns
which we all share. One particular feature of the UK is the low-skills equilibrium in the labour
market, just above Mexico, Turkey and Greece with over 7 million people at minimum literacy
and numeracy levels. The Government has set its vision to upskill its workforce in its ideas on
lifelong and e learning. This will demand highly professional teachers who are flexible and
adaptable as teachers and facilitators in the world of adult learning. To coin a phrase “you may
not know how to do, but you know a person who does” Teachers of the future need to be at
ease with the new e technology and be able to write and service courses in flexible learning
mode. Adults often have busy personal lives and the VET professional may have to abandon-
nine-to-five conditions of service and be available at times which suits the consumer/client.
Rapid technological change will require the VET professional to have access to continuous
professional development in tailor-made areas of immediate and future need. There has never
been a more urgent time to explore this workshop theme “professionalisation of VET teachers
for the future.
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