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Introduction

This paper describes a major TTnet (Training the Trainers Network) research project funded by Cedefop which seeks to identify examples of ‘innovative practice’ in eLearning development and delivery, and the range of activities, competencies and roles involved in innovative practice.  Innovative practice is defined as:

Initiatives, projects and activities that have a tangible impact on improving trainers and/or teachers’ skills, professionalisation and working environment; and proven to be sustainable in their social, pedagogical and organisational components and/or through lasting changes in policy and decision-making. 

The objectives of the study are to:

· Identify examples of innovative practice for the training of trainers/teachers with specific reference to eLearning.

· Describe the approaches to the management of innovative projects.

· Identify the kind of pedagogic principles and models of learning (whether tacit or overt) underpinning effective design.

· Describe and analyse the originating circumstances (by which is meant the context, specific learning or organisational needs) threats and opportunities that have driven the innovation.

· Identify the types and scale of output.

· Present an impact analysis arising from the examples of innovative practice (and the potential for transferability and scalability)

The study is mindful of the rapid changes that have taken and are still taking place in the design and uses of e-learning and seeks to capture and disseminate understanding about these changes.  A brief overview of some of these changes is provided next.

Developments in e-learning

E-learning has progressed through a number of stages and transformations over the last twenty or thirty years.  In the 1970s and 1980s, for example, it was referred to by terms such as Computer Assisted Learning, Computer Based Training or Technology Based Training, to name but three.  In terms of pedagogic style, programs often involved electronic page-turning and were didactic in approach.  We could characterise this as transmitted knowledge.  

By the 1990s, however, this form of learning was beginning to be supplemented by the use of other media, particularly the introduction of e-mail, listservs and discussion groups.  Although courseware continued to be used, this was now often accompanied by a discussion forum through which participants could read and post messages, and become involved in mutual support and debate.  In a sense, this could be seen as negotiated knowledge.  Today, systems such as virtual learning environments often comprise facilities for both the dissemination of courses and discussion groups.

Looking forward, there are some important changes taking place in web development that could have a significant impact on the way in which we use the web for teaching and learning.  The web itself is growing exponentially and now includes not only millions of pages and sites but also archives, portals and databases.  It is the largest repository of knowledge known to human kind.  It the future, we may be moving away from using the web to deliver knowledge, and developing in people the skills and capabilities for searching the web for what they want to know.  Hence, this is using the web for harvested knowledge.  

The research project

The study is being undertaken by a partnership of seven countries comprising: France, the UK, Italy, the Netherlands, Belgium and Spain.  A case study approach is being used, since it is felt that this is the most effective way of gathering the depth and quality of data that will reveal and illuminate innovative practices.  From a range of just over 50 potential sites, the project team has selected 25 cases drawn from across the range of countries.  Specific research tools have also been designed including a semi-structured interview schedule and reporting template for use with each of the cases.  Typically, project managers at the case study sites will be interviewed and detailed quantitative and qualitative data gathered.  The researchers will report on each case, not only in terms of the interview data, but also on the basis of what they have heard and observed at each of their case study visits.  The data will be aggregated and analysed by a team of transnational consultants who will complete the final report.  

Preliminary results

On the basis of data from the original 50 potential cases, certain themes have already begun to emerge.  It is clear that in terms of the use of e-learning for the training of teachers and trainers, a wide range of groups is being addressed including:

· Secondary school teachers

· HE teachers of ICT

· Trainers in SMEs

· Entrepreneurs

· Trainers in Latin America

· Disabled tutors in their homes

· EdD in teacher education (global programme)

In terms of developments in e-learning, preliminary results suggest a variety of approaches that are beginning to go well beyond traditional notions of transmitted knowledge and include:

· Structured activities

· Collaborative research

· Collaborative projects

· Peer group feedback

· Information database of good practice

· Evaluation toolkit

The data-gathering phase of the project will be completed by the end of March 2003 and the final report available in June 2003.
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