
Background Information – Cluster 1 Initial VET Teachers and trainers 
 
 
 
Definition of the profiles to be analysed 
 
With the point of departure in our project proposal, the main characteristics and definitions 
of the profiles to be analysed are as follows: 
 
IVET teachers 
IVET teachers play a very important role in achieving the Lisbon goals. The basis of any 
knowledge society is a highly skilled and flexible workforce, which is able not only to meet 
the requirements of an increasingly global labour market but also to contribute to the 
development of the economy with innovative and entrepreneurial skills. Skills which are – 
partly – to be acquired during participation in VET programmes. It is therefore important to 
identify the key skills of IVET teachers.  
 
On the basis of the national reports on Theme 6 – Training VET Teachers and Trainers, it is 
already now possible to distinguish between three different teacher profiles within IVET in 
the EU:  
 

1. The general subject teacher profile: This teacher profile is similar to profiles found in 
general teacher education: the teachers are educated as subject teachers. To be a 
teacher in VET is not a prominent part of their identity; they view themselves as 
subject teachers who just happen to teach in VET. These teachers often teach the 
general subjects in VET or the theoretical part of VET.  

2. The craftsman-turned-teacher/vocational teacher profile: These teachers are recruited 
among skilled workers or craftsmen and represent the crafts in VET. Their identity is 
in their profession or craft, and being a teacher is often a secondary and a lately 
acquired part of their professional identity. These teachers often teach the “practical” 
or “technical” subjects in VET. In most countries, these teachers are required to 
acquire a teaching qualification as a condition for continuous employment as a 
teacher.  

3. The professional teacher profile. This is not a commonly found profile in VET, but in 
some countries (e.g. Belgium and Norway); it is possible to enter an education and 
training programme aiming at becoming a VET teacher. These teachers have chosen 
VET as their career and to be a VET teacher is their identity.  

 
In most of the countries, the first two profiles are found in the IVET system. In some 
countries, all three profiles are found (Belgium and Norway).  
 
IVET teacher profiles are more heterogeneous than the profiles of teachers in basic 
schooling and at the universities, and to establish one common teacher profile for IVET is 
not feasible. So within this project, we would propose to focus on the second profile: the 



vocational teacher profile, as this is the profile which is so distinct for VET and the profile 
which causes the greatest concern: how to attract highly qualified skilled workers and 
craftsmen to the VET system and at the same time define a teaching qualification which is 
at a sufficiently high level, but not necessarily at tertiary level as this may simply not be 
attainable for this group of teachers.   
 
 
IVET trainers in apprenticeship/work placements 
The second IVET profession to be defined would be IVET trainers in apprenticeship or 
work placements. Many national systems offer the opportunity of on-the-job learning either 
in the form of apprenticeships, dual training (school-work alternance) or work placements. 
In these systems, the trainers play an important role. However, in only a few European 
countries have training requirements to the trainers been nationally formulated (e.g. Austria, 
Germany and Iceland), and this despite the fact that trainers are part of the formal IVET 
system and contribute significantly to the learning outcomes of trainees in IVET.  
 
In the theme 6 reports, the same profile of IVET trainers is described: a skilled worker or 
craftsman who is responsible for training of trainees as a secondary job function. Although, 
in-company training is part of the formal IVET system, the logic behind in-company 
training differs from the logic of school-based training. In VET schools, the primary aim is 
to educate and train; in the companies, the primary aim is to produce and make profit. 
Therefore, there is first and foremost focus on the professional/vocational qualifications of 
the trainers, and not so much on any “formal” teaching qualifications. However, with the 
increased focus on “non-formal” learning and on facilitating learning in learning contexts 
outside of the formal education system, the focus on trainers’ teaching qualifications is also 
increasing. The trainers are responsible for leading a trainee from legitimate peripheral 
participation to full participation in the production processes and therefore their abilities to 
coach, guide and instruct are highly important. It is therefore important to define the 
qualifications and competences of trainers taking the learning context into consideration. 
Here it would be beneficial to identify examples of good practice and analyse why it is 
possible in some countries to establish formal requirements to the trainers’ teaching 
qualifications whereas it is not possible in other countries based on the same VET model 
(e.g. Denmark and Norway).  
 
School leaders/head masters/middle managers 
In 2002, Cedefop initiated a study on “good practice” in continuing training of VET 
teachers in 6 EU Members States. The study “PROFF – Professionalisation of VET teachers 
for the future” found that in many of the Member States, VET reform has had a major 
impact on organising teaching and on working practices of all staff members at the 
vocational colleges. Although, the PROFF study was primarily aimed at teachers, the study 
also offered some interesting observations on school leaders and middle management. It 
pointed, e.g., to the danger of middle management holding up the implementation of reform, 
and in many of the training activities, leading staff members had to go through training 
themselves in order to ensure a professional human resource management.  



 
It is obvious that school leaders and middle management play a crucial role in the overall 
functioning of the VET system. They are working in a political system with continuous 
pressure for change and have to balance between external and internal pressure. In addition, 
the VET system has in many countries been decentralised and the vocational colleges are 
now independent institutions with their own board of directors, which have – to a certain 
degree – to perform on market conditions. So like the teachers, the functions of school 
leaders and middle management have been expanded and diversified: effective school heads 
promote the professional growth of the teachers; they are central in the new institutional 
cultures which are more and more based on collegiality and teamwork; they are expected to 
function as the pedagogical leaders of their institutions and are keys to innovation; the 
school leaders are expected to run their business, the vocational colleges, cost-effectively 
without compromising the quality. Very often leading staff at the vocational colleges are 
recruited among the teachers and expected to perform in their new functions without further 
training, which is rather problematic in a VET system evaluated on outcome and 
performance.  
 
Taken the importance of the VET school leaders and middle managers into consideration, it 
is remarkable that there are very few studies dealing with these profiles. In the Theme 6 
reports, only a few of the country reports mention VET school leaders in the listing of 
different types of teachers in VET (e.g. Finland), despite the fact that leading staff is very 
often recruited among the teaching staff. In some countries, this tradition is currently under 
change. In Denmark for example, school leaders in basic schooling are to an increasing 
degree being recruited among university graduates with a degree in economics, social 
sciences or business administration. The question is whether this is a trend across countries 
and how it affects the VET system.  
 
Within the framework of this project, and taking the relatively little available knowledge of 
IVET school leaders into consideration, the study of school leaders will be explorative and 
hereby less developed than the previous two VET professions. The aim will first and 
foremost be to map the territory and come up with common profiles, which can be further 
studied and developed in a subsequent project.  
  
 
Validation 
The validation of the results of the project will first and foremost take place in Brussels for 
the data collection grids. Here all participating networks will have the opportunity to discuss 
and contribute with aspects so that the different grids are representative at a general 
European level. In Thessaloniki in December all TTnet networks will have the opportunity 
to discuss and validate the preliminary results of the project.  
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