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Hybrid Qualifications (HQ) — wide definition

Hybrid qualifications are the formal result of
combinations of school-based or academic learning
with vocational or labour-market elements
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Hybrid Qualifications (HQ) in VET — narrow definition

Hybrid qualifications” prepare for qualified entrance
Into working life (in the sense of vocational education
and training (VET) and a labour-market relevant formal
gualification) while at the same time opening access to
higher education (HE). Therefore they have a “hub
function” between vocational and academic pathways.

See Deissinger/Aff/Fuller/Jorgensen 2013
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Hybrid Qualifications (HQ) therefore...

either

represent an alternative to traditional educational
pathways in secondary or higher education

or

as a form of VET, have the function to open up
progression from VET to higher education
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Examples of HQ

 Baccalaureat Professionnel (BacPro) in France

* Diplomas obtained in Higher Vocational Schools (BHS) in Austria
« Berufsmatura (Vocational A-level) in Switzerland

e Assistant qualifications in Vocational Colleges in Germany

 VET in Schools including Applied Certificates of Secondary Education
In Australia

« Cooperative Education and Applied Degrees in Colleges and
Universities in Canada

« Dual universities or study courses in the tertiary system in Germany

Deissinger/Aff/Fuller/Jorgensen 2013; Deissinger 2000, 2007; Deissinger/Ott 2016; Deissinger/Gremm 2017; 6
Gonon 2013; Moodie 2019; Polesel 2016
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HQ in Germany via the VET system

Type A:
HQ obtained in company-based apprenticeships (dual
system) — federal law - (rarely existent, non-relevant)
Type B:
HQ obtained in full-time vocational education in VET

schools — federal state law

HQ hereby mostly lead to an entrance qualification for
universities of applied sciences (Fachhochschulreife)

Deissinger/Aff/Fuller/Jorgensen 2013 ; Deissinger 2007; Deissinger 2019b
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Germany'‘s Education and VET system
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Vocational Colleges leading to
admission to universities of applied sciences

e HOhere Berufsfachschule / Berufskolleg

« Different courses depending on occupational profiles and federal state

« Entry requirement: intermediate secondary school qualification

* Ruled by the federal states, no central political responsibility

« Can be seen as a “bridge” between general education and the dual system

« Often chosen by students as a way to higher education, not directly to the
labour market

« Generally questionable reputation with employers due to lack of practice
although they often prefer graduates for a follow-up apprenticeship

Deissinger 2007; Deissinger/Aff/Fuller/Jorgensen 2013 ; Deissinger 2019b; KMK 2001 10


Presenter
Presentation Notes
Although Baden-Württemberg certainly belongs to those German states that have always pla­ced strong emphasis on the traditional three-tier system of secondary education (Ertl 2000), school leavers can grasp opportunities to upgrade their qualifications within the full-time VET system. Because many students who attend vocational grammar schools emerge from the school population of junior vocational full-time schools, such as the ordinary vocational full-time school (Berufsfachschule), these schools have a more or less exclusive function to award "entitlements" (Berechtigungen) for progression into further and HE. This means that they do not produce labour market relevant qualifications in the first place. However, in this interim report, the Berufskolleg (vocational college) in the federal state of Baden-Württemberg (as one of the major subtypes of a commercial vocational full-time school) is chosen to illustrate the ambivalence of full-time vocational education in Germany. At the same time, policy action relating to hybrid educational pathways can be illustrated. 
Since the mid-1970s, students with an intermediate secondary school leaving certificate have the possibility to attend a vocational college in Baden-Württemberg as an alternative to the apprenticeship training in the dual system (Franz 2007, p. 6). This specific type of school provides a vocational qualification according to the Baden-Württemberg school law. Under certain conditions the polytechnic entrance qualifi­cation can be acquired, too (§ 12 SchG). While a vocational academy (Berufsakademie) – as a tertiary institution – requires the general university entrance qualification, a vocational college is a secondary school that can be attended by students with an intermediate school leaving qualification. Students emerge from either the two-year ordinary vocational full-time school (which takes graduates from the lower secondary schools, normally aged 15 or 16) or – what is more likely – from pre-vocational education (leaving the Gymnasium or the Realschule after 10th class). This places the vocational college on the same rank as the higher vocational school. Within the vocational college system, there is a wide range of subjects to choose from. In 2007/2008 43,263 students visited the vocational college in Baden-Württemberg. Most of them (about 33.8 %) chose the commercial track (Statistical Office of Baden Württemberg 2009, p. 3). Most subtypes allocate the two major functions of VET in schools (further education and vocational training) which makes them distinctive from the apprenticeship system since so far the dual system does not build bridges across to the academic world, e. g. through " HQ " (which Switzerland, which also can be called an "apprenticeship country", does; see Gonon 2001). In fact, vocational policy has assigned this function nearly exclusively to the full-time vocational schools, where young people can upgrade their educational standards and/or study for the achievement of a vocational qualification (assistant qualification).
A research project analysing the pedagogical and economical functionality of practice firms in the commercial vocational colleges was carried out between 2003 and 2005 by the University of Konstanz (Deißinger/Ruf 2006). The politically most relevant issue was the question whether practice firms help to make school-based VET more relevant to the world of work and therefore more attractive to employers. One of the major motivations of the Baden-Württemberg Ministry of Education for introducing this research project has been the dissatisfaction with the conspicuously low market value of the assistant qualification (Reinisch 2001a). Traditionally, there has always been a clear preference on the side of companies for the dual system and its graduates. With the slackening training market and the ongoing discussion on alternative pathways (to the dual system) and the accreditation of school-based learning with respect to occupational qualifications (Federal Ministry of Education and Research 2003, pp. 14 ff.) vocational full-time schools could become more occupation-orientated which however requires that their relevance both for skilled employ­ment and for a subsequent apprenticeship course needs to be improved. From an educational perspective the crucial question is whether practice firms promote the employ­ability of young people by developing skills in a more realistic learning environment which is able to simulate problems and work activities normally typical for workplaces in companies. Against this background, the research project mentioned above picks up a topic which has regained major attention in the pedagogical debate since the 1990s. However, major resear­chers claim that the concept has remained a "desolately" and "hardly investi­gated" theme so far (Tramm 1996, p. 121). 
One result of the study was that vocational college students more or less "ignore" the fact that they can go for an occupational assistant qualification: The strongest motivation for them clearly is to improve chances on the training market when applying for an apprenticeship after the course, and to reach out for a polytechnic entrance qualification at the end of the BK II (Deißinger/Ruf 2006, pp. 122 ff). The results of the study underline that vocational colleges and practice firms within them, are part of a "preparatory" system, which predominantly serves further education needs and the follow-up intention to undertake an apprenticeship. They, therefore, confirm preceding research, which put them in line with the "typical" full-time VET system. Obviously, the vocational colleges more and more become institutions of the second-chance education and, at the same, of the transitional system. The latter is seen critically: “Das Land wird durch den verlängerten Schulbesuch finanziell belastet, und die Jugendlichen müssen einen Zeitverlust von bis zu zwei Jahren hinnehmen“ (Rechnungshof Baden-Württemberg 2007, p. 165).[1]
After all the attempts from the political side to make school-based VET more relevant to the world of work (e. g. through the implementation of practice firms) and therefore to make it more attractive to employers more or less failed, an obvious rethinking process was initiated lately. Recent developments of the education policy of Baden-Württemberg suggested a certain degree of helplessness: Since the school year 2007/2008 the vocational college was reorganised in that respect that the assistant qualification is no longer the standard degree. The assistant qualification is now intended to be an additional offer for students while the acqui­sition of the polytechnic entrance qualification is now the “normal” or “standard” educational attainment. Therefore, the former "rank order" within this specific HQ has been turned around. With immediate effect the polytechnic entrance qualification is acquired automati­cally in the two-year training course at the vocational college. This could also be described as a political turning away from the objective that vocational full-time schools – even if only under certain conditions – should lead to vocational qualifications, which are relevant for the labour market. The reason for this is certainly that companies still more or less refuse to acknowledge vocational qualifications acquired at vocational full-time schools. Even cooperation agreements between the state government and the economy at the political level (ibid., pp. 163 f.) as well as the orientation of the vocational college towards more practi­cal experience have been shelved.
The fact that apprenticeship shortages and training market imbalances are likely to persist is putting strain onto school-based VET in a specific way. Because policy-makers are not getting tired of claiming that the apprenticeship system has to be strengthened, while at the same time insisting that progression into HE ought to be pushed, the "multi-functionality" of vocational schools in general has to be seen in a new light. As their function at the moment seems to be strongly linked to entry into further or HE rather than to the purpose of delivering labour market qualifications and as schools have to serve a more and more heterogeneous clientele, teachers in future are likely to be facing different types of students with different aspirations. A few years ago one could say: 
The Baden-Württemberg Ministry of Education currently seems to be intent on finding ways to increase the labour-market relevance of school-based qualifications which in future might become a brace for the dual system if not a real substitute for the tradition-based, culturally-rooted and strictly codified apprenticeship system.
As mentioned above, since the school year 2007/2008 this plan was obviously abandoned or at least put on ice. 
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HQ in Germany in higher education

(more a “soft” variant of HQ)

Dual study programmes
Dual Universities

Vocational Academies

11
Deissinger 2000, 2005; Wolter/Kerst 2015; Hippach-Schneider/Schneider 2016
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Characteristics of Dual Universities in the federal state of
Baden-Wirttemberg (est. 1982 as ,vocational academies’)

* »premium apprenticeship® in a company coupled with academic
studies in a tertiary institution (Hochschule)

» ,academic dual system* (half/half)
s full university entrance qualification (Abitur) required
% training contract required for admission

% attractive training allowances for students

»» three-year courses leading to a Bachelor degree

Deissinger 2000, 2005; Zabeck/Zimmermann 1995 12
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Comparison — HQ in Austria

In Austria, full-time VET is strongly associated with HQ while the dual
system has less relevance than in Germany (or Switzerland)

Aff et al. 2013

BHS (Berufsbildende H6here Schulen) are the typical ,royal path® in the VET
system, and they lead into relevant labour markets while at the same time imparting
a full university entrance qualification

These 5-year courses for 14-year-olds ,serve* specific labour markets without
entering a competition with the dual system as they aim either at higher levels of
the occupational hierarchy or train for occupations outside the dual system, e.g. in
the services sector, tourism etc.

Full-time VET includes work placements though only for a couple of weeks

Most graduates go to university afterwards, which means that some 30 % (in the
case of HAK, and 50 % in the case of HTL) go straight to the labour market

14
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Comparison — HQ in Australia

In Australia HQ are part of VET in Schools initiatives, above all in the state of
Victoria

% Victorian Certificate of Applied Learning
% Meant to increase the esteem of VET in the education system
s Formally equivalent with the normal Certificate of Secondary Education

% Part of the VET in Schools programme as it can be accredited to follow-up VET
courses, including apprenticeships or traineeships

s Also, school-based apprenticeships exist in other Australian states following a
similar philosophy, but not necessarily with a separate type of certification

15
Polesel 2016; Deissinger/Gulden/Herdrich 2017; Deissinger 2019a
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