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Cedefop work on comparing
qualifications (based on LOs)
• The 2016-17 pilot-study ‘The 

use of learning outcomes to 
support labour market 
dialogue’ compared 10 VET-
qualifications in 10 European 
countries

• In a joint project with ETF 
and UNESCO, building on the 
Cedefop-approach, 4 VET 
qualifications were 
compared in 26 countries 
worldwide 

• The 2018-20 study 
‘Comparing VET-
qualifications- towards a 
European methodology’ 
built on the findings of the 
pilots 

https://www.cedefop.europa.eu/en/publications/3090
https://www.cedefop.europa.eu/en/publications/5582

https://www.cedefop.europa.eu/en/publications/3090
https://www.cedefop.europa.eu/en/publications/5582


Intended and realised LOs

• comparison of VET qualifications and their intended learning 
outcomes (as documented in qualifications descriptions): mutual 
learning – , inspiration, starting point for improving and further 
developing VET qualifications

• could be complemented by an analysis of how the intentions of 
the education and training system match the expectations and 
needs of employees and employers in a given context, and to 
what extent they are satisfied with the achieved learning outcomes 
(as applied in the work context) – collecting feedback from 
employers

Presenter
Presentation Notes
This is one one of the main purposes for comparing VET qualifications 



Overview research project

Guiding questions for PLF

1. When and how different stakeholders intervene in the review of national curricula?

2. To what extent are learning outcomes used as a common language in the dialogue between VET providers and labour market stakeholders?

3. In the review and renewal of national curricula, which are the priorities of VET providers and labour market stakeholders respectively?
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The workflow of the ERS
• Step 1: VET provider

• Select VET providers
• The VET provider fill in questionnaire for

VET provider
• Step 2: Inviting graduates and employers

• The VET provider sent the link to the
questionnaire to the graduates.

• Graduates fill in questionnaire for graduates
• The VET provider compiled a list of

employers that potentially hired graduates
from the programme and sent the invitation-
link

• Employers fill in questionnaire for employers.

• Step 3: Interviews and dialogue
• The researchers interviewed employers on 

their experience with the survey. 

1. In relation to each skill, to what extent do you 
believe that the VET programme has provided 
them to the graduate for effective work in a 
company/organisation?
I believe the VET programme provided this skill… 
(a) Not at all
(b) To some extent
(c) To a moderate extent
(d) To a large extent
(e) To a very large extent
(f) Not applicable
2. From the list of skills, please select the five most 
important and the five least important ones.

2 profiles
• healthcare assistant
• ICT service technician
2 countries: NL and LT



Sk
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s l
ist

s u
se
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in

 th
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pi
lo

t A. General occupation-related skills and competences as exercised in the workplace
1) Applying professional knowledge to job tasks
2) Using technology effectively
3) Applying technical skills in the workplace

B. Specific occupation-related skills and competences as exercised in the workplace
For ICT service technician:
1) Provide technical documentation
2) Perform ICT troubleshooting
3) Use repair manuals
4) Configure ICT system
5) Administer ICT system
6) Maintain ICT server /system
7) Perform backups
8) Repair ICT devices
9) Implement ICT recovery system
10) Manage ICT legacy implication
11) Use precision tools

For Healthcare assistant
1) Monitor basic patients’ signs
2) Communicate with nursing staff
3) Empathise with the healthcare user
4) Interact with healthcare users
5) Provide basic support to patients
6) Identify abnormalities
7) Support nurses
8) Ensure safety of healthcare users
9) Convey medical routine information
10) Manage healthcare users' data
11) Conduct cleaning tasks

C. Teamwork and interpersonal skills as exercised in the workplace
1) Working well in a team and working collaboratively with colleagues to complete tasks
2) Getting on well with others in the workplace and understanding different points of view
3) Ability to interact with co-workers from different or multicultural backgrounds

D. Employability and enterprise skills as exercised in the workplace
1) Ability to work under pressure
2) Reflect work processes and procedures
3) Capacity to be flexible in the workplace
4) Ability to meet deadlines
5) Understanding the nature of your business or organisation
6) Ability to manage processes/ projects
7) Taking responsibility for personal professional development (keep up to date)

4) Maintaining professional standards
5) Observing ethical standards
6) Using research skills to gather evidence

4) Ability to follow instructions
5) Ability to instruct and/or lead others
6) Ability to handle conflicts

8) Demonstrating initiative in the workplace and show sense of initiative
9) Ability to solve problems
10) Oral communication skills
11) Written communication skills
12) Foreign language skills
13) Working with numbers
14) Persistence and endurance
15) Critically reflect on own role and place in society

these lists of 10-15 items 
are based on the learning 
outcomes mapping 
conducted in WA1. The 
ESCO KSCs are selected 
that: are included in many 
countries (at least 8 out of 
the 10); are not already 
covered in the full list (i.e. 
they are occupation-specific 
skills)



Results of the pilot: healthcare assistant in Tilburg (NL)
Characterisation of the healthcare assistant level 3 programme by the VET provider

Skills (and indication of priority (most and least important) The VET programme provided the skill at… Skills are recognised in the graduate (by VET provider) 
(1=not at all; 5 = to a very large extent; 0 = not 
applicable)

1) Applying professional knowledge to job tasks (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

5

2) Using technology effectively (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

3

3) Applying technical skills in the workplace (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

3

4) Maintaining professional standards (a)	the basic level enabling work with intensive supervision, 
assistance and guidance of more experienced employee

5

5) Observing ethical standards (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

4

6) Using research skills to gather evidence (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

4

1) Monitor basic patients’ signs (a)	the basic level enabling work with intensive supervision, 
assistance and guidance of more experienced employee

5

2) Communicate with nursing staff (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

5

3) Empathise with the healthcare user (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

4

4) Interact with healthcare users (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

4

5) Provide basic support to patients (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

5

6) Identify abnormalities (a)	the basic level enabling work with intensive supervision, 
assistance and guidance of more experienced employee

4

7) Support nurses (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

5

8) Ensure safety of healthcare users (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

4

9) Convey medical routine information (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

5

10) Manage healthcare users' data (c)	a high level enabling completely independent execution of 
tasks by assuming the responsibility of their quality control

5

11) Conduct cleaning tasks (b)	the sufficient level enabling autonomous execution of the 
work tasks with some supervision and quality control

2

1) Working well in a team and working collaboratively with colleagues to complete tasks NA 4
2) Getting on well with others in the workplace and understanding different points of view NA 4

3) Ability to interact with co-workers from different or multicultural backgrounds NA 2
4) Ability to follow instructions NA 4
5) Ability to instruct and/or lead others NA 4
6) Ability to handle conflicts NA 3
1) Ability to work under pressure NA 3
2) Reflect work processes and procedures NA 5
3) Capacity to be flexible in the workplace NA 4
4) Ability to meet deadlines NA 2
5) Understanding the nature of your business or organisation NA 4
6) Ability to manage processes/ projects NA 4
7) Taking responsibility for personal professional development (keep up to date) NA 4
8) Demonstrating initiative in the workplace and show sense of initiative NA 4
9) Ability to solve problems NA 3
10) Oral communication skills NA 3
11) Written communication skills NA 4
12) Foreign language skills NA 0
13) Working with numbers NA 4
14) Persistence and endurance NA 3
15) Critically reflect on own role and place in society NA 4
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Feedback-loop: reflections from employers and graduates
As a general overall assessment, the employers and graduates are positive concerning 
whether the VET programme prepared the graduate for his or her job. 

Clusters of skills provided by the VET programme (NL)



‘The VET programme has provided the graduates with 
the skills. I believe the graduate acquired this skill’ (NL)

Employers and graduates more 
positive compared to the VET provider:

• C3) Ability to interact with co-
workers from different or 
multicultural backgrounds

• D4) Ability to meet deadlines

• B11) Conduct cleaning tasks

• D14) Persistence and endurance

Employers more negative compared to 
the VET provider:

• D2) Reflect work processes and 
procedures

• B10) Manage healthcare users' 
data

• D13) Working with numbers

• A6) Using research skills to gather 
evidence

• B9) Convey medical routine 
information



Most important and least important learning 
outcomes NL Healthcare assistant

• There is an overall high level of satisfaction among the employers and the 
graduates concerning the learning outcomes provided by the VET provider. 

• Nonetheless, there are learning outcomes that need further reflection and 
discussion between the employers, graduates and the VET provider in terms of 
whether they are sufficiently acquired during the programme and/or related to 
their importance.

The ERS approach is 
an interesting and 
promising approach 
to close the 
feedback-loop 
looking in detail at 
the content of 
qualifications. 



Reflections on guiding questions
Important role of LO:
• Offers the opportunity to look more closely at the content of qualifications, analyse them and compare them with each other and with the requirements of the 

labour market
• Reference point (based on LO) can serve as translation hub between VET qualifications (described in terms of LO) as well as between the supply and the 

demand side in different usage contexts; can support the comparison between intended and realised/actual LO

Guiding questions

1. When and how different stakeholders intervene in the review of national curricula?

There are direct and indirect measures to renew qualifications. As a general rule, the closer the VET is organized to the LM, the more direct discussions can 
take place on specific LOs between providers and LM stakeholders

2. To what extent are learning outcomes used as a common language in the dialogue between VET providers and labour market stakeholders?

LOs are a common language and eases the communication between providers and LM stakeholders. Having the right level of Los (details, granularity) is 
needed to facilitate the communication (not too many details).

3. In the review and renewal of national curricula, which are the priorities of VET providers and labour market stakeholders respectively?

The experience with the ERS show differentces in priorities in LOs. LM stakeholders tend to preassume job-specific LOs and prioritized more transversal skills 
(e.g. team work). This also comes out of vacancy analyses.



Thank you!

Simon Broek
Ockham-IPS, Netherlands
s.broek@ockham-ips.nl 
https://ockham-ips.nl/

https://ockham-ips.nl/
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