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Teaching and Learning Methods in IVET 

• Cedefop 

– December 2012-March 2014 

• Focus 

– How learning outcomes impact upon pedagogy 

– Development of learner-centred pedagogy 

– Learning materials 

– Learning environments 

• Method 

– 15 country review 

– 10 case studies 





Local curriculum planning is critical to the process of reconciling the 

challenge of learning outcomes to the particular needs of learners 

and their learning environment.  

• Learning outcomes based curricula direct teachers to shape 

learning so that diploma holders can meet the expectations of 

stakeholders – particularly employers.  Creates challenge of 

matching learning outcomes: 

– to needs of particular learners 

– to available learning environments and learning resources 

 

• Challenge can be met through local curriculum planning 

– Individual 

– Institutional and team 

– Collaborative and supported 
 

 



Teachers and trainers translate the learning outcomes into 

planned and performed teaching and learning activities and 

experiences.  

 

This process of translation is influenced by: 

 – teachers’ and trainers’ tacit knowledge and accumulated 

practice 

– the influence of colleagues and leaders 

– resources and environments 

– professional development 

– expectations with regard to assessment 

– inspection and official guidance 

– in work-based learning training practice is guided by skills, 

tasks in work process, the experience of trainers and of 

other workers rather than learning outcomes  

 



Pedagogical innovation is associated with ‘bottom up’ forces in 

combination with curriculum change (or even without curriculum 

change) 

 

• Collaboration and team work empower teachers to interpret curriculum 

standard creatively 

– Lone teachers(DE) versus teacher teams (NL, DK, SI) 

• Extent of autonomy that schools/training enterprises enjoy to define 

local curriculum, for example, relatively high in NL, FI, SE 

• Extent to which teachers are resisting or cooperating with reforms that 

demand changes to their work behaviour (FR, FI) 

• Extent to which schools or teachers believe that they understand and 

have ownership of the curriculum (MT) 

• Extent to which leadership in vocational schools manage and shape the 

translation – rather than leaving it to individuals (NL, EN) 

• Extent to which schools/enterprises collaborate or are supported by 

development agencies  (LI, ES, RO, SI) or by universities (SI) 

 

 

 



Influence of the written curriculum: granularity can influence 

pedagogy 

• Low granularity (more than 20 hours per learning outcome) 

– Danish case study  
• 37.5 hours per learning outcome 

• programme could be extended if more time is needed 

• 1 learning outcome could be spread over several activities and learners could 

determine their own pace 

• High granularity (less than 10 hours per learning could encourage 

traditional ‘transmission’ pedagogies, particularly with respect to theory 

(EN, NL, SI) 

• High granularity could be combined with learner-centred pedagogy – 

where teachers control assessment methods (ES) 



The complexity/simplicity of learning outcomes can affect 

pedagogy 

 

• If skills and knowledge are set out in different learning outcomes 

this permits separated teaching (different teachers and different 

learning spaces at different times), e.g. EN, DE 

• However, it does not compel it, e.g. ES 

• If skills and knowledge are blended into learning outcomes this 

encourages a blended pedagogy, e.g. DK 

• If there are some ‘simple’ and some ‘complex’ learning 

outcomes this can support a sequential approach, e.g. NL, SI 

 

 



Learning outcomes are widely used when planning lessons, however, 

extended project work may delegate detailed  lesson planning to 

learners 

 

 

 

 

 

Alternative Approaches to planning: 

• Planning from written curriculum 

– Distribute learning outcomes through course plan 

– Identify activities to deliver learning outcomes 

• Planning learning projects and activities 

– Ensure that the project will address learning outcomes 

– Consider how other activities might complement learning 

– Permit students to plan own learning – within framework of project 

Learning Outcomes included 

in Lesson Plans 

Learning Outcomes not 

included in Lesson Plans 

6 case studies 4 case studies 



In general teachers and learners understand teaching and learning in 

terms of tasks and activities rather than in terms of ‘learning 

outcomes’, however, learning outcomes are discussed with students 

in  some cases – but usually as interpreted by teacher 

Learning 

Outcomes 

at the start 

of a phase 

of activity 

Learning 

Outcomes 

explained at 

start of 

lesson 

(observed) 

Learning 

Outcomes in 

course – 

individually 

 

Learning 

Outcomes at 

end 

Learning 

Outcomes 

not used at 

all in 

lessons 

Danish 1, 

England 1 

& 2 

Danish 2 

Slovenia 1 

& 2 

  

Slovenia 2,  

Netherlands 

1 

Spain 

  

Slovenia 1 

England 2 

Spain 

Netherlands 

2 

Denmark 1 

Denmark 2 

England 1 

Germany 

(Enterprise) 



Dimension  Evidence for high performance in this dimension  

Formation of 

vocational identity  

Skills and knowledge are connected to the development of attitudes, 

beliefs and values associated with a vocation or occupation  

Authenticity of task  Learning activities are real or realistic work tasks performed in real or 

realistic contexts  

Reconciliation of 

subject-orientated 

and thematic 

material  

Subject learning and other learning experiences are connected 

together for the learner, for example, theoretical knowledge is applied 

in practical tasks.  

Construction Students were able to formulate problems and seek solutions  

Adaptive 

instruction and 

modelling  

Teachers adapt their support to the current understanding and  

capability of learners – seeking, for example, through the use of 

learning materials, to progressively reduce support  

Coaching  Students are guided through learning – they are shown how to learn 

and progress  

Development of 

self-regulation 

skills  

Learners are helped to develop self-management and organisational 

skills  

Development of 

Reflection  

Through reflection on learning and work experiences, students 

develop autonomy, expertise and habitus  

Source: De Bruijn & Leeman, 2011 

Dimensions of Vocational Pedagogy 



Dimension Motivation: striving for marks and/or attentiveness 

Adaptive instruction and modelling I receive the right level of support by teacher 

  I request change in task 

  I am shown how to improve performance by teacher 

Construction – induction I learn through practical tasks 

  I learn through trying to solve problems 

  Project work 

  Learning through group work 

Coaching Feedback from teachers 

Self-regulation teachers present learning goals 

  learners help to plan learning activities 

  knowledge of learning outcomes 

  high responsibility for own leaning 

Authenticity tasks similar to those carried out by real workers 

Reflection I review own work to improve in future 

  teacher helps me to review 

Vocational Identity strongly committed to vocational sector 

Survey Results Across Ten Best Practice Case Studies 
(N=382) Significant Relationships 


