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Monitoring early
leavers

Problem statement

Addressed problem: Locating and re-engaging early leavers

Determining the whereabouts of early leavers, as quickly as possible after they leave
education and training, is critical to increasing the likelihood that they re-engage.

Once learners drop out, the longer they stay outside education and training, the more
consequences they may face:

¢ Re-joining former classmates becomes increasingly difficult, and young people may
face the additional barrier of having to study with younger cohorts, unless flexible or
alternative pathways are available.

e They are more likely to become engaged in activities that reduce the likelihood of
returning to education and training, such as unqualified employment, informal care
responsibilities, or social environments discouraging them to return to learning.

¢ Basic routines and habits associated with student life and education (e.g. following a
timetable, completing tasks, engaging with peers) erode over time, making the
practical and psychological challenge of re-integration greater.

Monitoring systems should nevertheless recognise that not all early leavers require the
same type or intensity of intervention, and that re-engagement should remain voluntary and
responsive to young people's circumstances and aspirations.

Education and training providers hold data on the students who drop out of their
programmes, or leave the school or training centre before attaining a qualification.
However, they lack the wider information needed to determine whether a young person has
transferred to another programme or provider, entered employment, or permanently left
education and training early. A centralised monitoring system, allowing data to be cross-
referenced across providers, public authorities and services, can greatly facilitate accurate
identification, timely outreach and coordinated support for young people at risk of prolonged
disengagement.
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Beneficiaries

Early leavers from education and training

The tips target specifically young people who have already left education and training early,
and particularly those who have done so recently and have not been contacted regarding
this. This also concerns young people who return to education and training after a period of
early leaving, whose perspectives and testimonies can be useful to understand better what
encouraged them to both leave VET and return.

Addressing the problem

Tips: How can a centralised monitoring system for early leavers be established
and made effective?

The following tips are given as advice to policy makers at national or regional level aiming to
introduce a centralised system to monitor early leavers. The information is based on
Cedefop research into successful measures.

® Tip 1: Define the purpose of the monitoring

system




Before deciding what data to collect, how to collect it, and with whom to share it,
it is essential to clearly define the purposes that the monitoring system is
intended to serve. The primary focus of a centralised monitoring system is to
identify and locate early leavers, allowing for timely and appropriate support
provided to them. Nevertheless, such systems can serve a wide range of other
valuable purposes, such as:

e Monitoring the distribution of early leaving at local, regional or national level,
to inform resource allocation and policy priorities;

¢ Assessing the effectiveness of measures designed to tackle early leaving by
re-engaging young people and tracking whether individuals who received
support have subsequently completed any qualifications;

e Supporting inter-agency coordination by providing a shared reference system
across education, employment, and social services

¢ Increasing knowledge and enabling longitudinal research on early leaving,
protective and risk factors linked to it, as well as its long-term consequences.

Different purposes require different types of data, as well as different governance
arrangements and stakeholder involvement. For instance, for individual
identification and outreach purposes, nominal and person-level data, unique for
each individual, is necessary. For monitoring and research purposes, aggregated
data on the evolution of early leavers can be sufficient.

® Tip 2: Establish a monitoring system capable of

identifying early leavers at individual level

The core technical function of a monitoring system for early leavers is to identify,
at the individual level, young people who have left education and training without
attaining a qualification and who are not enrolled elsewhere. Three broad
approaches can be distinguished:

Option A: Cross-referencing enrolment data from different education and
training providers

It is possible to detect early leavers by comparing enrolment data from the
different education and training providers. The aim is to identify young people
who are not enrolled in any education and training programme and have not
attained a qualification.- This requires the cross-referencing of administrative data
from various education and training sub-systems (significantly, between school-
based VET and apprenticeship schemes) and networks of providers. This cross-
referencing can present significant technical challenges, such as:

e The incompatibility of data formats, definitions, and updating cycles,

e The complexity of cross-referencing between school-based and work-based
VET programmes,

e The possibility of matching errors without unique personal identifiers, and

e The time lags between dropout and identification due to the complexity of
the process.

Option B: Student registers based on unique personal identifiers

Under this option, each learner is given a unique identification number, which is
persistent across administrative data, providers sub-systems, and services. This



makes it very easy to cross-reference administrative data from various education
and training sub-systems and providers, and to identify who has left the education
and training system. This model is technically efficient and offers great potential
for timely identification. However, data protection regulations may pose some
challenges to the implementation of such systems. Key considerations include:

e The unique identifier must be genuinely universal and used consistently
across all education and training sub-systems, public employment services,
and where applicable social services.

e Data protection legislation may restrict or condition the use of unique
identifiers, particularly where these are connected to national identity
systems. Legal frameworks must explicitly authorise this use.

e Strong data security measures are essential to protect the integrity of a
system that links multiple datasets through a single identifier.

Option C: Centralised register of early leavers

In this model, every education and training centre is required to notify a
designated central service or authority when students leave without completing
their programme. The central service or authority maintains a specific register of
early leavers, which is used as the basis for outreach. Key strengths for this
practice include:

¢ Clear standardised reporting obligations for providers, with defined timelines,

¢ A reliable and consistently used channel for providers to report dropouts to
the central service,

¢ Mechanisms for providers to update the register if they subsequently learn
that a reported early leaver has re-enrolled elsewhere or entered
employment.

In practice, the most robust monitoring systems combine elements of more than
one model. For example, a centralised register may be complemented by cross-
referencing with employment and social security databases to verify the status of
individuals already on the register and to catch young people who were not
reported by their provider.

® Tip 3: Regularly update and review centralised

monitoring systems

A monitoring system is only as useful as the currency and accuracy of its data.
Data in centralised monitoring systems need to be regularly updated and
reviewed to ensure that the time elapsed between a young person dropping out
and the moment they are first contacted is as short as possible.

Regularly updating data in monitoring systems requires the following:

e Clear obligations and timelines for providers and other data contributors:
notification should be required of VET providers within a short and explicitly
defined period, and not left to the discretion of individual providers;

e Automated data feeds: where possible, the monitoring system should be
designed to receive automated notifications or data updates from provider
systems, rather on relying on manual reporting;

e Regular quality checks on data completeness, consistency, and
comparability;

e Timely de-registration: when an early leaver re-enters education or training
or permanently enters employment, the register should be updated and
exclude individuals who no longer require support.



® Tip 4: Leverage digital tools and data

infrastructure to improve monitoring

Modern digital infrastructure can strengthen monitoring systems by making
information sharing more efficient, reducing delays in identifying early leavers,
and supporting timely outreach and intervention.

When supported by appropriate legal and governance frameworks, digital tools
can contribute to monitoring systems in several ways:

¢ Interoperable data systems: Common data standards and interoperable
systems can facilitate the exchange of information between education and
training providers, public authorities and other relevant services, reducing
the need for manual reporting.

e Cross-sector data linkage: Linking education data with employment and
social service data, where legally permitted, can provide a more complete
understanding of a young person's situation and help avoid duplication of
efforts.

e Automated notifications and alerts: Digital systems can generate alerts
when a learner leaves education and training, helping designated staff to
initiate outreach activities promptly.

¢ Digital dashboards: Aggregated data can be visualised through
dashboards to support policy-makers and practitioners in monitoring trends,
identifying vulnerable groups, and informing decision-making.

e Secure communication tools: Messaging applications, email, or dedicated
online platforms can facilitate communication with young people, provided
that consent has been obtained and confidentiality is ensured.

e Advanced data analytics: In some contexts, analytical tools may support
the identification of patterns associated with early leaving and inform policy
analysis and service planning.

Any use of digital technologies should comply with data protection legislation,
adhere to the principles of data minimisation and purpose limitation, and remain
subject to human oversight. Digital tools should complement rather than replace
traditional outreach methods to ensure that young people with limited digital
access are not excluded.

® Tip 5: Establish clear responsibilities for

outreach and first contact among involved
organisations

In order to be meaningful and lead to concrete results, monitoring systems need
to be complemented by procedures ensuring that each person identified as an
early leaver is contacted as soon as possible. The governance and organisation of
this response is as important as the technical design of the monitoring system
itself.

Different governance arrangements can be adopted:



e There can be a centralised service, operating at national or regional level, in
charge of all initial contacts with early leavers. This model ensures
consistency, dedicated resourcing and a clear accountability structure.

e There can also be models where more responsibility is delegated to
providers. In this model, the provider from which a learner dropped out has
the responsibility to initiate contact with the young person. This model
preserves the existing relationship between the learner and the institution,
but requires that providers have the capacity, mandate and training to fulfil
this role effectively.

e Other models can be structured around multi-stakeholder coordination,
where outreach responsibility is distributed across a network of actors,
including education providers, public employment services, social services,
youth services and community organisations. This model is well suited to
complex cases where the young person’s needs span multiple service areas
but requires robust coordination to avoid duplication and gaps.

The approach adopted when reaching out to early leavers needs to take into
account the specific characteristics of each young person. In particular, early
leavers facing significant barriers to education, including those with complex life
situations, are more easily reached through community-based interventions.
These young people often do not trust people who represent ‘the system,’ so
people who are closer to their community may be better placed to help them re-
engage. This can involve street work (for instance, a youth educator could visit
the young person at his/her house or during outdoor activities with other young
people).

® Tip 6: Link the identification of early leavers
it

with the necessary support measures

The moment an early leaver is identified and contacted, the monitoring system
must move swiftly from identification to a personalised assessment of needs and,
from there, to a concrete offer of support. Monitoring without a well-functioning
response mechanism is of limited value.

The services or structures contacting early leavers are in charge of:

¢ Verifying if the young person is indeed an early leaver (excluding, for
instance, those who transferred to other programmes, entered employment,
or left the country);

e Establishing whether the young person is already receiving support from any
service;

¢ Collecting information on the person’s particular circumstances, preferences,
and needs to offer tailored support;

¢ Presenting a clear picture of all available re-engagement pathways; and

e Coordinating the different services and education and training providers to
offer an adequate response to each young person, including flexible and
part-time programmes, recognition of prior learning, and bridging
programmes. Attention should also be given to addressing non-educational
barriers to re-engagement, such as housing problems, mental health
difficulties, financial hardship, or childcare responsibilities. Throughout this
process, it is essential that re-engagement is genuinely voluntary:
approaches that are experienced as coercive or stigmatising are likely to
undermine trust and long-term engagement.



® Tip 7: Protect the confidentiality of personal

data

Monitoring systems involve the collection, storage and sharing of sensitive
personal data about vulnerable young people with other relevant services (e.g.
public employment services, social services, health services, youth services, or
other). Robust data protection is a legal obligation, an ethical imperative, but also
a condition for the system to succeed: young people who do not trust that data
will be handled responsibly are less likely to consent to its use and engage with
outreach.

Core principles that must be embedded from the outset include the following:

¢ Legislation needs to allow for the exchange and use of data for monitoring
and contacting young people.

e Protocols of collaboration need to be created to enable databases to be
shared and used by various organisations.

e VET providers and other relevant organisations need to ask young people for
permission in registration forms, surveys and other data collection tools, to
use the data, including by third parties, and to use personal codes/identifiers
to link young people’s records in different systems. Before giving their
consent, young people need to receive clear information on how data might
be shared and used by other entities.

Principles such as access limitation and data minimisation are also key and should
be respected throughout the monitoring process.

Legislation may need to be changed, and the creation of protocols requires
political leadership to bring all actors on board.

Two overarching principle that should govern the whole monitoring system are
purpose and access limitation. Data should only be used by organisations
providing support to young people, or by researchers and evaluators in charge of
assessing if the support provided is beneficial. If data is to be used for other
research purposes, it must be anonymised.

Specific ethical guidelines in using the data should be followed by all actors
involved. In many countries, it is not possible to use or share data to monitor or
contact young people. In these cases, the use of anonymised data for research on
the factors related to early leaving, can enable the design of more targeted
measures.

® Tip 8: Collect data on characteristics and

education pathways of early leavers

Information on individuals’ characteristics and their education pathways can
greatly contribute to the analysis of the problem of early leaving in a country. A
better understanding of the phenomenon requires collecting data that allows to
establish:

¢ Who is leaving the system, based on information on the socio-demographic
characteristics of the learners?
¢ When are learners leaving the system?



e Where are they dropping out from?
e Why are they leaving the system?
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® Tip 9: Use monitoring data to assess the

effectiveness of re-engagement measures

Monitoring systems generate data that is uniquely well suited to evaluating
whether the measures used to re-engage early leavers are actually working. To
fulfil this function, systems must be designed with evaluation in mind from the
outset: records of the support measures received by each individual should be
captured and linked to outcome data, so that changes can be attributed to

specific interventions.

Moreover, outcomes should be tracked at multiple time points to capture both
short-term and longer-term enrolment and qualification completion. Comparing
outcomes across different types of re-engagement offers important evidence
about what works for whom. Evaluation findings should be reported back



systematically to policy makers and to the services and providers involved.

It is important to note that, though monitoring data can establish correlations
between support received and subsequent outcomes, establishing causation and
scientific evidence requires more rigorous evaluation designs, including where
possible comparison groups. Monitoring infrastructure and data should be a
foundation for further research.

® Tip 10: Build robust inter-agency governance

for the monitoring system

A monitoring system that involves multiple education sub-systems, and
stakeholders, requires a robust governance framework. This entails clear
mandates, defined responsibilities, accountability mechanisms, and sustained
political commitment from all participating institutions.

A designated lead body could hold overall responsibility for the system’s technical
operation, data quality, legal compliance, and coordination with other services.
Formal participation and cooperation agreements between all contributing bodies
should set out their respective obligations.

To ensure the system takes into account input from stakeholders representing
different perspectives within the system, a multi-stakeholder governance
structure, representing education providers, employment services, social services,
youth services and learner representatives, could oversee the process, resolve
disputes, and drive continuous improvement.

Clear escalation and referral pathways are also needed for complex cases, where
a young person’s early leaving is linked to mental health issues, justice system
involvement or homelessness, requiring a coordinated multi-agency response that
no single service can provide alone.

® Tip 11: Involve early leavers in the design and

improvement of monitoring and outreach
systems

Young people who have experienced early leaving and subsequently re-engaged
in education or training can provide valuable insights into how monitoring and
outreach mechanisms are perceived. Their experiences can help identify barriers
to engagement, improve communication strategies, and ensure that monitoring
systems are designed and implemented in ways that are respectful, non-
stigmatising and responsive to young people’s needs.

Expected outcomes



Monitoring systems that enable the timely identification of early leavers, combined with
services responsible for outreach and support, can improve information sharing, strengthen
cooperation among stakeholders, and facilitate more coordinated re-engagement measures.

INDIVIDUAL

INSTITUTIONAL

SYSTEM

e Early leavers are located
and contacted swiftly

¢ Individuals receive
tailored re-engagement
offers

e Reduced time spent
outside education and
training

¢ Stronger sense of being
seen and supported by the
system

e Improved prospects for
qualification and
employment

¢ Better mental health and
well-being through reduced
isolation

¢ Positive attitudes toward
education, training, and
lifelong learning

e Ability to make informed
decisions about education,
training, and career
pathways

e Comprehensive
centralised monitoring
system in place

e Clear protocols and
responsibilities for
outreach

e Effective referral
systems from schools
and workplaces to other
services

e Better coordination of
re-engagement
measures across
providers

e Stronger inter-agency
and inter-sectoral
cooperation

e Continuity of support
during transitions

e Improved data quality
and consistency on early
leavers

e Ethically governed
digital systems with
structured school
policies for safe,
transparent, and
responsible personal
data use

¢ Reduced rates of
early leaving at local,
regional and national
level

¢ Evidence base for
designing more
targeted re-
engagement measures
e Better acceptance of
flexible and diverse
education pathways

e Stronger policy
coherence across
education, employment
and social services

¢ More equitable
identification and
outreach for hard-to-
reach groups

¢ Data infrastructure
capable of supporting
long-term longitudinal
research

¢ Improved transition
rates within education
or from education to
employment

e Stronger and more
sustainable
partnerships between
education providers,
employers and
community-based
organisations

Related resources

Statistics and data

Ll Statistics and data

Latest data on education and training to achieve the EU 2020


https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/et-monitoring-2016

target on early leaving from education and training

The Education and Training Monitor presents a yearly evaluation of education and
training system across Europe. The report brings together the latest data, technical
reports and studies, as well as examples of policy measures from different EU
countries. The 2019 Monitor analyses the targets and benchmarks adopted under the
strategic framework for European cooperation in education and training Education and
Training 2020.
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Good practices

Local Action for Youth (AL}, The drive to reduce drop-out
Action locale pour jeunes) rates
The Luxembourgish Local Action for Based on data from a centralised
Youth can make direct contact to help database, the Dutch Ministry of
early leavers from education and Education, Culture and Science provides
training thanks to the national register monthly and yearly reports on Early
of pupils updated monthly by the School Leaving (ESL). Based on this
Education Ministry. data, new policies are developed at
ministerial level to tackle ESL.
—— Luxembourg
== Netherlands
Information Exchange Inter- Completion and Dropout
Ministerial System (IEIS) Pathways in Intensive Dual
and Disengagement VET: An Empirical Approach
Monitoring and Support and Recommendations
Platforms (PSAD) (CDPVET)

Itinerarios de Finalizacion y Abandono
en la FP Dual Intensiva: Aproximacion
Empirica y Recomendaciones (IFAFPDI)

An inter-ministerial information system
at the national level to identify and
support early school leavers and a
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https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B325%255D=325
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B326%255D=326
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B327%255D=327
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B328%255D=328
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B330%255D=330
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B331%255D=331
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B332%255D=332
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B333%255D=333
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B334%255D=334
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B335%255D=335
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B336%255D=336
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B337%255D=337
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B338%255D=338
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B339%255D=339
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B340%255D=340
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B341%255D=341
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B343%255D=343
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B342%255D=342
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B344%255D=344
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/local-action-youth-alj-action-locale-pour
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B334%255D=334
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/drive-reduce-drop-out-rates
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B336%255D=336
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/information-exchange-inter-ministerial-system-ieis-and-disengagement
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/completion-and-dropout-pathways-intensive-dual-vet-empirical-approach-and

network of local “second chance” actors
providing the support.

I ! France

Publications

This project investigates why students
complete or drop out of Intensive Dual
Vocational Education and Training
programmes in Spain. By combining
empirical research and participatory
methods, it aims to generate evidence-
based recommendations to reduce
dropout rates and promote educational
success and equity in vocational
training.
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[ Publications

School-based Prevention
and Intervention Measures
and Alternative Learning
Approaches to Reduce Early
School Leaving

This study shows that early warning
systems usually cover more visible
cognitive and behavioural indicators like
students’ grades, truancy or
transgressive behaviour. This causes at-
risk students who do not display such
signs to remain undetected. The
authors insist on the need to also
monitor students’ emotional well-being.

Download the report here.
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1 Publications

Evaluation partenariale de
la politique de lutte contre
le décrochage scolaire

Would you like to read about the
benefits of coordinating different
stakeholders in the monitoring of early
leavers? The 2014 evaluation of policies
against early school leaving in France
discusses the impact of the Platforms
for monitoring and coordination of early
leavers (PSAD).

Read the report here (in French)
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[ Publications

Austria - Leaving education
early: putting vocational
education and training
centre stage

O Publications

Estonia - Leaving education
early: putting vocational
education and training
centre stage


https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B325%255D=325
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B343%255D=343
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/school-based-prevention-and-intervention
https://www.uantwerpen.be/images/uantwerpen/container23160/files/RESL_Publicatie_A4_v2%20(002)(2).pdf
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B336%255D=336
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https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B344%255D=344
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/evaluation-partenariale-de-la-politique-de
http://cache.media.education.gouv.fr/file/2014/85/8/Rapport-Evaluation-partenariale-de-lutte-contre-le-decrochage-scolaire_331858.pdf
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B325%255D=325
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/austria-leaving-education-early-putting-vocational-education-and-training
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/estonia-leaving-education-early-putting-vocational-education-and-training

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

— Austria

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

E= Estonia

[ Publications

France - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

I ] France

01 Publications

Germany - Leaving
education early: putting
vocational education and
training centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

== Germany

1 Publications

Hungary - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this

01 Publications

Ireland - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this


http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B317%255D=317
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B323%255D=323
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/france-leaving-education-early-putting-vocational-education-and-training
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B325%255D=325
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/germany-leaving-education-early-putting-vocational-education-and-training
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B326%255D=326
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/hungary-leaving-education-early-putting-vocational-education-and-training
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/ireland-leaving-education-early-putting-vocational-education-and-training

phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

— Hungary

phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education

and training centre stage.

1 Ireland

J Publications

Italy - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

i1 Italy

M Publications

Luxembourg - Leaving
education early: putting
vocational education and
training centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

Luxembourg

3 Publications

Norway - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from

[ Publications

Poland - Leaving education
early: putting vocational
education and training
centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from


http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B328%255D=328
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B330%255D=330
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/italy-leaving-education-early-putting-vocational-education-and-training
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B331%255D=331
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/luxembourg-leaving-education-early-putting-vocational-education-and
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B334%255D=334
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/norway-leaving-education-early-putting-vocational-education-and-training
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/poland-leaving-education-early-putting-vocational-education-and-training

education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

%= Norway

education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education

and training centre stage.

== Poland

1 Publications

Portugal - Leaving
education early: putting
vocational education and
training centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

¥ Portugal

01 Publications

The Netherlands - Leaving
education early: putting
vocational education and
training centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background
material to the Cedefop study: Leaving
education early: putting vocational education
and training centre stage.

-—= Netherlands

[ Publications

United Kingdom - Leaving
education early: putting
vocational education and
training centre stage

This report discusses the rates of early
leaving from VET, and the type of data
collected in the country to monitor this
phenomenon. The report summarises
the main strategies and policy
initiatives to tackle early leaving from
education and training, and discusses
the role played by VET. The country
report was developed as background

M Publications

Assessment of the
implementation of the 2011
Council recommendation on
policies to reduce early
school leaving

Final report - Study

This study analyses the development of
policies and practice on reducing ESL after
2011, seeking to assess the contribution of
the 2011 Council Recommendation on
Policies to Reduce Early School Leaving
(henceforth the 2011 Recommendation) and

associated EU policy instruments to the


http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B346%255D=346
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B337%255D=337
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/portugal-leaving-education-early-putting-vocational-education-and-training
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B338%255D=338
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/netherlands-leaving-education-early-putting-vocational-education-and
http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B336%255D=336
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/united-kingdom-leaving-education-early-putting-vocational-education-and
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/assessment-implementation-2011-council-recommendation-policies-reduce

material to the Cedefop study: Leaving
education early: putting vocational education

and training centre stage.

ZfE United Kingdom

development of policy, practice and research
on ESL across Europe.

I EU level

3 Publications

Immigrant background and
expected early school
leaving in Europe: evidence
from PISA

This technical brief analyses the
relationship between immigrant status
and educational expectations in PISA.
Migration flows from outside and within
the EU have increased in recent years,
and this has raised the attention of
policy makers and the general public,
with special interests on the
implications that those flows can have
on, among other, the education system
and the labour markets.

B EU level

M Publications

Leaving education early:
putting vocational
education and training
centre stage

Volume I: investigating causes and
extent

This Cedefop study examines the
contribution that vocational education
and training (VET) can make to reducing
early leaving from education and
training (ELET).

B EU level

[ Publications

Leaving education early:
putting vocational
education and training
centre stage

Volume II: evaluating policy impact

This Cedefop study focuses on the
contribution that vocational education
and training (VET) can make to reducing
early leaving from education and
training (ELET).

B EU level

1 Publications

Stronger VET for better lives

Stronger VET for better lives Cedefop’s
monitoring report on vocational
education and training policies 2010-14

Cedefop’s monitoring report on
vocational education and training
policies 2010-14 synthesises progress
towards the objectives of the Bruges
communiqué including these related to
early leaving from VET.

B EU level

[ Publications

European cooperation in

1 Publications

Structural indicators for


http://www.cedefop.europa.eu/en/publications-and-resources/publications/5557
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B344%255D=344
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347
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https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/leaving-education-early-putting-vocational-education-and-training-centre
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https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/leaving-education-early-putting-vocational-education-and-training-centre-0
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/stronger-vet-better-lives
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347

VET: one process, many
stops
Developments in vocational education

and training policy 2015-17

Work in 2015-17 signals continuity with
earlier national strategies and
initiatives.

B EU level

monitoring education and
training systems in Europe
2020

Overview of major reforms since 2015

This report contains more than 35 updated
structural indicators on education policies for the
2019/20 school/academic year in six policy areas:
early childhood education and care (ECEC),
achievement in basic skills, early leaving from
education and training (ELET), higher education,

graduate employability and learning mobility.

HE EU level

[ Publications

European Commission’s
Education and Training
report

2024 edition of the annual comparative
report

This report focuses on learning for

sustainability, highlighting progress and
gaps in teaching relevant competences
for achieving the European Green Deal.

E EU level

Quick wins

Using data to make the
right decisions

In the city of Hasselt in Flanders
(Belgium) data on school absenteeism
is used to inform school-specific action
plans.

I I Belgium

01 Publications

Pathways to School Success

Replacing the Council Recommendation
of 28 June 2011 on policies to reduce
early school leaving

This Council Recommendation aims to
provide a framework which serves as a
reference tool for national, regional and
local policy makers and practitioners in
education and training which can
inspire a systemic policy response to
ensure better educational outcomes for
all learners.

I EU level


https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/european-cooperation-vet-one-process-many-stops
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/structural-indicators-monitoring-education-and-training-systems-europe-2020
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/european-commissions-education-and-training-report
https://www.cedefop.europa.eu/tools/neets/resources?country%255B347%255D=347
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/pathways-school-success
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B347%255D=347
https://www.cedefop.europa.eu/en/tools/vet-toolkit-tackling-early-leaving/resources/using-data-make-right-decisions
https://www.cedefop.europa.eu/tools/vet-toolkit-tackling-early-leaving/resources?country%255B318%255D=318

Source URL: https://www.cedefop.europa.eu/en/en/tools/vet-toolkit-tackling-early-leaving/intervention-
approaches/monitoring-early-leavers
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