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Background
Czech national strategic documents have been emphasising the topic of teachers as a
priority for many years. However, it has not been possible to stabilise the quality of
teachers’ work or to promote improvements in it. In order for teachers to be able to meet
the requirements placed on the teaching profession in the context of societal changes,
implementation of new framework programmes, global trends and 21st century challenges,
teachers need to be properly prepared and sufficiently motivated in their profession.

The average age of Czech teachers is still relatively high, and many fields face a teacher
shortage on the labour market despite the fact that, in 2021, teaching salaries approached
130% of the Czech average wage promised in the Government Declaration. However, the
career development system and standards for the teaching profession that several projects
sought to establish in the past have not been achieved.

The reform of teacher training is, therefore, one of the main priorities of the Strategy for the
Education Policy of the Czech Republic up to 2030+. Strategic line 3 aims to offer support
for teaching staff with the objective to create a teacher competence profile applicable to
all, regardless of educational paths to teacher qualifications; it seeks to define the quality of
pedagogical work in the different stages of a teacher’s career and the development of
competences in the course of teachers’ professional life. Transformation of undergraduate
teacher training implemented at faculties educating teachers is a key factor determining
quality of teachers’ work and the fulfilment of the long-term goals of the Strategy 2030+.

Objectives
The main objective of the reform is to transform Czech teacher training so that each year
there are enough teacher training graduates ready to help their students to exploit fully
their potential. The teachers prepared in this way will contribute to the fulfilment of two
long-term goals of the Strategy 2030+:

(a) to focus education more on the acquisition of competences needed for an active civic,
professional and personal life;

(b) to reduce inequalities in access to quality education and facilitate the maximum
development of students’ potential.
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The reform seeks to improve competences of teacher training graduates in motivating their
pupils and students to learn and to cultivate their critical thinking. These competences are
central to achieving the long-term goals of the Strategy 2030+. According to the 2018
TALIS survey, it was specifically these competences in which the Czech novice teachers
significantly lagged behind their European colleagues. The goal is, therefore, to catch up in
this area with the EU average by 2024.

Description
During the period 2022-24, the reform focuses on the following areas and activities:

(a) introducing a unified teacher competence profile determining the professional
prerequisites and competences of teacher training graduates. The competence profile
will help the faculties to focus their training better and to be able to evaluate and
gradually improve its quality;

(b) transforming practical training of undergraduate teacher trainees, improving its
quality and linking teaching practice more closely with the faculties, e.g. using the
network of faculty schools with a number of experienced supporting teachers-mentors
who can be trained in the courses developed under the SYPO project (System for the
support of professional development of teachers and directors)

(c) opening the system to innovation (e.g. through introducing completely new
programmes based on the areas of the framework education programmes or with a
higher share of practical training) and new methods of teacher training and ensuring
relevant support from the education ministry.

(d) supporting greater internationalisation and openness to inspiration from abroad;
(e) increasing attractiveness of teacher training for motivated and talented applicants;
(f) developing field didactics.

2021 Approved/Agreed

In 2021, the Ministry of Education Youth and Sports, in cooperation with faculties
educating teachers, developed a concept for the reform and distribution of
responsibilities of stakeholders; they committed to observing this for the following 3
years, 2021-24, and possibly extending for another 3 years in 2024. As a result of long
discussions and negotiations, the Ministry of Education and deans of individual teacher
training faculties signed the Memorandum on 29 September 2021. The signed
Memorandum allows for continuous improvement in teacher training quality so that it
prepares the future teachers in the best possible way to perform their jobs in 21st
century society.

Specific goals and, above all, mutual obligations and responsibilities of the Ministry and
relevant faculties are defined for each area by the Memorandum.

These areas are:

(a) Introducing a unified teacher competence profile determining the professional
prerequisites and competencies of teacher training graduates. The competence
profile will help the faculties to better focus the training and to be able to
evaluate and gradually also improve its quality;

(b) Transforming practical training of undergraduate teachers, improve its quality
and link the teaching practice more closely with the faculties;

(c) Opening the system to innovation (e.g., through introducing completely new
accreditations based on the areas of the framework educational programmes or
with a higher share of practical training) and new methods of teacher training and
provide relevant support;

(d) Working jointly towards greater internationalisation and openness to inspiration
from abroad;

(e) Increasing attractiveness of teacher training for high-quality applicants.
(f) Developing field didactics.
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2022 Implementation

At the end of 2022, the Ministry of Education, Youth and Sports began to
organise"roadshows” at the Pedagogical Faculties, presenting the form and essence of
the reform to faculty heads and other academics. The discussion panels paid close
attention to Objective 1 of the reform, i.e. the forthcoming competence profile of
teacher training graduates and the specific competences they should leave with for
practice. Open debates were held on the possible involvement of educators and
students of pedagogical faculties in the development process. The aim of these
debates was to inform students of pedagogical faculties about the changes and involve
them in the discussions.

In 2022, the Amendment to the Act on Pedagogical Staff was debated. The proposal
anchors the adaptation period (including its length) and also the position of the
induction teachers (experienced teacher/mentor), including areas of support for novice
teachers at the beginning of their career. In the context of the implementation of the
Teacher training reform in the Czech Republic, the proposal also redefines the position
of the induction teacher as a key element in improving the quality of teaching practice.
Consistent reflection on practice by guiding teachers and effective cooperation
between guiding teachers and the educators of prospective teachers will contribute
significantly to the quality of practical training of students of pedagogical faculties and
will provide them with sufficient experience for their future work in school
environment.

2023 Implementation

The Competence Framework for Teacher Graduates was created through cooperation
between the teacher training faculties and the Ministry of Education, Youth and Sports
on the Reform of Undergraduate Teacher Preparation in the Czech Republic. This
framework outlines the professional competences that every graduate of a teacher
qualification programme should be equipped with.

The framework represents a common overarching shared vision for the quality of
teacher training in the Czech Republic, which has been lacking until now and even at
national level there has been no clear description of the competences that graduates
of the programme leading to a teacher qualification should have.

This Framework is generally aiming at the preparation of teachers across all subjects,
education levels, study programmes and specialisations. It also provides a common
basis for developing more specific competence frameworks tailored to different school
levels and areas of study, including vocational education and training. Such specific
competence frameworks may be developed subsequently (e.g. in the framework of
projects under the call Support for the Undergraduate Preparation of Future Teachers
in the Jan Amos Komenský Operational Programme).

The framework is not a general competence profile of a teacher, but only for graduates
of teacher training faculties, and also of pedagogical studies to obtain the qualification
of a teacher for the second level of primary school teaching and for the secondary
school teaching qualification (supplementary pedagogical studies for graduates of non-
teaching disciplines at universities) and is written into the standard for this study, on
the basis of which these lifelong learning programmes are created and accredited.

The Ministry of Education emphasises the Framework is a formative tool intended to
motivate teacher training providers to work with it and evaluate its contribution to the
quality of training. Therefore, the Framework is compulsory as a general objective of
teacher preparation programmes, but there is no obligation to meet each of its sub-
competences.

The document serves not only as a guideline for teacher education faculties, but also
in schools during teaching practice, as a useful document for accompanying teachers.
The framework also provides support for novice teachers during the adaptation period
when they work alongside induction teachers.
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The Competence Framework defines 18 professional competences, categorised into 6
areas. The final version was approved in October 2023.

Additionally, the Amendment to the Act on Pedagogical Staff, approved in June 2023,
defines the adaptation period for novice teachers and formalises the role of induction
teachers as mentors, strengthening practical training and collaboration in teacher
education.

2024 Implementation

In accordance with the amendment to the Act on pedagogical staff, a new position of
accompanying teacher has been introduced as of January 2024 to guide the practice of
student teachers.

The position of the accompanying teacher will be defined more precisely in order to
improve the quality of teaching practice of future teachers and to link teacher training
programmes with schools in the regional education system. The amendment stipulates
that only teachers with at least 5 years of direct teaching experience are eligible to be
a teacher guide. A prerequisite to establish this position in schools is that schools must
cooperate with educator institutions of future teachers, including secondary and higher
vocational schools (for kindergarten teachers) and universities.

The Ministry of Education, Youth and Sports announced a pilot of the Accompanying
Teacher Support System. The aim of the pilot is to implement, verify and evaluate the
support of accompanying teachers who guide student teachers in the course of their
teaching practice. It will run from 2023 to 2025 and is open to kindergartens, primary
and secondary schools established by a municipality or a region that have an
agreement for the provision of teaching practice with faculties preparing teachers, or
with a higher vocational or secondary school preparing kindergarten teachers. As part
of the pilot, the accompanying teachers will receive training, methodological support
and financial compensation for their activities. From 2026 funding for this position will
be established based on a specific normative set out in the Education Act.

As of January 2024, the adaptation period for novice teachers and the position of the
induction teacher have been enshrined in accordance with the amendment to the Act
on Pedagogical Staff. The adaptation period of a teacher lasts from the
commencement of the teacher's first employment until the end of their first 2 years.
The adaptation period applies only to teachers who are entering a teaching position for
the first time, not to teachers who are entering a new position (transferring to another
school).

The head teacher must appoint an induction teacher to support the novice teacher
during the adaptation period. In particular, the induction teacher shall guide the
trainee teacher methodically, evaluate his/her direct teaching activities and
performance on an ongoing and regular basis and familiarise him/her with the school's
activities and operation. The induction teacher should have a substantial teaching
experience in the first place and should also have appropriate mentoring competences
for working with adults. It is less important whether he/she teaches the same or a
similar subject as the teacher-in-training.

Schools will receive funding for the induction period based on the normative according
to the Education Act. Financial sources are to be used in particular for the evaluation
and training of induction teachers, especially in mentoring and adult learning skills, or
focusing on other skills specific to the adaptation period. Methodological support is
also provided by the Ministry of Education and the National Pedagogical Institute to
ensure the adaptation period.

In Autumn 2024 the Ministry of Education, Youth, and Sports approved new rules for
university study programmes leading to teaching qualifications. These new rules,
known as the Framework Requirements, regulate the form of education for teachers
and other teaching staff at all faculties that train teachers (pedagogical, natural
sciences, philosophy, physical education, and others) and are part of the ongoing
Teacher Training Reform. For example, the new rules introduce more practical
experience into the course of teacher training and a practically oriented clinical year.
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Teacher training students will now spend at least 240 teaching hours with pupils
during their studies, of which at least 80 hours will be taught independently or in pairs
(tandems), with the remainder spent as teaching assistants or observing lessons.

During the clinical year, students will attend school two to four days a week throughout
the school year in addition to their university classes to observe lessons, assist
teachers, teach pupils in pairs or independently, and reflect on their experiences and
link them to the knowledge acquired in academia. Faculties can implement the clinical
year thanks to the new possibility of accrediting teacher training programmes as
continuous five-year master's programmes, which creates new space in the
programmes for the clinical year.

2025 Implementation

In 2025, the Ministry of Education, Youth, and Sports supported the implementation of
the Competence Framework for Teacher Graduates through several workshops across
the Czech Republic.

As a space for presenting available data on teachers at various stages of their
professional careers, but also for establishing contacts and cooperation, the7th expert
panel of the IPs DATA project - the Data-analytical support for the evaluation and
governance of the Czech education system -, which took place on 18 June, 2025 at the
Ministry of Education, Youth and Sports, was dedicated to the issue of Teaching staff
and their training. Representatives of many different organisations involved in this
area participated in the discussion. The main topics of the expert panel were: 1.
undergraduate teacher training, 2. beginning teachers, and 3. support for continuing
education for teachers throughout their careers.

To support induction (mentor) teachers, the National Pedagogical Institute of the Czech
Republic has prepared a training course entitled ’I want to be a mentor teacher – or
how can I support my new colleague’, which takes place from September/October
2025 at all regional branches of the NPI CR. The course, with a total duration of 28
teaching hours, is divided into six sessions. The course is relevant also for secondary
school teachers. The programme is designed as an initial insight into the role of a
mentor teacher, offering a range of practical recommendations. It is an interactive
session focused on discussion, sharing, and creativity, with an emphasis on the
specifics of the particular school in which the participant works. It is expected that
participants will be able to adapt the general principles to the conditions of their own
school and thus create a unique collection of inspiring examples that they can use in
their practice.

Handbooks are available on the NPI CR website (https://www.projektsypo.cz/prirucky-
zu) for the adaptation period:

(a) The adaptation period for new teachers from the perspective of the mentor
teacher

(b) The adaptation period for new teachers from the perspective of the new teacher
(c) The adaptation period for new teachers from the perspective of school

management and documents: Objectives of the adaptation period and Profile of
graduates of the training programme for mentor teachers

According to data from the Ministry of Education, Youth and Sports, more than 16 000
teachers currently lack professional qualifications, representing 10.4% of all teaching
positions. The highest proportion of unqualified teachers is in primary schools (12.9%),
followed by lower secondary schools (11.6%) and upper secondary schools (9.4%).
Models show that without intervention, the proportion of unqualified teachers in lower
secondary schools and secondary schools could increase to 18.6% by 2035.

The Government of the Czech Republic approved in September 2025 strengthening
capacities in teacher training and psychology programmes. The programme aims to
increase the number of students and graduates in teacher training, special education,
and psychology between 2026 and 2037. The measure responds to the growing
shortage of qualified teachers in regional education, especially at the secondary level
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of primary schools and secondary schools (and also to the low availability of school
psychologists).

Support will be focused on selected public universities and will primarily affect so-
called shortage subjects, such as mathematics, physics, computer science, chemistry,
English, and special education.

The approved programme therefore anticipates that by 2037, the number of students
studying to become teachers for the second stage of elementary schools and
secondary schools will increase by 10% across the board. In the case of so-called
shortage subjects, which include mathematics, computer science, physics, chemistry,
and foreign languages, capacity will increase by up to 20%. In regions where the
proportion of unqualified teachers is highest – for example, in Karlovy Vary, Central
Bohemia, and Ústí nad Labem – this target will be increased by a further 10
percentage points in order to reduce significant regional differences.

The reform continues and should be guided by a follow-up concept between 2025 and
2028. The new concept for the second phase of the Reform of Teacher Training in the
Czech Republic (2025–2028 was prepared in January 2025, underwent extensive
consultation, and took shape as a promising continuation of the successfully launched
reform. However, the education ministry has not yet approved the new concept and
has not yet signed a memorandum with the faculties. Yet these are goals that build on
the successful steps taken in the previous period, such as continuous work to improve
the quality of teacher training or addressing the lack of data on the growing shortage
of teachers.

Bodies responsible
Ministry of Education, Youth and Sports

IVET CVET

Target group
Education professionals
Teachers

Thematic categories
Teachers, trainers and school leaders competences

Systematic approaches to and opportunities for initial and continuous professional
development of school leaders, teachers and trainers
Attractiveness of the teaching and training profession/career

Subsystem

Further reading
Text of Memorandum on the Website of the Ministry of Education, Youth and Sports (in
Czech only)

The Competence Framework for Teacher Graduates

Pilot announced by the Ministry of Education, Youth and Sports on accompanying teachers
to increase the quality of practice
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Methodological support prepared by project SYPO to ensure the adaptation period

ReferNet Czechia; Cedefop (2023). Czechia: changes to the Act on Pedagogical Staff.
National news on VET

Related policy developments

Strategy/Action
plan

IVET CVET

2025 Implementation

Strategy for education policy of the Czech Republic until 2030+
(Strategy 2030+)

The preparation of the Strategy 2030+ built on maximum transparency and openness. It
comprised a series of expert and public consultations and roundtables on the visions and
objectives of education policy and its implementation.

CZECHIA

Type of development

Subsystem

Regulation/Legislation

CVET

2023 Completed

New approach to teacher remuneration

A change in the regional education funding system was approved by the Parliament in 2017
and planned to come into force in January 2020. The per capita funding in use, built on
regional and national budgets, does not take into account seniority or expertise.

CZECHIA

Type of development

Subsystem

2023 Completed

The SYPO project – System for the support of professional
development of teachers and directors

The SYPO project (System for the support of professional development of teachers and
directors) was launched in January 2018 and is carried out in cooperation with a range of
stakeholders, including representatives of the Czech School Inspectorate, the National
Institute for Education, higher edu

CZECHIA
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Practical
measure/Initiative

CVET

Type of development

Subsystem

Cedefop, & ReferNet. (2026). Teacher training reform to improve
competences: Czechia. In Cedefop, & ReferNet. (2026). Timeline of VET
policies in Europe (2025 update) [Online tool].

https://www.cedefop.europa.eu/en/tools/timeline-vet-policies-
europe/search/41974
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