


TWO STORIESOF VETASLLL:

- How do VET-grads progress over life course?

- How did CVET provision change since 19957
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MICRO PERSPECTIVE:
PROGRESSION

OM VET INTO

URTHER LEARNING AND
EMPLOYMENT
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AIM TO SHOW

How does the choice of vocational path at the level of upper
secondary education affect future learning and employment
careers and prospects (compared to following the general path)

How does this differ by VET system types of countries based
on two indicators: the relative size of

- the general and vocational upper-secondary programmes (the
share of upper-secondary education students studying in vocational
programmes) and

- specific organization of the vocational programmes (the share of
students in combined school-and-work-based vocational programmes)
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TWO VET-SYSTEM INDICATORS
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TYPE

‘LABEL’

Dual-system
VET

Work-and-
school-based
VET

School based
VET

General
education
dominated

COUNTRIES

Denmark, Germany, Switzerland

Austria, the Netherlands

Hungary
UK

Belgium, Bulgaria, Czech Rep., Finland,
Italy, Croatia, Luxembourg, Malta, Poland,
Romania, Slovakia, Slovenia

Cyprus, Estonia, Greece, Spain, France,
Latvia, Lithuania, Portugal, Sweden

high

high

low
medium
high

low

high

medium

high
medium

low

low



Vocational effect on labour market and educational outcomes
In different types of countries among 20-24 /30-34 year-olds

Country

Type 1
dual system

Type 2
work & school

Type 3 (HU)

Type 4 (UK)

Type 5
school based

Type 6
general educ

unemploy-

ment

No/Yes

No/No

No/No

No/No

No
(higher risk
for VET)/No

Yes/Yes

low-skilled
employment

Yes/Yes

Yes/No

No (higher risk
for VET)

No (higher risk
for VET)/No

No (higher risk
for VET)

No/Yes

occupational

position
Quite low/
Very strong

Quite low/
Very strong

Very strong/
strong

Medium/
strong

Strong/
medium

Strong/
quite low

participation in JRUCUNURIELE

formal
education

Very strong

Very strong/
strong

Very strong/
medium

Medium/
No

Medium

Medium/
Low

Participa-

formal

education

Medium
negative
Medium
negative

No/
medium
negative

Weak
negatiive/
no
Weak
negative

Weak
positive

Employment
in medium
skilled jobs

Strong

Strong

No/
Medium (neg.
effect for VET)

No

No

Medium



RESULTS BY SIXVET TYPES
TYPE 1: dual system

DK, DE, CH

vocational upper-secondary education is used primarily
as a route into work rather than further study,

thus, the positive role of dual systems for young people
In the short run, including strong safety net effect

while the long-term effect of vocational education
seems to be less positive



TYPE 2: school-and-work-
based VET

- AT, NL

- quite similar to that in apprenticeship countries -

positive short term effect, but less positive long term
effect

- however, the employment-related safety net effect Is
not so strong - relatively less protection from
unemployment and unskilled jobs



TYPE 5: school-based

BE, BG, CZ, FI, IT, HR, LU, MT, PL, RO, SK, SL

vocational education graduates have a higher risk of
unemployment and unskilled employment than
general education graduates (no safety net effect)

thus, school-based vocational education does not
seem to hold advantages compared to general
secondary education

but, large variation in the direction and strength of
the vocational effect on labour market outcomes
between twelve countries in this group



TYPE 6: general upper-secondary
education dominates

CY, EE, EL, ES, FR, LV, LT, PT, SE

vocational education does not have a strong negative
effect on educational and labour market outcomes

vocational education functions quite well, especially
from a long-term perspective in terms of sheltering
their graduates from low-skilled jobs and
unemployment and ensuring entry to positions in the
middle of the social hierarchy



TYPE 3: Hungary

- vocational education appears not to have a safety
net function and the diversion effect is strong, as
In apprenticeship countries
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TYPE 4: the UK

- vocational upper-secondary education has weak
links with employment

- there are quite good opportunities for access to
further education and training but there is no
safety net function
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Conceptual map of VET as lifelong learning trajectory

Young students of
primary/lower
secondary schools

Initial VET:
formal ed. - and
nonformal training?

4——.5-"'"

|

Adults with various
educational and
employment
backgrounds and
prospects
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Continuing VET:
non-formal training—
and formal ed.?




AIM TO SHOW

How Is CVET conceptualised across countries?
- How is this related to the concepts of VET?
How has the pattern of CVET provision changed since

1995 — as measured in the change of prominence In
diferent types of CVET providers — across countries?

- How does the level of change in provision over 25 years relate
to the current concepts of CVET? And to the VET system?
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CONCEPTS OF CVET (1)

there are many dominant conceptual understandings of

CVET In European countries and the use of this term Is
not consistent

concepts usually specify the following dimensions:
= Target group

= Aims

= Types of CVET

= Connection to educational path/work entry



CONCEPTS OF CVET (2)

- Pattern can be differentiated across Europe, whereby
CVET is understood either as:

1) job-related non-formal education and training for adults;

2) Job-related formal and non-formal education and training
for adults;

3) job-related further education and training for specific
groups of adults;

4) further education and training of adults; or
5) (part) of lifelong learning for adults.




DOMINANT CVET CONCEPTS

job-related non-formal Estonia, Greece, Hungary, Italy, Spain
education and training for Luxembourg (narrow)
adults

job-related formal and non-  |Austria, Belgium, Bulgaria, Croatia,
formal education and training |Czechia, Denmark, Finland, Germany,

for adults Latvia, Lithuania, the Netherlands, Poland,
Portugal, Romania, Slovakia, Norway
(broad), Sweden (broad)

job-related further education |Iceland, Malta,
and training for specific Norway (narrow), Sweden (narrow)
groups of adults

further education and training |Cyprus, Ireland, the UK
for adults

(part of) lifelong learning for |France, Luxembourg (broad)
adults




CVET CONCEPTS vs VET CONCEPTS?

job-related not only job-
related

CVET
understood as...

non-formal formal and non-formal formal and/or non-
for (specific groups of) formal/ lifelong
VET for adul dul I ing for adult
understood as or adults adults earning for adults
Work-based/ dual Austria (apprenticeship),
initial training Hungary Germany,
Iceland, Slovakia
: Austria (school), Flanders,
Vocationally : ) ,
: Estonia, Bulgaria, Czechia,
oriented school : : : )
education Spain Lithuania, Slovakia
(school), Sweden, Malta
Varied occupation- Netherlands,
oriented upper- Greece, Italy, [Poland, | uxembourg (broad
and post- Luxembourg [Portugal, CVET)
secondary (narrow CVET) |Norway

education

both IVET |g¥lgigl=]g
Qe N@V=amtraining/LLL

Finland

Ireland*, Cyprus,
France, UK




CVET CONCEPTS vs VET TYPE?

CVET job-related not only job-
understood as related

non-formal, formal and non-  formal and/or non-
for adults formal formal/
for adults (or specific lifelong learning for
groups of adults) adults
VET TYPE
Dual-system Denmark*,
ET Germany*
'Involves
work-based |Vork-and-
learnin chool-based Austria*,
heavily?’ ET the Netherlands**
- e
] UK+
Belgium*,
School based VET Italy*, Bulgaria*, Czechia, [Finland,
Luxembourg Romania, Slovakia, [Luxembourg (broad
(narrow concept)** |Croatia**, Poland** |concept)**
Latvia,
General education dominated [CEEE: Lithuania,
Spain, Portugal, Cyprus,
Estonia** Sweden** France




PROVISION OF CVET

- The change in CVET provision at the level of EU-28
within last decade seems to be minor, but in positive
direction:

- slightly higher incidence of firm-based NFE,

- slightly increased average hours spent in CVET
courses.
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CHANGES IN PROVISION 1995-2015

Types of providers considered:
« Employers

* non-formal education institutions
 formal education institutions

e other bodies (commercial institutions, public employment
services, professional associations...)

The most relevant provider of CVET was and remained
to be, in most countries, employer

The diversity of provision increased in most countries.

Even though in most countries all types of provision
Intensified, there were some countries were some types
of provision of CVET declined significantly



RELEVANCE OF TYPES OF PROVIDERS

countries
(N=28)

24

23

21

20
17

16

14

14

13

13

2015

public employers
private NFE institutions (+12!)
private employers (+8)

VET schools (+9')
Universities (+12!)

public employment services (+7)
professional HE institutions
(+111

professional associations

public NFE institutions

other, non educational
commercial institutions

countries
(N=28)

25
18
16

16

15
14

12

10

1995

public employers
private employers
private NFE institutions

public employment services

VET schools
public NFE institutions

professional associations

universities



LEVEL OF CHANGE IN PROVISION

LEVEL OF CHANGE AND COUNTRIES
STABILITY

countries where change in significance  Belgium, Austria, Denmark, Italy,

only occurred for few types of Germany, Norway, the UK, and
providers, mostly stable systems Bulgaria*

across the period

countries reporting medium level of France, Finland, Czechia, Hungary,
change Lithuania, Latvia, Slovakia, Romania,

Spain, Greece, Cyprus, Ireland

countries where change in significance the Netherlands, Sweden, Estonia,
occurred for many types of providers,  Poland, Croatia, Luxembourg, Portugal
very volatile systems across the period



Current
main
CVET
concept

Job-
related

Any
aims

non-formal,
for adults

formal and
non-formal, for
adults (or for
specific groups
of adults)

formal and

non-formal/

lifelong lear-
ning for adults

relative stability in CVET providers 1995-2015

mostly rather
stable volatile
system system
Greece, Luxembourg
Italy Spain, (narrow
Hungary concept),
Estonia
Bulgaria, Czechia, Croatia,
Austria, Latvia, Poland,
Belgium, Lithuania, the
Denmark, Romania, Netherlands,
Germany, Slovakia, Portugal,
Norway Finland Sweden
the UK Cyprus, Luxembourg
Ireland, (broad concept)
France




FUTURE DEVELOPMENTS

The demarcation between IVET and CVET is becoming more

blurred.

- Distinction between IVET and CVET not feasible, if formal education of adults
also included in CVET concepts

Diversification of the forms of further education which CVET
entails. CVET is not anymore oriented on occupation-specific and
job-related skills, but in many countries includes also training for
key competences.

- Blurring lines between CVET and liberal adult education?

Flexible learning opportunities, tailored specifically for adult
learners’ needs are developing in many countries.

- In some countries the target group of CVET is becoming more diversified.
Inclusion of young into the current adult target groups?

Diversification of types of CVET providers
- rethinking the role of employers as skill providers?



- Thank you!

Ellu.saar@tlu.ee

Triin.roosalu@tlu.ee
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PATTERNS OF CVET CONCEPTS

1. Jjob-related non-formal
education and training
for adults

The aim of CVET Is provide further education and training outside the formal
education system. It is targeted to employed and often also to unemployed
persons. CVET activities are aimed at upskilling and employability of the
workforce.

2. Job-related formal and
non-formal education and
training for adults

CVET Is understood as education following the completion of Initial education
or as education carried out after entering the labour market. It entails formal,
non-formal and in some cases also informal education. CVET is provided by
employers, training centres, formal education system etc. at various levels.
CVET covers different qualification levels. CVET is a measure for acquiring,
maintaining and extending professional knowledge and skills. CVET is
considered in opposition to the liberal adult education.

3. Job-related further
education and training
for specific groups of
adults

CVET Is understood as further training for specific groups (VET professionals,
workers, who already had qualified in IVET). The narrow concept of CVET in
Norway and Sweden refer to the continuation of initial vocational education after
interruption of training.

4. further education and
training for adults

CVET includes not only job-related training and education but also adult liberal
education that has a personal development emphasis not related to the labour
market. CVET is offered by different organizations that deliver formal and non-
formal education.

5. (part of) lifelong
learning, especially for
adults

CVET s defined by vocational education delivered by multiple types of
providers at different education and skill levels. CVET is understood as
integrated in a lifelong learning perspective.
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