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Assuring quality in vocational education and training
The role of accrediting VET providers

the ECDL test. If they are competent in the contents, they can contact an
accredited ECDL test centre, purchase a skills card and perform the tests.
Training centres and trainers are free to develop their own training materials,
but they must ensure that all items of the test are covered.

4.2.2. Accreditation system
It is important to note that the ECDL accreditation system does not cover the
training part but is focused on testing only. Even if test centres prepare their
candidates, for example by traditional classroom training, for the ECDL test,
these training activities are not subject to quality assurance and accreditation.
Focus of the ECDL accreditation system is purely to guarantee the correctness
and transparency of the testing phase, which is to assess candidates’ abilities
independently from their training. Nevertheless, the ECDL system can certainly
be considered an approach for the transfer and dissemination of quality
elements and as an example of a widespread quality mark implemented by
a strongly centralised and complex organisational structure.

4.2.3. Accreditation of test centres
The main procedural steps in recognition of test centres are formal approval
procedures. No standard criteria are applied, but an evaluation of the
appropriate elements for providing the ECDL test is made. Thus, first and
above all the criteria for accreditation of test centres serve to guarantee
correctness of the ECDL test phase.

It is important that the organisation applying to be recognised as a test
centre is financially stable and that its location is suitable. The test centre
must be located in a central zone or in a zone easy to reach. It must be
indicated with a clear external label. Also, the test centre must be exclusively
used by the accredited organisation: the testing room cannot be shared with
another training provider.

The test centre must have appropriate facilities in place to run ECDL tests and
keep appropriate records. There must be a suitable testing room, with the ATES
system installed, a certain distance between the monitors and a locked cabinet
with the coordinators’ computer for keeping soft copies of records in security.

Every test centre must have an ECDL manager and at least two ECDL
assessors with a certification from the licencee. The ECDL manager has
to have a stable relationship with the organisation (as employee, partner,
holder) and external consultants are not admitted. It is responsible for
implementation of the contractual quality procedures. A specific expertise in
ICT training and education is not mandatory but strongly recommended. The
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ECDL assessors’ general requirements must be submitted to the licencee
in a curriculum format. Assessors must have one year of experience in
ICT training and a degree in mathematics, physics, engineering or ICT.
Other degrees can be considered only if assessors posses their own ECDL
certificate. In addition they have to attend a 20-hour online course called
‘ECDL forum’. This course aims at guaranteeing a high standard of test
procedures. Assessors have to know very well the quality procedure and
the ATES system. After successful approval their names will be added to a
public list on the licencees’ website.

Finally, a three-year legal agreement is signed and the new test centre
is committed to purchase 90 skills cards over this period. The accreditation
process lasts between 15 days to six weeks.

The test centre is not required to run an internal quality management system,
but it must adopt the quality standards that apply to ECDL test activities.

4.2.3.1. Process of accreditation

The processes of accreditation differ slightly in different countries. To illustrate
the differences and common elements, examples from Ireland and Italy are
presented.

Good practice example: ECDL in Ireland

Irish example: ICS skill, Irish licencee

Step 1: Provider completes and submits an application form

Step 2: ICS skills accreditation officer checks form, contacts applicant and where necessary asks for additional
documentation, e.g. letter from the bank

Step 3: Applicant pays the accreditation fee and signs a contract for three years

Step 4: A regional advisor carries out an accreditation audit at the premises of the applicant

Step 5: The regional advisor approves the accreditation audit

Step 6: The applicant is included in the ICS skills administration system and accounts

Step 7: The first batch of 30 skills cards is issued to the test centre

Good practice example: ECDL in Italy

Italian example: AICA, Italian licencee

Step 1: Provider forwards own data to the AICA licencee

Step 2: Provider submits self-declaration according to the test centre’s requirement document

Step 3: Provider forwards mandatory documentation according to the criteria for accreditation

Step 4: Provider forwards optional documentation, such as ISO certification or associations’ certificate of public
acknowledgement and inscription on the list of providers authorised to receive public funding

Step 5: Accreditation manager examines the request and, in case of doubts, requires an opinion from the quality
committee that can decide whether to send an inspector for a support visit (see below. If case of a negative
evaluation, the request may be permanently or temporary rejected)

Step 6: Provider signs the contract that formalises the accreditation process
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In both the Irish and Italian cases, the country licencee is responsible for the
accreditation and it evaluates the request. However, it can request, at a second
stage, the opinion of the ECDL quality manager and the quality committee.

A site visit during the accreditation process is not mandatory, and is up to
the different licencees to support an applicant. Support from licencees can
be provided through inspectors or regional advisors or through an umbrella
organisation of test centres. This is a consultant activity to make requests for
accreditation clear, to help an applicant prepare the correct documentation
to submit to the licencee. Usually, there is specific training (e-learning and
training on the job) for the inspector and regional advisors and a three-day
refresher course is provided every second year.

Following accreditation two audit activities take place, the compliance
visit, without notice for the purpose of control, and a visit with notice for
the purpose of support. In these cases some recommendations will be
released. The compliance visit is part of the contractual quality procedure
and its main goal is to verify ECDL test sessions and maintenance of the
initial quality requirements. An important element of the compliance visit
is analysis of statistical results of the test sessions, percentage of failed
tests, or collection of indications about the proficiency and efficiency of the
organisation, etc. In case of non-compliance corrective actions are to be
taken. These actions have to be implemented immediately in order not to
invalidate accreditation renewal.

4.2.3.2. Internal quality management

Within the ECDL Foundation, a quality management system has been
established, making sure that all internal activities are carried out effectively,
efficiently, and with continuous improvement. The cornerstone of this quality
management system is the quality policy of the organisation. In 2005, the
quality management system of the foundation was certified as being compliant
with the internationally-recognised ISO 9001:2000 standard.

Through its licencee audit programme the ECDL Foundation transfers
its quality standards to licencees. The foundation uses this specific tool to
evaluate results of licencees’ activity and stability of their quality management
system every two years, and presents the licencee with a quality protocol.
Unfortunately, the contents of this procedure are not made public, so is
impossible to gain more information. The licencee audit programme is
supervised by a quality assurance committee (QAC), which meets quarterly.
The QAC is made up of permanent ECDL Foundation staff as well as several
licencee representatives. The quality framework and its procedures are
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mandatory for licencees and they are contractually assumed, but having a
quality management system is not mandatory for test centres.

Licencees’ transfer of quality to test centres is carried out through three
specific procedures added to the contract: the test centre requirements,
the testing procedure and the audit procedure. Having a complete quality
management system is not mandatory for a test centre, but, if it is to become
an accredited one, it must possess specific logistic and knowledge require-
ments and must respect test and audit procedures.

Figure 10. Quality assurance in the ECDL system

e IS0 90001:2000
e Licencee audit programme to evaluate
the stability of licencee’s quality assurance system

¢ Quality assurance system
European e (Quality procedures

licencees

e Quality procedures
¢ Test centre requirements
e Test procedures
e Audit procedures

4.2.4. Results and impacts of accreditation

For test centres the ECDL accreditation system contributes to their economic
and professional stability. By making use of the ECDL brand logo they
can strengthen their position in the CVET market. Their main obligations
are the number of skills cards they have to purchase for their candidates
and maintenance of quality standards and procedures for the EDCL test.
Concretely, they have to provide an adequate testing room and apply an
automatic testing and evaluation system to manage the test.

Trainees are free to prepare themselves for the test. The accreditation
system guarantees both quality of the test and transparency of the testing
procedure. By passing the test they will receive a European-wide recognised
certificate stating that they have acquired clearly-defined competences and
skills and that this qualification is highly recognised on the labour market.
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Since each licencee is the only accreditation body for a certain country,
licencees are in a monopoly situation and also the only ones to provide test
centres with ECDL skill cards.

4.2.5. Evaluation of the accreditation system

The most striking economic feature of the ECDL accreditation system lays
in selling skills cards to the trainees. The accredited test centre has to buy
these cards from the foundation irrespective of local demand, which implies
a certain financial risk if there is no or very little demand. However, the
mandatory number of skills cards to be bought is limited.

An economic benefit for accredited training providers relates to their
positioning in the market, since their accreditation guarantees them a certain
exclusiveness as test centres and allows them to sell skills cards to interested
students/trainees.

For the foundation, this system represents a content-related benefit also
since being in constant contact with the test centres, it gathers their experi-
ence and suggestions on how to develop/adapt further tests to the needs of
the sector and the people working in it. Issues currently under development
relate to further efficiency of the administration system and the automated
testing system for test centres.

So far, licencees have not been asked by the foundation to install proce-
dures for monitoring the training process or to implement self-assessment.
However, inclusion of training delivery in accreditation requirements is cur-
rently under discussion because of the obvious correlation between quality
of the training process and good test results.

4.3. Hotels and restaurants sector

4.3.1. VET Context
The hotels and restaurants sector (*4) forms the backbone of European tourism,
which is one of the key industries for the European economy; in terms of

(**) Within the European Union, the statistical classification of economic activities known as NACE
rev. 1.1 is normally used for describing an economic sector or branch. Following these guidelines,
the hotels and restaurants sector can be divided into three subsectors: (a) hotels, (b) restau-
rants, (c) canteens and catering (Eurofound and Oxford Research 2009, p. 6). The proposal for
a revised NACE (rev. 2.0) submitted in 2006 envisages a two-subsector approach dividing the
sector into a subsector ‘Accommodation’ and a subsector ‘Food and beverage service activities’.
This study is based on a two-subsector approach still using the terms ‘Hotels’ and ‘Restaurants’
with the latter including canteens and catering.
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turnover, the hotels and restaurants sector accounts for more than 70% of the
EU tourist sector (Eurofound and Oxford Research, 2009, p. 5). As a ‘highly
labour intensive service sector’ (ibid., p. 5), it employs more than nine million
people who work in 1.6 million enterprises (). The sector is dominated by
female workers (“6); more than 70% of the jobs are full-time (Hotrec, 2008, p. 2;
Eurofound and Oxford Research, 2009, p. 30). Compared with other sectors,
the hospitality sector has a complex internal structure and is characterised
by a very high level of diversity.

In the hotels and restaurants sector there is a wide range of occupations in
several subsectors and on different educational levels. Either people with no
or low formal educational level as well as highly skilled managers managing
international hotel chains for example, can enter the sectoral labour market.
The sector belongs to the so-called ‘less knowledge-intensive services’ and is
often classified as a ‘low skills industry’; the share of employees with tertiary
education is far less in the hotels and restaurant sector compared to the total
economy. In 2008, 40% of the workers were low-skilled, an indication of the
sectors’ important role for social inclusion (Hotrec, 2008, p. 2). Entering the
labour market in the sector is considerably easier than in most sectors due to
the few requirements of personnel’s educational levels in many trades.

In general, the low skills and educational level of the labour force working in
the hotels and restaurants sector (Baum, 2002) represents a major challenge
for it. Due to European integration and international tourism, a growing
variety of international customers is to be served successfully and employees
should have the corresponding skills and qualifications especially in health
and safety standards, respect of the protection of the environment and of
sustainability which become increasingly important in this sector, too.

The World Tourism Organization (WTO) has highlighted the need for
quality improvement of the education and training system in the sector.
Many tourism education and training systems are rigid and static as they
continue to respond to principles inherited from the past and have a very
limited capacity to deal with essential strategic issues. Scarcity of human
resources prepared to meet the challenge of the dynamic and demanding
tourism market has led to proliferation of specialised courses in different
areas of tourism, at various academic levels and given by diverse entities
and organisations.

(*5) Over 92% of enterprises employ less than 10 people (Hotrec, 2008, p. 2).
(“6) About 55% of workers are women (Hotrec, 2008, p. 2).
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This phenomenon has caused a visible dispersion of efforts and an
enormous fragmentation in training supply, aggravated by absence of stand-
ardisation of the different degrees given at international level and of uniform
accreditation processes.

European sectoral umbrella organisations focus on improvement of quality
of service in hospitality enterprises (*). However, a fully implemented model
for accreditation of training in this sector and at European level has not been
identified (“8). We chose to focus on an American accreditation model which
has been applied for many years in many European countries.

4.3.2. Accreditation system and accreditation bodies

The licensing and certification system developed and provided by the
American Hotel & Lodging Educational Institute (AH&LEI) is applied in more
than 50 countries throughout Europe, Asia, the Middle East, Africa, and Latin
America. It refers to IVET as well as to CVET (*9).

The AH&LEI is a non-profit member of the American Hotel and Lodging
Association (AH&LA). The AH&LEI does not describe itself as an accreditation
body. It offers educational institutions the opportunity to get a licence and
work as an affiliate using standardised education programmes and learning
material developed and provided by the AH&LEI. The certification system is
based on certain quality standards, affiliates have to comply with.

If accreditation is understood as an evaluation tool applied not by VET providers
themselves but by an external body officially recognised for this task, the AH&LEI's
position becomes clear. Considering that the AH&LEI validates competences

(*7) At present there is a great deal of discussion about quality assurance in the hotels and restaurants
sector. In autumn 2005, all 37 national hotels and restaurants associations in Europe agreed on
a common scheme for evaluation and classification of national, regional and enterprise-specific
quality management systems. The so called ‘European hospitality quality scheme’ (EHQ) should
be an umbrella quality scheme for national quality schemes and quality schemes of hotel
chains established in several EU countries. This scheme is meant to be used as a reference
model at European level on voluntary basis. The umbrella scheme is not intended to replace
quality schemes, which already exist at national and regional levels, but it proposes a system
for evaluating them to improve quality of services in the hospitality sector. The Hungarian ‘Q’
is the second national quality scheme to be recognised at European level, after the Swiss ‘Q’.
For more information, see: IHA, 2007, 2008.

(“®) Inthe last years, a trend for standardising and harmonising some qualifications, education and
training subsystems in the hotels and restaurants sector can be observed. In the framework of a
Leonardo da Vinci project coordinated by the Finnish National Board of Education, transnational
partners developed a model based on EFQM and balance scorecard for selected professions
of the hotels and restaurants sector. (Finnish National Board of Education, 2006).

(*) For more information on AH&LEI, see http://www.ei-ahla.org/.
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in 45 hospitality industry positions (*°) and works together with more than 90

licensed affiliates in 54 countries around the world, it becomes obvious that the

institute defines standards for VET providers and that the training, qualifications
and certification system offered by the AH&LEI is widely accepted.

According to AH&LEI its mission is ‘to be the premier source for quality hos-
pitality education, training, and professional certification, serving the needs and
advancing the excellence of hospitality schools and industries worldwide’.

The AH&LEI offers two international certification and training programmes:
+ the international certification system for the hospitality education programme

(HEP) implemented in over 60 countries, among them several Member

States of the European Union (%');

« the global academic programme (GAP) set up in August 2009, by 49 institu-
tions from 24 countries acting as licensed affiliates, and within international
certification. The activities of the AH&LEI are supervised by the AH&LA
board which consists of 83 members, most of them representing federal
States. In addition to voting members, some organisations participate as
advisors to the board. Among these organisations several are associations
and societies with an international scope of activities (%2).

4.3.3. Accreditation of VET providers

The AH&LEI has defined the conditions and procedures for becoming a
licensed affiliate to provide courses which offer worldwide recognised quali-
fications (5%). The intention is to make sure that all countries involved apply
the requirements uniformly. According to the information delivered during an
interview with the Brussels Business Institute (BBI), a VET provider interested
in getting a licence should buy the programme from AH&LEI. It was underlined
that the fields the licence agreement would cover (number of programmes,
city, region or countries) would be defined considering the economic and
financial situation of the provider, too.

(%) There is a wide range of trades at line-level as well as on supervisory and management levels.
The hospitality skill certification includes programmes for 19 line-level positions for food and
beverage staff, guest service staff and housekeeping staff and 27 programmes for executives,
managers, supervisors, teaching staff, etc.

(5') For the list of countries, see: http://www.ahlei.org/schoolHepGap.aspx?id=1510 [cited
16.3.2011].

(*2) These are for example: the Hospitality Sales & Marketing Association International (HSMAI),
the International Society of Hospitality Consultants (ISHC) and the International Executive
Housekeepers Association (IEHA).

(%%) The following description is based on Internet and document research as well as on the example
of the Brussels Business Institute (BBI) which acts as a licensed affiliate in Belgium and Luxem-
bourg. More information is available on the institute’s website: http://www.bbi-edu.eu.
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VET providers have to implement programmes according to standards
defined by the AH&LEI. The adequacy of training facilities is proved by an
external audit company during a site visit. There is no evidence that imple-
mentation of a QMS is a prerequisite for being licensed by the AH&LEI.

One of the most significant characteristics of the AH&LEI licensing system
refers to the qualification of staff to act as trainers of staff at the work place.
According to the qualification and certification system under consideration,
there are two training programmes with two levels each for staff interested
in teaching others. Persons looking for work as trainers can become either
certified hospitality trainers (CHT) or certified hospitality department trainers
(CHDT), certified hospitality educators (CHE) or certified hospitality instructors
(CHI). To this effect, they have to take part in a three-day workshop which
offers intensive, interactive learning exercises, the latest global principles and
skills that provide the best educational experience for hospitality students.

The hospitality certificate and lapel pin

At the end of the workshop, participants have to pass a certification exam (including a video
presentation). Candidates who pass the exam receive a renowned hospitality-professional
designation, a CHT, CHDT, CHE or CHI certificate, plaque and lapel pin.

ol|
I
-

Certificates are valid for five years. At the end of this period, trainers and
educators are expected to take part in a recertification process based on the
maintenance point system. To maintain their professional status candidates
need 50 points every five years. AH&LEI provides detailed description of
the criteria for recertification and the ways applicants can earn these points.
There is a range of activities to qualify applicants for renewal of points. For
example, the CHE maintenance point system includes four categories.
For each, a range of credit points is defined and applicants should gain a
minimum and maximum respectively. So the four categories can be con-
sidered as relatively equal regarding their value as requirements within the
CHE maintenance point system (%#). Figure 11 gives an overview of these
categories and their value points.

(**) Comparing the CHE with the CHT system, there are some differences regarding minimum points
and the number and status of categories.
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Figure 11. Categories of the CHE maintenance point system
(AH&LEI)

Professional Educational
activity service

Continuing

education

minimum 5 points minimum 5 points minimum 5 points minimum 4 points
maximum 25 points maximum 25 points maximum 20 points maximum 20 points

Source: Compiled from AH&LEI (2007). The CHE maintenance overview and CHE maintenance
activity report. Available from Internet: http://www.ahlef.org/uploadedFiles/El/certification/
Recertification/CHE.pdf [cited 24.1.2011].

A range of activities is attached to every category, valued by a certain
number of points which are different for the different activities. Further, in
this system both indicators and documentation requirements are defined.
Figure 12 shows some examples.

Based on such charts applicants can evaluate on their own their qualification
status and chances for successful recertification. For this purpose they
can use several documents offered by AH&LEI like the CHE maintenance
activity report they have to fill in and the CHE activity verification copy
master. Every activity should be documented and confirmed by an official
(for example, the employer) or by an official document (for example, a
certificate of attendance). The maintenance activity report is approved by
AH&LETI’s professional certification department. Where activities or attached
documents listed by applicants in their report are falsified their professional
hospitality or certification will be revoked.

Based on the data available, the approach of the licensing system pro-
vided by AH&LEI is primarily focused on input quality (training of staff,
training material) and process quality (training process, teaching methods)
of vocational education and training.

The duration of the licensing process by AH&LEI is approximately six
months. The licence is valid for five years and has to be renewed every
five years based on a report VET providers have to draft. It is important to
underline that the qualification of teaching staff is reexamined every five
years as well.
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Figure 12. AH&LEIP's CHE maintenance point system (abridgement)

Category

Activity

Points

Specifics

Documentation

Professional
teaching experience

Full time teaching
and/or administrating

5 points per year

Must be a full-time
teacher and/or
administrator of a
hospitality/tourism
programme of an LEI
approved academic
institution

Statement of
employment
verification from
personnel or human
resources official,

or from immediate
academic supervisor

Continuing Completionof aofa | 5 points per course Must earn passing Copy of report
education graduate course grade indicating course title
and grade obtained
Industry work 1 point for every 30 Employed by a Statement of
experience (Line-level) | days of employment, | hospitality or tourism | employment
minimum of 8-hour business verification, including
work day work dates and hours
per day
Professional Attendance at 1 point for each An approved Statement of
activity educational or show, conference, or | professional verification specifying
industry-related convention organisation sponsor, date of
professional trade activity, and location
show, conference, or
convention
Educational Author of a book 15 points per book Author or co-author Copy of book’s cover
service and publisher page

Panellist for an
educational or
industry-related event

1 point per panel

Panel activity of at
least 30 minutes
duration

Verification statement
specifying sponsor,
topic, time, length of
panel presentation

Source: Extract from AH&LEI (2007). The CHE maintenance point system. Available from Internet: http:/
www.ahlef.org/uploadedFiles/El/certification/Recertification/CHE.pdf [cited 24.1.2011].

4.3.4. Results and impacts of licensing/accreditation
Candidates who meet all criteria defined by AH&LEI become licensed
affiliates and therefore they sign a formal licence agreement. The licence
covers a specific range of training programmes (for example HEP or GAP
international licence). It is guaranteed that the certified institute can use the
educational institute’s name and registered marks.

Institutions which successfully complete AH&LEI's HEP international
licensing process obtain the exclusive right within a protected territory (city,
country or multiple countries) to:
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- offer LEI's individual course certificates, areas of specialisation and
diplomas in a classroom or distance learning environment;

+ market and distribute LEI products at discount prices;

+ train and certify faculty members/eligible employees.

VET providers can promote their services by emphasising that the courses
respond to the most recent developments and trends in the hospitality
sector as all guidelines and training material are regularly updated (%). In
addition, VET providers may profit from AH&LEI’s research and networking
activities.

Further, AH&LEI highlights some privileges and benefits for institutions
with a GAP international licence, such as to:

- offer LEI courses, areas of specialisation, and diplomas;

+ use LEI name and trademark;

+ use a full range of proven, up-to-date educational materials and supple-
mentary materials;

+ be flexible in defining the class size and meeting times.

Those institutions which hold an exclusivity agreement have a strong
competitive edge at regional or national levels. Trainees get training according
to the current state and modern trends in the hospitality sector. Obtaining an
international well-known certificate increases their job mobility and labour
market perspectives.

The licensing system contributes to development of structures as it offers
an array of training programmes in different trades built upon one another or
complementary to one another. VET providers can select the programmes
they deem most appropriate or relevant for the regional or national market and
can purchase the respective licences. Further, licensing assures compliance
with certain quality standards (for example, with regard to learning and
teaching materials and staff requirements, etc.).

4.3.5. Evaluation of the accreditation system

The main objective of the system is to improve quality in hospitality training
and education. Becoming certified or licensed at international level, VET
providers can strengthen their position in the market. To assure quality of
training, AH&LEI offer VET providers a wide range of training and evaluation
material regularly revised and updated.

(%%) For example, in the 2009-10 catalogue, a couple of renewed and new courses were included.
See AH&LEI, 2009, p. 2, 6, 10-13, 22, 24, 25, 28, etc.
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As current research reveals there is still a strong need for improving the
educational system because of its decisive impact on sector development.
However, and despite the trend for higher quality which could add value to
the sector, the prevailing state of education is evaluated as a weak point that
can jeopardise the sector quality.

It can be assumed that institutions like AH&LEI and others will focus
their efforts on further extending existing certification and quality assurance
systems. New training programmes will be developed to meet new professional
requirements defined by the hospitality industry.

Since there is no global label, training providers are forced to get as
many as possible to raise their reputation. This trend is also observed in the
sector itself, where hotels and restaurants are competing with one another
in getting as many stars and other distinctions as possible.

At European level, there is a need for a quality debate focused not only on how
to evaluate and improve quality of service in hotels, restaurants and canteens but
also on how to improve the quality of VET in this sector. Increasing awareness
of sectoral umbrella organisations of this need could be beneficial.

4.4. Welding sector

4.4.1. VET Context

Welding technology is applied in different production processes of various
industries. As a cross-sector technology, welding and related technologies
are very important for the global economy. In 2007, 1.08 million people
worked in welding and related technologies in Europe alone (DVS, 2009,
p. 13)) and the European joining industry generated industrial goods of a
value of EUR 7.8 billion (Moos, 2008, p.2) Current research reveals that
the European market share in joining technology supplies amounts to one
third of world markets (DVS, 2009, p. 12).

Already in 1948, welding institutes and societies of 13 countries had
joined forces and created the International Institute of Welding (1IW). The
underlying intention was to ‘make possible more rapid scientific and technical
progress’ (Quintino and Ferraz, 2004, p. 3). Nowadays, the IIW describes
its mission as ‘to act as the worldwide network for knowledge exchange of
joining technologies to improve the global quality of life’ (%¢) and pursues
the following main objectives (%) to:

() See the mission statement of IIW at: http://iiw-iis.org/ThellW/Pages/default.aspx [cited 21.3.2011].
(") See: http:/fiiw-iis.org/ThellW/ObjectivesAndGoals/Pages/Default.aspx [cited 21.3.2011].
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+ identify, create, develop and transfer best practices for sustainable
development in a sustainable environment;

+ identify, develop and implement IIW education, training, qualification and
certification programmes globally;

+ promote [IW and its member societies and services in various regions of
the world for the common benefit of all.

Implementation of the training, qualification and certification system for
welding personnel started in Europe in 1995. Since 1998 according to the
cooperation agreement, this system has been transferred to 1IW ‘to promote
global expansion’ (Quintino et al., 2008, p. 5). Later, the intention of the
European Welding Foundation (EWF) (%8) was to design training courses
that ‘can form a basis for lifelong learning and professional promotion for
personnel working in welding technology’ (Quintino et al., 2008, p. 6).

Nowadays, welding is confronted with fast technological development as
well as high environmental and health safety standards. Innovations in machine
and tool technologies and application of new material are challenges welders
have to meet consistently. So, welders have to undergo continuing training
regularly to keep up with new technological standards. Otherwise they will
lose their professional recognition and can no longer fulfil job requirements
in this sector. To keep welders up to date, VET providers offer a wide range
of continuing training courses including subjects like material technology and
control, planning of the working process, and quality assurance. Further,
welders can choose upgrading training courses. This system of continuing and
upgrading training consists of modules, many complementing one another. In
the German welding sector, for example, continuing and upgrading training
courses can be offered only by authorised training bodies.

Initial vocational education and training (IVET) for the welding sector is
regulated by national education systems (*). Thus, accredited VET providers
offer mainly continuing vocational education and training (CVET). Efforts of
EWF and IIW to establish an internationally-harmonised training system in
the welding sector are restricted to CVET.

(*®) Nowadays, the acronym EWF stands for European Federation for Joining, Welding and Cutting.

() ‘Access to harmonised courses [harmonised by EWF and [IW] is allowed only to those individuals
who possess an appropriate agreed level of general technical education, equivalent but different for
each country as these are based on national education systems.’ (Quintino et al., 2008, p. 5).
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4.4.2. Accreditation system and accreditation bodies

In the welding sector, there is a well-defined institutional framework for
accreditation agreed by international and European sectoral umbrella
organisations. At international level, IIW established the International
Authorisation Board (IAB). The IAB publishes guidelines for training syllabuses
and examinations and implements the quality assurance system. The task of
the IAB is not only to administer and implement the system but to develop it
further. At national level, there is one organisation in each member country,
which is responsible for supervising the training, qualifications and certification
system of welding personnel. This is the Authorised National Body (ANB).
The certification process for welding manufacturers is managed by the
Authorised National Body for Company Certification (ANBCC) (%°). The present
study focuses on the international training, qualifications and certification
system for welding personnel, established by EWF and IIW and implemented
worldwide in many countries already.

ANBs are the national accreditation bodies responsible for evaluation and
monitoring of VET providers (approved training bodies — ATBs), conduct
of examinations, assessments of applicants for certification, diplomas and
certificates. ANBs appointed by IAB should be recognised by the national IIW
member society. For becoming an ANB, the applicant society has to be a member
of the sectoral umbrella organisation and prepare documentation of its qualification
system, to guarantee equivalent qualifications at both national and international
levels. Transition arrangements have to be presented whenever a diverging
national system is to be integrated into the international one. Evaluation of an
application to become an ANB includes site visits by independent international
experts. ANB accreditations are valid for five years following which accredited
bodies have to pass through a reaccreditation process.

4.4.3. Accreditation of VET providers

Accreditation of VET providers in the welding sector sets the standards
concerning the input side of quality of training services because it defines
human and material requirements and foresees implementation of a quality
management system. It also guarantees that all VET providers work with
common framework curricula and use mandatory learning and teaching
materials, for assuring quality of their VET offer adjusted to specific target

(%) The international company certification system developed by EWF and IIW is not relevant in the
context of this study. It refers to companies that produce welding products and offers them a certifica-
tion, which confirms that they meet the standard requirements with regard to quality, environment,
health and safety.
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groups according to regional demands. Finally, accreditation includes
monitoring and evaluation of the training process and results.

The 1AB has defined rules for implementation of the education, examina-
tion and qualification guidelines of welding personnel at provider level. The
intention is to make sure that all countries involved apply the requirements
uniformly. This is an important precondition for common recognition of the
diplomas granted in several countries. The IIW guidelines define the minimum
requirements for education and training, in terms of objectives, scope, expected
results and recommended times as well as the rules for examination and
qualification. The depth to which each topic should be dealt with is indicated
in the guideline teaching by the number of hours allocated to it.

Access to the accreditation process presupposes confirmation of demand.
In general, demand for training courses emanates from enterprises and
employers interested in upskilling staff and are willing and able to bear the
training costs. The potential applicant has to contact the national umbrella
organisation to clarify the degree of demand in a certain region. Table 8
gives an overview of further criteria applied.

Table 8. Criteria for accreditation in the welding sector

Criteria to be fulfilled Examples
Context-oriented criteria proof of demand
Input-oriented criteria personal requirements (names, qualifications and experience of staff), technical

requirements, teaching material

Process-oriented criteria training process, examination procedure, staff/student ratio, complaints procedure

Output-oriented criteria number of certificates, customer satisfaction

Source: TWI Certification Limited (2002b).

In their application for accreditation providers have to indicate the quali-
fications and responsibilities of their management board. The material
requirements for workshops and equipment are to be specified for different
fields of technology. To get accredited, the applicant should submit the CVs
of training staff, including authenticated current approval certificates for
training. This constitutes a rare example where the qualifications of training
staff are considered a major requirement for getting accredited. Further, VET
providers have to carry out regular surveys of clients and participants at
the end of the training process. Those who participate in the survey should
give their feedback regarding learning conditions and quality of the training
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process. So, VET providers get some information on positive and negative
aspects to improve their offers. In addition, VET providers have to conduct
interviews with representatives of enterprises who asked their employees
to be trained.

Implementation of an internal quality management system is another
prerequisite for accreditation, and the quality management handbook of
VET providers also contains a description of the procedure to deal with
customer complaints (*').

The German umbrella organisation offers a manual for quality management
as a reference to VET providers. This describes the contents and aspects
to be considered when implementing a quality management system (QMS).
A specific QMS is not requested. During site visits, auditors check whether
the QMS described by the VET provider is really in operation. The UK ANB
requires implementation of a QMS and its documentation in a so-called
control manual. Implementation of a QMS is a compulsory prerequisite for
starting the accreditation process in the UK as well as in Germany.

The British ANB offers VET providers interested in certification special
material for conducting a self-audit. Using this tool, providers can get well
prepared for the formal evaluation. In these guidelines criteria and standards for
running a training organisation in the welding sector are described in detail.

Process of accreditation
In Germany, VET providers find information on accreditation procedures and
prerequisites on the webpage of the national umbrella organisation — DVS (¢2).
After passing the accreditation process successfully, applicants sign a framework
contract with DVS envisaging ‘to establish in joint responsibility a DVS® training
centre in joining technologies and further develop practice-oriented continuing and
further training for adaptation to technological developments’ (5%). An overview
of the procedural steps towards accreditation is provided in Figure 13.

The time between the candidates’ first expression of interest and their
accreditation as an ATB varies between six months and one year.

(¢') First, the VET provider should try to solve the problem by its own means. If no result can be achieved,
the examination and certification committee of the federal state or, after this, the main examination
and certification committee will be involved in the problem-solving process.

(%2) See: http://www.dvs-media.eu/.

(®%) See DVS eV (2006). Rahmenvertrag des DVS — Deutscher Verband fir SchweiBen und verwandte
Verfahren fiir die Anerkennung als DVS®-Bildungseinrichtung [DVS framework contract], p. 1.
Available from Internet: http://www.die-verbindungs-spezialisten.de/fileadmin/user_upload/PersZert/
DVS_Rahmenvertrag.doc [cited 24.1.2011].
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Figure 13. Procedural steps for accreditation in the welding sector

(Germany)
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Proof of demand: VET providers have to prove that there is demand in their region for the envisaged training services. To this
end they have to agree with the regional DVS structures the geographical area and target group for the courses to cover. The
explicit purpose of this requirement is to avoid unnecessary investments and to assure a balanced training offer.
Pre-audit: candidates have also the opportunity to undergo a pre-audit with support from the ANB to prepare them for the
official accreditation audit.

Accreditation audit: in all cases, VET providers have to undergo an accreditation audit. The examination and certification body
assesses whether the candidate disposes of the necessary human resources and infrastructure (premises, equipment). The audit
is conducted by two experts, the quality manager of the ANB (who is an employee of the ANB) and an external auditor.
Site visit: there are detailed guidelines for site visits. The auditors use checklists and questionnaires and observe real
training sessions and examinations.

Audit report: there are clear indications of which deviations are tolerable. In case of minor deviations candidates get specific
instructions what to ameliorate. In case of major deviations the auditors do not recommend continuation of the accreditation
process. In case the audit reveals deviations an additional deviation report is produced, which sets deadlines for fulfilment of
the proposed mitigation measures. A contract is only concluded if and when the VET provider has completely implemented
the mitigation measures requested in the report.

Conclusion of contract: following successful accreditation the umbrella organisation and the VET provider conclude a contract,
which specifies rights and obligations of both parties. For this purpose a common framework contract can be downloaded
from the homepage of the umbrella organisation (http://www.die-verbindungs-spezialisten.de/fileadmin/user_upload/
PersZert/DVS_Rahmenvertrag.doc [cited 16.3.2011]).

Accreditation certificate: the certificate is issued by the ANB. The scope of the accreditation of training and evaluation measures
is agreed upon jointly with the representation of the national umbrella organisation at State level (DVS-Landesverband) and
the regional structures (DVS-Bezirksverband) and the ANBCC (DVSZert®).

0Ongoing monitoring following accreditation: membership of the national umbrella organisation implies VET providers agree
to have their training courses regularly monitored by the national authorised body. Every two years, VET providers are
visited by an audit team, which checks the ATB’s activities by random sampling. Based on a risk/as-is analysis, auditors
check if the VET providers still meet the defined quality criteria. In case of deviations they have to remedy them by fulfilling
corresponding obligations.
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Data and information on accredited VET providers are published on the
website of the national umbrella organisation. The information comprises
the contact details of the VET provider and their scope of activities (types
of courses: full-time/part-time; courses according to qualifications issued,
relation to national, European, and international guidelines).

4.4.4. Results and impacts of accreditation

Candidates who meet all accreditation criteria and have passed the audit
procedure receive a certificate from the ANB confirming that the provider
delivers services at a nationally established level of quality, disposes of all
prerequisites in terms of staff, premises and equipment necessary for high
quality training and undergoes regular internal and external reviews with
regard to training and assessment services provided.

VET providers can market their services by stressing that the courses respond to
the most recent technological developments and trends and that the qualifications
they issue are recognised internationally. Through membership in the sector
umbrella organisation, VET providers are part of information, communication
and cooperation networks that enable rapid access to expertise, updated training
material and internal exchange of experiences. They can use the name, logo
and the high reputation of the national umbrella organisation for their promotion,
an advantage in tendering for significant contracts. The certificate issued by the
ANB can act as a door opener for new opportunities not only in regional and
national markets but also in international training and education.

Further, implementation of a quality management system and site visits
conducted by external specialists impact on the quality of the initial and
continuing training courses offered by VET providers. Due to ongoing
monitoring, VET providers care systematically for the quality of their training
and examination facilities, procedures and results.

Trainees can be certain they get training according to the current state and
modern trends of technology and science. Obtaining an internationally recognised
qualification increases their job mobility and labour market perspectives. Since the
whole training, qualification and certification system consists of several different
qualification levels, which are permeable via a system of bridges and ladders,
trainees are offered multiple opportunities of initial labour market integration,
reintegration or promotion. At European and international levels, EWF and [IW
publish regularly ‘best practice experiences’ in EWF/IAB newsletters. In issue
25, for example, two European best practice cases are described (%4).

(%% Available from Internet: http://www.ewf.be/media/newsletterDocs/doc_26_new_newsletter__25_web.
pdf [cited 21.3.2011].
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A proxy indicator for the value and reputation of the accreditation system
in the welding sector could be the number of diplomas issued by EWF und
IIW. The cumulated number of EWF diplomas amounted from fewer than
16 000 in 1995 to more than 100 000 in 2007, which indicates significant
market penetration of the system. A similar development can be observed
with regard to IIW diplomas, which amounted from 2 098 in 1999 to 43 029
in 2007 (Quintino et al. (2008, p. 8). In Germany, there are currently 388 VET
providers accredited by DVS, which have to undergo a reaccreditation audit
every two years. DVS conducts approximately 190 audits per year, of which
approximately 95% are for reaccreditation and 5% for initial accreditation.

4.4.5. Evaluation of the accreditation system

In the welding sector European and the international umbrella organisations
developed jointly an internationally-recognised accreditation system for
the ‘international training, qualification and certification system for welding
personnel’, which is currently implemented in 40 countries via an ANB.
According to EWF/IAB these 40 ANBs have accredited more than 600 VET
providers (ATB) so far.

The system is characterised by clear structures, a broad range of rules
and regulations and ongoing further development. An early consultation on
harmonisation at both European and international levels helped to avoid
duplication of structures, procedures and financial burden.

Despite efforts of EWF/IIW to implement a common accreditation system,
there are several procedures and criteria at national level that put a real
burden on providers. Therefore the EWF requests that sectoral and national
accreditation systems be harmonised. A possible solution to be promoted
by the responsible authorities could be common recognition of certificates
(IAB already recognises national certificates if they comply with the relevant
ISO norms) and certain harmonisation of accreditation processes at national
level.
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CHAPTER 5

Analytical comparison
of findings

In this section a comparison of the analysed accreditation systems is provided.
The national and sectoral systems are analysed according to objectives,
quality frameworks in place, criteria applied in the accreditation process,
relationships between accreditation and quality management of VET providers,
and results achieved so far with accreditation.

5.1. Accreditation in VET — Current state of affairs

As stated in the methodological part of this study only countries and sectors
having in place a framework for accreditation of VET providers were included.
It will not come therefore as a surprise, that the institutional setting for
accreditation has been established in all countries, whereas in UK/England,
due to recent radical changes of the accreditation and inspection procedures,
the newly created institutional framework has still to settle definitively. Hungary
set up a new educational system following the political changes in 1989
making best use of the experiences of western European countries. Several
quality improvement initiatives have been developed and implemented within
the VET sector in recent decades, thus laying the ground for the current
approach. Further, Hungary can serve as an example of the influence of
European quality assurance initiatives at national level. Since 2005, several
reviews have been carried out to improve the Hungarian system in line with
European quality assurance guidelines (CQAF and EQARF).

Most accreditation systems analysed in this study are still in a developmental
stage or just under (continuous) reorganisation. In Denmark and Romania
accreditation is still in the process of implementation, but in both countries
the achievements at European level have contributed quite strongly to the
design of the pursued approach. In Denmark, the process started in 2008
only with accreditation of newly created training programmes in IVET. It
will cover existing programmes and CVET only step by step. Romania has
foreseen accreditation of VET providers and/or VET programmes. A two-step
procedure consisting of authorisation and accreditation is available, but for
most VET providers whether in IVET or CVET only authorisation, namely



Analytical comparison of findings

the first step has taken place so far. In Italy, accreditation of VET providers
in IVET and CVET is implemented by the autonomous regions and the
system in the Lombardy region has been analysed as a case apart. This
system went through several stages of development with different objectives
and procedures and although stable and quite advanced, there is still a lot
of experimentation with a benchmarking approach. In Germany, in the part
of CVET under AZWV and France in both IVET and CVET, other criteria,
procedures and instruments applied in accreditation are to be fine-tuned
and shaped according to experiences made in recent years. This means
that national approaches are under revision in most countries.

The situation is equally heterogeneous in sectoral approaches to
accreditation in VET. Whereas in the banking and financial services sector
the accreditation system is still at an infancy stage, the approaches applied in
the welding sector and for ECDL are rather consolidated although they exist
only since the last decade. It is interesting to note that European initiatives
served as stimuli to all these sectoral systems and sometimes provided also
the means to start a supranational, sector-based initiative for accreditation
in VET. In the hotels and restaurants sector an accreditation system for
VET providers developed in Europe and operating successfully could not
be identified, although a sectoral initiative supported by the EU Leonardo da
Vinci programme had developed once a relevant system (Finnish National
Board of Education, 2006). Unfortunately, this EU-supported model for
accreditation of training programmes in this sector did not create sustainable
effects. Therefore our analysis had to focus on a licensing model operated
by an important American professional organisation.

5.2. Motivation for implementation of accreditation

In the past decade considerable efforts were made towards management
and improvement of quality of training provision both in the countries and
sectors examined here. This can be seen as a natural consequence of
general concern for increasing transparency and competitiveness in European
societies: growing attention paid to quality in vocational education and
training at European and national levels and in certain sectors is partially
driven by concern to deliver competitive training. Current interest is based
on the conviction that only highly educated and best trained professionals
will be able to deal with the complex demands of today’s working life and
with future challenges of economic, technological and social developments.
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Accreditation is seen as one of the tools to assure quality in VET and thus
to respond to these challenges.

While it can be stated that accreditation has become a standard in CVET
across most EU Member States, the situation is profoundly different for
IVET, where fewer national accreditation frameworks exist. In IVET, quality
is assured primarily by regulation. According to results of the present study
this is due to the different nature of State authorities’ involvement in the
two areas: since early 1990, CVET became an important industry with
emerging market forces, whereas IVET is still mainly under the auspices of
governmental bodies or part of a traditional corporative structure of State
authorities and social partners.

Concerning IVET the following statement from Denmark is typical: ‘In IVET
there is a tradition of long and strong influence of trade unions and employer’s
associations. Therefore there has been no accreditation introduced, but
approval resulting from assessment of all relevant stakeholders. Final approval
is the responsibility of the Ministry of Education.’

For CVET it can be observed that preconditions and developments in
several countries are comparable to one another. In Hungary, an accreditation
system for adult training (training outside the school system — CVET) was
established in 2002 to ensure that in a market of providers public financing
would reach only the best performing institutions. For this purpose a filter
system was established based on quality assurance and guaranteeing
training provision according to certain quality standards.

In ltaly, since 1996 the training market opened to private institutions with
the Treu law (197/96) and the need occurred to organise the market to assure
the quality of training provision. At central level the guidelines for accreditation
of VET providers were defined by ISFOL, and were then interpreted and
implemented in different ways by the autonomous regions.

In Germany, as a result of reunification and changes in employment in the
former German Democratic Republic, a CVET industry came into existence,
which absorbed the huge amount of public money spent to retrain the
labour force in eastern Germany. In 1997, a catalogue with standards for
CVET providers was published, which obliged them to establish an internal
system for self-evaluation. Since reform of labour market policy introduced
with the ‘Hartz laws’ of 2002, CVET providers have to establish an internal
quality management system and are subject to external accreditation as a
precondition for having access to public funds.

For governance of the accreditation system in Germany and in Lombardy
in ltaly, it is important to underline that a substantial part of public funding
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is no longer given directly to providers but to trainees in form of vouchers
who can then choose on their own the provider with whom they would like
to redeem their voucher. Only accredited providers can participate in the
voucher system.

Both in Denmark and Romania developments in European educational
policies have played a crucial role in shaping their accreditation system.
Establishment of the Danish approach was driven by the Bologna process
and achievements of the Copenhagen process, resulting in creation of the
common quality assurance framework. The CQAF and its related tools are
the building blocks of the Danish approach. Romania took European VET
standards on board with the European quality assurance framework, when
restructuring its VET system after 1989 and in view of becoming an EU
Member State. In Hungary, European quality assurance initiatives had a
considerable influence, too. Since 2005, Hungary has implemented several
practical initiatives aiming at reviewing and further developing/improving
its VET quality management system in line with European common quality
assurance guidelines and criteria (CQAF and EQARF).

Thus, we can conclude that clearing the market from weak VET providers
or obsolete VET programmes by assuring a minimum standard of quality
giving thus a guarantee of quality to potential users of the training system,
was the main reason for establishing accreditation schemes for CVET in
the countries analysed. In France, motivation to create the quality label
GretaPlus and an inherent accreditation scheme for public institutions
active both in IVET and CVET was slightly different. Here, motivation was
dictated by the intention to reform and adapt the structure of public training
organisations to the growing diversity of customers’ demands and to the
needs of an emerging market — and finally to assure a certain CVET market
share for public institutions. Despite recent changes in UK/England, the
accreditation system functions ‘across the board’ with its strong emphasis
on transparency, external inspection and reporting procedures.

With the Lycée des Métiers France introduced a quality label for public
institutions in IVET, too, a rare but exemplary model of accreditation in IVET,
which aimed to improve attractiveness of vocational education, strengthen
its links to employment and encourage training organisations to shape their
individual profiles and develop a quality culture. Both GretaPlus and LdM are
voluntary, and they award State-regulated institutions an additional quality
label. A labelling system is different to accreditation, but their procedures are
comparable since successful accreditation is a precondition for obtaining a
recognised quality label.
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In conclusion, assuring quality in CVET and developing a national system
for accreditation seem to be intrinsically linked to each other. They are due
to diversification of customers’ needs, both trainees and employers, they are
driven by a growing European market for continuing VET and the presence
of market forces in this area. Further, establishment of accreditation in
particular schemes seems to be linked to a broad range of reforms, including
redefinition of the relationship between CVET and labour market and other
parts of education and training, and to establishing new, different modes of
governance in the VET system, including partnerships and financing.

Most national accreditation schemes analysed in this study apply to
IVET and CVET, and make use of very similar methods. This is the case
in Italy, Romania and UK. In Germany, potential spillover of new modes of
governance from CVET to IVET seems to be rather limited, as IVET, different
to CVET, is much more enterprise-based and more strictly regulated by both
the State and social partner organisations.

Motivations to build up sectoral accreditation systems differ from national
ones although there are some preconditions that influence both. This is the
case in the banking sector, where political changes in central and eastern
Europe after 1989 and globalisation of markets and economy created
increasing demand for standards and quality assurance at European level.
Establishment of an accreditation system was aiming at harmonisation,
visibility and comparability among banking training organisations from
different countries. Offering European-wide acknowledged certificates
should support employability and mobility of employees in the European
financial services sector.

Motivation to create the ECDL accreditation system dates back to the
1990s and aims at raising ICT skills levels in industry throughout Europe
and at promoting certification of ICT competences, with particular focus on
end-user competences (basic information technology knowledge, operative
systems, word processing, databases, calculation spreadsheets, web)
according to equal standards.

The welding sector is confronted with fast technological development as
well as with high environmental, health and safety standards defined either
at European or global levels. Innovations in machine and tool technologies
and application of new material are challenges welders have to meet
consistently. The motivation to set up a sectoral accreditation system builds
on the necessity for welders to undergo continuing training to keep up to date
with new technological standards, otherwise they will lose their professional
competences and may cause severe damage.
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Compared to the other three sectors, the hotels and restaurants sector has
a complex internal structure characterised by a very high level of diversity. The
low labour qualifications in the hotels and restaurants sector cannot cope with
the challenges the sector is confronted with (international tourism; a growing
variety of international customers; new trends of a dynamic and demanding
tourism market; health, safety and environmental standards). So there is a
need for quality improvement of the education and training system.

To sum up, there are similar roots but different intentions for establishment
of national and sectoral accreditation systems. National systems tend
to regulate the market for (mainly continuing) training provision and are
linked to various reforms of VET systems. By comparison, development of
sectoral systems is more directly linked to coordinated delivery of skills and
competences responding to European and international demands for qualified
labour force, supporting thus employability and mobility of employees. The
intention is to make sure that in all countries involved standard requirements
for training apply uniformly, which is an important precondition for common
recognition of granted certificates.

5.3. Quality frameworks

Ensuring quality through accreditation of VET providers and/or programmes
is not just a technical process but presupposes definition of a (national,
regional or sectoral) quality framework. As fundamental elements such a
framework should have first clearly stated objectives for further development,
which need to be continuously reviewed and adapted, according to
experiences gained in technological and pedagogical innovations and ongoing
evolution of work. Second, a quality framework presupposes agreement
on several methodological and procedural principles, which will guide its
implementation.

5.3.1. National quality frameworks

The Danish quality framework is based on the CQAF and concentrates
on methodological principles, which stress (among others) involvement of
stakeholders, monitoring outputs according to a set of quality indicators, the
Ministry of Education’s rights and responsibilities for approval, monitoring
and inspection of training provision, EVA’s responsibilities for accreditation as
well as transparency and openness with regard to the results achieved.
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The German quality framework is fixed in guidelines and recommendations
set up by an advisory committee of representatives of the Federal and state
(Lander) level, social partners, VET providers and independent experts. The
requirements to be fulfilled include customer orientation, methods for fostering
individual learning processes, regular evaluation of training programmes
including monitoring of job placement, quality management structures and
improvement schemes. Strong emphasis is put on issues related to labour
market integration of trainees.

The quality framework of the French LdM approach in IVET is focused
on definition of quality objectives or areas in which applying institutions
have to meet certain standards by developing their own particular approach
or ‘project’. VET institutions are encouraged among others to shape their
professional profiles and strengthen partnerships with the regional economy,
territorial communities and higher education institutes.

The GretaPlus quality framework for CVET in France consists of nine
areas of requirements, and applying institutions must demonstrate their
capacity to fulfil them. The heart of the quality framework consists of several
criteria related directly to implementation of tailor-made training programmes
including: strategies to identify the training needs of beneficiaries, pedagogical
objectives and organisation of training, accompaniment of the trainee and
adequate assessment procedures.

The Hungarian quality framework builds strongly on self-evaluation and
internal quality management of VET providers. It is therefore up to provider
organisations to shape their quality objectives annually. Providers have to
define their quality policy, their objectives and strategy as well as measurable
key performance indicators to monitor the progress made. They have to
implement the PDCA cycle (plan, do, check, act) in other words, plan,
monitor, evaluate and improve their activities continuously. An annual training
improvement plan based on results of the annual self-evaluation is required
by law. Redesign of the Hungarian VET quality framework according to
EQARF (European quality assurance reference framework) is currently in
process. The integrated approach will also include review of the Hungarian
accreditation system and criteria against the EQARF.

The quality framework applied in ltaly, is interpreted and implemented
differently by the regions. In principle, it is based on four overall policy
principles, to support the lifelong learning approach, to keep control and
achieve effectiveness, to simplify and verify the requirements for accreditation
and to create synergies. Subsequently, the guiding principles are translated
in five main partly related criteria, to ex-ante accreditation, and partly to
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defining requirements for evaluation of training provided. The accreditation
part specifies the preconditions to be met by VET providers to deliver
quality, whereas the evaluation part concentrates on issues related to the
effectiveness and efficiency of training.

The Romanian national quality assurance framework (NQAF) is based
on the common quality assurance framework for VET in Europe, and
includes seven quality principles that are focused on the performance and
quality management system of the VET provider organisation. Other issues
address management of resources, design, development and revision of
training programmes, their student-centred organisation, assessment of
learning and improvement of quality according to the results of monitoring
and evaluation.

The quality framework in UK/England is under change and consists of a mix
of curriculum development, and delivery and assessment of training according
to criteria set by various agencies. The national framework of qualifications
is manifestly the most important reference providing for adequate content,
quality control, inspection and assessment within training. Nevertheless,
taken together, almost in a multilayered way, the system covers all aspects of
the quality framework. It could even be argued that the UK/England system
is too complex, as too many agencies and bodies provide accreditation.
Recent changes have been initiated to support greater simplicity and clarity
of purpose of the system.

Table 9. National quality frameworks analysed

auaity framewor DK | BE | R | Gr | M| M| RO | N
Methodological procedures X X X X X X
Identification of training needs X X X X

Curriculum development X X X
Stakeholder involvement X X

Training process X X X X X X X
Assessment X X X X X
Monitoring and evaluation X X X X X X X X
Continuous inspection X X X X
Relevance of CQAF/EQARF X X X X
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A comparison of national quality frameworks reveals both several common
elements and differences. Regulations for the training process and for
continuous monitoring and evaluation are two common features. Most
frameworks stipulate differentiated specifications for VET providers. It is
striking to notice that certain methodological principles important for the quality
of training, like the strong involvement of stakeholders in the accreditation
process or identification of training needs, are not a universal standard
applying throughout all frameworks. It is also interesting to see from a
European perspective that only in half of the analysed national systems
reference is made to the CQAF/EQARF.

5.3.2. Sectoral quality frameworks

The quality framework established by EBTN for training in the banking and
financial services sector is characterised by strong focus on delivery of
certificates according to assessment of commonly agreed learning outcomes
and application of a standard examination model. Additionally, the framework
asks for a system of quality assurance that includes regular evaluation,
review and updating of assessment procedures.

The ECDL accreditation system does not cover the training part but is
focused on testing only. Even if test centres prepare their candidates, these
training activities are not subject to quality assurance and accreditation. Focus
of the ECDL accreditation system is purely to guarantee the correctness
and transparency of the testing phase, which is to assess the candidates’
abilities independently from their training.

In the hotels and restaurants sector, the quality framework for VET providers
licensed by AH&LEI is focused on the training and certification part considering
standards with regard to human resources and infrastructure. Licensed
affiliates are expected to use common curricula and the mandatory teaching
and learning materials.

The quality framework for accreditation of VET providers in the welding
sector contains standards with regard to the provider’'s human resources
and infrastructure and requests a quality management system. All providers
have to operate with common framework curricula and use the mandatory
learning and teaching materials, to assure quality of training and include
monitoring and evaluation of the training process and its results.

Table 10 indicates clearly that sectoral quality frameworks are comparably
lean. Only the framework applied in the welding sector puts strong demands
on providers similar to national frameworks. Assessment procedures of
students are the main issue in all sectoral frameworks. ECDL and the
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approach applied in the banking and financial services sector focus on the
assessment procedures only. Involvement of stakeholders is not a requirement
in any of the frameworks. Identification of training needs is a standard in the
banking and welding sectors. Apart from the banking sector, CQAF/EQARF
is not reflected in sectoral frameworks.

Table 10. Sectoral quality frameworks analysed

zlluaal::t;o;:rl;fntg;gﬁ:oral Banking ECDL rzgttglusr::?s Welding
Methodological procedures

Identification of training needs X X
Curriculum development X X
Stakeholder involvement

Training process X X
Assessment X X X X
Monitoring and evaluation X
Reference to CQAF X

While national frameworks put strong emphasis on standards for the
training process, sectoral frameworks are less interested in them. Continuous
monitoring and evaluation, prevalent throughout national frameworks, is
required by the welding sector only. In general, the framework for the welding
sector is closer to the standards set by national frameworks. This is probably
due to the high safety requirements in this sector, which enjoys a relatively
strong regulation all through Europe and worldwide.

5.4. Criteria for accreditation

In this section the criteria according to which VET providers are evaluated
when applying for accreditation will be examined. Criteria have already
been analysed in the presentation of national (see Chapter 3) and sectoral
(see Chapter 4) accreditation systems. In Table 11, national sets of criteria
are presented according to the priority they give to context, input, process,
output, outcome and impact of VET, to point out where they focus in the
logical sequence of training provision.
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In general the national set of criteria cover all areas, but their main focus
is on the first stages of the whole sequence: on context, input and process
criteria. These areas are covered in most national approaches and they
are at the same time more detailed than those in other areas of training
provision. This applies mainly to input criteria, where appropriateness of VET
providers’ facilities and the equipment is checked as well as the soundness
of their financial management.

An internal quality management system is a requirement in all countries as a
context criterion, except for the LdM label in France. On the contrary, approval
of demand and cooperation with partners in the territory are less required.

In most countries the qualification of training staff and availability of a
detailed curriculum are checked as process criteria. From a European point
of view, it is worth noting that internationalisation of training is considered
in one country only (Denmark).

In addition, output and outcome criteria are less frequently and systematically
covered compared to importance given to context, input and process criteria. Data
clearly contradict widespread assumption of a general trend towards measurement
of output and outcome in European VET systems. Although employment plays
a significant role in setting the criteria that apply in national accreditation, it is
surprising that their measurement is not yet a European-wide standard, despite
all efforts to reduce the gap between education and employment systems.

Table 11. Accreditation criteria applied in countries

Focus of the applied FR FR

accreditation criteria DK DE IVET CVET & T i Lol
Context

- approved demand X X X
- links with territory X X X X
- quality management system X X - X X X X X
Input

- facilities X X X X X X
- equipment X X X X X X
- financial management X X X
Process

- curriculum X X X X X X X
- training staff X X X X X X X

Output

- drop-out X

- examination/graduation X X X X
Outcome

- employment effects X X X X

- cost-effectiveness X X

Internationalisation X
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Itis less surprising, however, that cost-effectiveness and efficiency of training
provision are not explicit criteria for accreditation neither in countries nor in
the sectors examined. Calculating the cost-effectiveness of training provision
is quite a difficult and cost-intensive exercise. In some countries this criterion
is not considered at all (Denmark), other countries check quality of financial
management of the provider organisation (Italy), but not cost-effectiveness
of individual programmes. Control on the cost-side of training is made by
authorities which provide public funding. In Denmark, training providers receive
a lump sum per student and a small amount for overhead costs, and the
Ministry of Education gives final approval, whereas in Germany the employment
agency decides on the amount of public funds to be paid to VET providers.
However, these examples indicate less application of a cost-effectiveness
approach and more elements of a traditional input-steering control.

The accreditation criteria that apply in the sectors focus mainly on input and
process and resemble thus national sets of criteria. A quality management
system is an accreditation criterion in the welding and the banking sectors
only. On the contrary, all sectoral systems include input criteria. The situation
is similar concerning the training process, where ECDL is the only one with
no criterion to apply to it. Measurement of output in terms of graduation rates
is a prerequisite in three of the four sectoral accreditation schemes. Ongoing
monitoring of the whole training cycle is a requirement in the welding sector.

Table 12. Accreditation criteria applied in sectors

Focus of the applied . Hotels and .
accreditation criteria Banking ECDL e < Welding
Context

- demand X
- quality management system X X
Input

- facilities X X X
- equipment X X X
- financial management x (" X

Process

- curriculum, teaching material X X X
- training staff X X
Output

- drop-out

- examination/graduation X X X
Outcome

- employment effects

- cost-effectiveness

0ngoing monitoring X

(") Input criteria are checked in connection with the application for membership in EBTN.
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It is important to underline, that the outcomes of training, like employment
effects, are rarely considered by sectoral approaches. This might because
sectoral accreditation systems apply to CVET and are therefore close to
labour markets and their demands. However, in the welding sector proof of
demand is mandatory at the beginning of the accreditation process.

When comparing national and sectoral criteria for accreditation it becomes
immediately obvious that there are differences in scope. National accreditation
systems tend to make use of a broad-ranged list of objectives, standards and
criteria to be met before a provider organisation is evaluated positively.

Sectoral approaches (except for the system applied in the welding sector)
are comparatively focused and lean. At least two of the four examined
approaches concentrate mainly on assessment procedures and certification
of individuals. Their focus is rather on testing than on training, criteria for
accreditation of an ECDL centre intend primarily to guarantee correctness
of the testing phase. However, the centre in question must have appropriate
facilities in place to run the testing and keep appropriate records as well. In
the banking sector accreditation refers to certification and certifying bodies.
After successful accreditation, the training provider gets the right to issue
certificates by applying the EBTN standard examination model together
with the criteria and regulations defined in the accreditation contract. The
most important criterion is delivery of skills and competences according to
a predefined examination procedure.

The set of criteria that apply in the welding sector is more complex and
focuses also on the training process and examination procedures. It also defines
some preconditions for providing high quality training, like qualifications and
experience of staff. Due to high quality, safety and environmental standards in
the welding sector, it is also important to apply an input-oriented approach.

5.5. Accreditation process

In Denmark and UK/England accreditation is compulsory, whereas in
the other countries it is voluntary. It must be noted, however, that this
requirement is not fully implemented in Denmark yet, and it currently applies
to new training programmes only. It is planned to have all existing training
programmes accredited starting in 2012. For England it must be pointed
out that accreditation applies only to those providers who intend to award
officially-recognised qualifications. There are other providers who deliver
qualifications not included in the NQF (national qualifications framework).
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Table 13. Accreditation processes in countries

DK ) m RO | UK/EN
Precondition for delivery of
diplomas X X X X X
Precondition for public funding X X na. na. X X X
Accreditation body
- ministry/regional authority X X X
- governmental body X X X
- external accreditation agencies 27) X
Site visit X X X X
Final recognition by:
- ministry/regional authority X X X
- governmental body X
- external accreditation agency X X
Public announcement X X X X X X X X
Duration of process (months) 3 3 12 15 2 X 4-12 2-15
Renewal after (years) 5-6 3 5 3 4 1 4 3-5
Interim monitoring (years) 1 1 1 * 1 1 1-3
Quality label/(certificate) (%) X X (x) * (x)

() Not specified, random inspections.

In most countries, successful accreditation is a precondition for having
access to public funding and this requirement turns out to work as a strong
lever for providers to get accredited. In France this criterion does not apply,
as in both IVET and CVET possession of the quality label is voluntary and
an additional element only.

Different bodies are in place for accreditation. In Italy, it is the regional
authority itself, which is responsible for the process; in France special
committees were put in place, for CVET under the authority of the National
Ministry of Education, for IVET under the auspices of the respective
representative of the government in the region, the rector of the academy.
In Denmark, an existing government body is charged with this task, and
in Hungary and Romania these bodies were established from scratch. In
England, different external agencies are engaged according to the awarded
qualifications. In Germany, accreditation of CVET providers is market driven
where at present 27 external agencies are active, after being recognised
as accreditation agencies by a government body. Thus, providers can
choose the accreditation body, best suited to their preconditions. They may
also obtain accreditation from an agency itself recognised by authorities
of another European Member State. Similar possibilities exist in Denmark
and Hungary.
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In some countries a distinction has to be made between responsibility for
the accreditation process and the final decision on its results. In Denmark,
France and ltaly, the ministry/regional authority makes the final recognition,
although based on a recommendation from an accreditation body; in Hungary
and Romania, an independent professional body, the members of which are
appointed by the ministry, decides. In Germany, an external agency has the
decision-making power.

Figure 14 shows the main steps of the accreditation process and shared
responsibilities between the Ministry of Education and EVA (the Danish
Evaluation Institute, the agency responsible for the accreditation process):
a first screening of the application is made by the ministry, the evaluation
procedure is carried out by EVA, and the decision is made by a specific
board, the Accreditation Council, which is recognised by the ministry, while
formal approval is made again by the ministry.

It is a standard everywhere to make successfully accredited institutions
known. In most cases this is done via the web, which means that information
is accessible for everyone.

Figure 14. The decision process in Denmark

1. 2. - 3. a.
Screening Accreditation ecision on Approval
(Ministry of ’ assessment ’ accredl.latllon ’ (Ministry of
Education) (EVA) (Accreditation Education)

Council)

Source: Danish Evaluation Institute, 2009a.

The average duration of the accreditation process varies from one month
(ltaly) to 15 months (France, UK). In Denmark (three months) and Hungary (two
months) the duration is defined by law. For France, the period for preparation
for accreditation lasts about one year and is officially recommended and
therefore included in the overall duration of the process.

Successful accreditation is valid for a period between one and five years,
with the shortest cycle of one year being applied in Italy. A renewal after
three years is obligatory in Germany and for the GretaPlus label in France;
in Hungary and Romania accreditation must be renewed after four years,
and the LdM label for IVET in France has to be renewed after five years.
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However, an interim auditing takes place within most accreditation systems.
In Denmark, the Ministry of Education undertakes a yearly inspection of
achievement of quality objectives, in Hungary a similar measure is in place
especially for weak providers. Here, inspection is undertaken according
to results of a risk analysis in combination with a random approach. In the
Lombardy region in Italy, monitoring of providers takes place randomly also.
In Germany, the accreditation agency will check every year the effectiveness
of the quality management system of the accredited VET provider. In France,
accredited institutions have to submit to government representatives an
annual audit report, whereas in Romania an external inspection of providers
takes place once a year.

In most countries, successful accreditation is a precondition for access to
public funding and this requirement is a strong lever for providers to become
accredited. In France this criterion is not applicable, as in both IVET and
CVET achievement of the quality label is a voluntary decision made by the
provider. The accreditation process, which is necessary to obtain the label
refers to public training organisations only (State owned).

Different bodies are in place for accreditation. In Italy, the regional ministry
itself is responsible for the process; in France, special committees are in place,
for CVET under the authority of the national Ministry of Education, for IVET
under the auspices of the respective representative of the government in the
region, the rector of the academy. In Denmark, an existing government body
is charged with this task, and in Hungary and Romania special bodies have
been established for this purpose. In England, different external agencies are
engaged depending on the awarded qualifications. In Germany, accreditation
of CVET providers is open to the market with today 27 external agencies
competing, once recognised by a government body.

As result of successful accreditation, providers receive a specific certificate
stating that the organisation and/or its programme(s) have been accredited.
Such a certificate is awarded to providers in Germany, Hungary and UK.
This certificate acknowledges the status of providers; however, a particular
quality label that could be used as a brand name rarely exists. Such a
distinction for good quality in VET is attributed to accredited institutions in
France only.

In sectors, accreditation is a precondition for delivering diplomas recognised
by the sectors and in the welding sector for having access in certain countries
to public funding as well. Accreditation is undertaken by the same sectoral
organisation that awards professional diplomas. Government bodies
are not involved. Accreditation in the sectors analysed here is fully self-
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organised by independent professional organisations with a leading role in
the corresponding sector.

To evaluate applications, all sectoral organisations have established
special committees consisting of technical and educational experts in the
respective area of training.

Compared to national accreditation, the procedure for accreditation in two
of the analysed sectors is short. Duration of the process is between 15 days
(ECDL) and six to 12 months (hotels and restaurants sector, and welding
sector). The longer period for the two last cases is due to more complex
requirements and criteria in the accreditation systems. In the banking sector
the procedure may last from one to three months.

Site visits are not foreseen in the procedure for becoming an ECDL
centre, and in the banking sector site visits are conducted in exceptional
cases only and not as an obligatory step. According to the ECDL framework
site visits are of another character as they are used mainly to support the
centres and strengthen relations with them as customers of the label. In
the sectors which apply a broader range of accreditation criteria and which
foresee site visits as an obligatory step, the accreditation process takes more
time. VET providers interested in becoming a licensed affiliate in the hotels
and restaurants sector get their licence after six months at the latest. In the
welding sector the time span between the first expression of interest and
accreditation of the candidate varies between six and 12 months.

In the welding sector, the shortest period for renewal of the accreditation
is two years. This is probably because fast technological changes occur in
this sector. The renewal is combined with an interim monitoring, which is
called ‘regular surveillance’. On the contrary, in the hotels and restaurants
sector successful accreditation is valid for five years and this is the longest
period of validity in all cases analysed. Renewal in the banking sector and
for ECDL should take place every three years.

In the sectors presented in this report, it is not a standardised procedure
to make public successful accreditations. However, a quality label or at least
a certificate is awarded in all cases.

5.6. Accreditation and quality management

Above analysis of the criteria for accreditation has already shown that a
functioning quality management system in a VET provider organisation is
usually one of the prerequisites for being accredited. However, the scope
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Table 14. Accreditation processes in the sectors analysed

Accreditation process Banking ECDL r::::I:r::gs Welding
Preconditions for delivering of X X X X
recognised diplomas

Precondition for public funding x (")
Accreditation by

- governmental body x(®)

- sector organisation X X X X
Site visit optional X X
Public announcement X X
Duration of process (months) 1-3 15-30 days 6 6-12
Renewal after (years) 3 3 5 2
Interim monitoring (years) 2
Quality label (certificate) (x) ) X X

(") At national level.
(3 In some countries; however, in Ireland and ltaly (countries analysed) government bodies are not
involved.

of internal quality management and the tasks to be fulfilled are defined
differently in the examined accreditation systems.

In Denmark, self-evaluation is a legal requirement for VET providers. The
quality management system is evaluated during the accreditation process:
a quality plan must be in place as well as procedures for self-evaluation, a
follow-up plan and a plan for public dissemination of results.

In Germany, a systematic approach for quality assurance and quality
development is a central criterion for accreditation. The quality framework
does not ask for establishment of a formally-designed quality management
system, however it is stated, that providers should apply standardised and
recognised methods, for example according to ISO or EFQM. Certification
of the quality management system in application is not required.

The LdM framework for IVET in France does not address explicitly
internal quality management, but the procedures for accreditation suggest
establishment of an internal ‘academic group’ to support applicants to meet
the criteria for accreditation, to accompany implementation of quality objectives
and to assess achievements together with the competent pedagogical bodies.
Thus, this group may create an internal dynamic towards quality and excellence
in the institution similar to a functioning quality evaluation system.

To obtain the GretaPlus quality label, public CVET organisations in
France have to fulfil several requirements in relation to their internal quality
management. VET institutions have to define their quality policy, precise
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corresponding personal responsibilities, develop a strategy for the organisation
with priority areas, establish an action plan, ensure evaluation of the quality
objectives, foresee a complaints procedure as well as an approach for
collecting client-related data and use them to improve quality of services. The
final additional requirement refers to documentation of internal regulations
and a system for dissemination of information.

In Hungary, training institutions applying for accreditation have to
demonstrate that their quality policy is in line with the objectives of training,
their operation principles and organisational culture. The quality objectives
should be defined for a given year, be measurable, contain success criteria
and be suitable for evaluation. The quality management system must define
the processes for delivery of training, methods for continuous improvement
of both processes and organisation, collection of data and feedback (on
content, material conditions, methods of training, teachers’ work, methods
of organisation of training), procedures of communication with partners and
the person responsible for operation of the quality management system. The
institution also has to describe handling of complaints. However, a certification
of the quality management system in application is not required.

In Italy, applicants for accreditation have to provide information on their
quality management system in place and in the Lombardy region certifica-
tion according to ISO 9001:2000 is a requirement.

In Romania, an internal quality management system is not considered
a precondition for VET accreditation, but each provider should have a
commission for quality assurance and evaluation. This commission prepares
the quality manual that includes the quality policy, procedures for quality
assurance, documentation, decisions to allocate roles and responsibilities,
etc. The commission also draws up a self-evaluation report and formulates
proposals for improving quality of vocational education and training.

In UK/England rigorous self-evaluation and effective action planning
to address identified areas for improvement should be an integral part of
providers’ management systems. In their annual self-evaluation report, which
is a precondition for accreditation, providers should evaluate themselves
against the evaluation requirements. The development plan should show
how providers will address areas for improvement and build on strengths. For
internal purposes providers may choose whatever process and model best
meet their needs. The UK/England system looks like covering everything and
it really does, but it should be noted that it is a multilayered, multiinstitutional
and multiagency approach. This means that accreditation requirements
have to be covered in all respects which may use up all efforts and energy
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to apply formal and informal processes of accreditation at the expense of
updating curricula and meeting real market needs.

When comparing requirements for quality management systems, it is
interesting to see that many of their elements are taken on board by national
approaches to accreditation. This starts with the requirement for providers
to articulate a quality policy encompassing establishment of a mission and
a vision, and definition of objectives and aims. This includes the require-
ment for a development strategy and entails the demand for comprehensive

Table 15. National requirements for quality management systems

DK DE i c\FlET HU I RO | UK/EN

Quality policy (') X X X X X X X
Personal responsibilities X X X X X X X

Development strategy X X X X X X X X
Definition of core processes X X X X
Improvement plan X X X X X
Data collection methods X X X
Evaluation procedures X X X X X X
Documentation X X X X X X X
Dissemination of results X X X X

Complaint procedure X X X X

(") Includes mission, vision, objectives and aims.

documentation. However, it is striking that requirements for data collection
methods are rarely specified, although collection of information is a precon-
dition for evaluating achievements of quality objectives and improvement
of quality should be built on reliable information.

Dissemination of results is another issue, considered in national
requirements for VET providers’ quality management systems. Thus, in
half the national accreditation frameworks it is up to providers how they
deal with results of quality assurance activities. In these cases providers
decide by themselves whether they will provide information to students and
other stakeholders or whether they will include them in the evaluation of the
current situation and development of strategies for change.

The requirement to have a complaints procedure is obviously another weak
point. Although this is a basic requirement for each organisation committed
to quality, it is not addressed by all national frameworks.
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This finding corresponds to the outcomes of our research on the sectors,
where only the scheme applied in the welding sector asks for establishment
of a complaints procedure. In general, apart from the welding sector, require-
ments for quality management systems in the sectors are even fewer than
in national systems. In the sectors the strongest focus is on documentation,
which allows verification that certain quality standards have been respected.
Since the requirements applied are rarely oriented towards improvement
of quality, dissemination of results participation of stakeholders and organi-
sational development strategies are not issues treated within accreditation
systems in application, see Table 16.

As already mentioned within EBTN’s accreditation system, a quality
management system is a precondition for accreditation, and drafting a self-
evaluation report is part of the accreditation procedure. The quality management
system should document the roles and responsibilities of those involved in
evaluation of programmes. The procedures should also outline how evaluation
methods and materials are checked to ensure they are appropriate. The
institution should provide evidence that it reviews regularly and strives to
improve its quality assurance through an internal audit process.

Table 16. Sectoral requirements for quality management systems

Banking ECDL r';g:::nsr::fs Welding
Quality policy X X
Personal responsibilities X X
Development strategy
Definition of core processes Not applicable X
Improvement plan Not applicable X
Data collection methods X Not applicable
Evaluation procedures X Not applicable X
Documentation X X Not applicable X
Dissemination of results
Complaint procedure X

NB: The requirements empty in the table apply to the sectors, but they are not carried out.

According to the ECDL quality framework test centres are not required
to run an internal quality management system. However, within the ECDL
Foundation, a quality management system has been established, certified
in 2005 with the ISO 9001:2000 standard. The ECDL Foundation aims
through its licencee audit programme to transfer its quality standards to
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institutions operating as licencees but not to the testing centres at least not
for the moment.

In the hotels and restaurants sector and in the context of the AH&LEI
scheme most criteria are not applicable for accreditation, because the scheme
does not require a quality management system operating at training provider
level. Instead, quality of training is ensured through AH&LEI which delivers the
content and syllabus of training programmes. Nevertheless there are some
issues that fall under the responsibility of providers, like definition of personal
responsibilities, establishment of a development strategy or a procedure for
dealing with complaints, that the AH&LEI scheme does not address.

Implementation of a quality management system is a prerequisite for
starting the accreditation process in the welding sector. National umbrella
organisations offer applying VET providers a manual for implementing a
quality management system including a procedure for handling customer
complaints. Thus, the welding sector offers the most comprehensive set of
requirements for the quality management system of VET providers.

5.7. Results and impacts of accreditation

In Denmark, the new accreditation system is considered positively by most
stakeholders, as far as this could be evaluated because it is still a ‘young’
system. The accreditation system was tested in a pilot phase, also involving
the umbrella organisation of educational institutions. Applicants (training
providers) were surveyed by EVA based on a questionnaire after the first
cycle of experimentation to collect their feedback. Most of them were satisfied
with the process.

The accreditation procedure in Denmark puts strong demands on applying
providers as of 30 applications for accreditation of new VET programmes
presented in 2008, 20 were approved and 10 were not. When there was
not such an accreditation system in place with all quality criteria of the new
system, most applications were reapproved even under the new system.
It should be noted that VET providers wishing to deliver for the first time a
training programme previously delivered by another provider, have to ask
for accreditation.

In Germany, the accreditation framework has three objectives: strengthening
competition, increasing transparency and achieving better quality in delivery of
VET. In relation to the first objective, accreditation led to important selection of
training providers as there are currently about 3 500 accredited providers for
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publicly-funded CVET, whereas before the reform there were approximately
10 000 providers. Public authorities can now allocate budgets more easily
and safely due to better control of costs and quality.

Concerning better transparency for customers and comparability of training
programmes, results of implementation of the accreditation framework are
less positive. It is still difficult to compare different training programmes
systematically, but at least customers can draw some conclusions on the
quality of training delivery and customer orientation of CVET providers.

Applying for accreditation helps providers improve their internal quality
because they have to take on board obligations expressed during evaluation
of their application. Most applicants have to follow instructions on improve-
ment since only 8% of providers get certified without any comments. For those
providers with no quality management system in place before they applied for
accreditation, their structures and procedures have improved probably because
of the requirement to implement a quality management system to get accredited.
However, doubts have been expressed that even when implemented, these
quality management systems are not always operating properly.

Umbrella associations of training providers in Germany call for a reduction
in bureaucracy. However, they appreciate the fact that specific accreditation
criteria are closely related to training and employment.

In Hungary, accreditation has a clear impact on activities of institutions
and on their way of thinking. If one compares the way adult training providers
operated in 1995 and at present (2009), one concludes that:

+ they are more mature, they work more systematically and are better
organised;
+ they are more up to date on the content of training (they apply the new

NQR);

+ their training offer, training content and structure are much more in line/
adapted to labour market needs;

+ they deliver increased value and better quality for money;

+ they demonstrate both thorough planning and more flexibility.

Approximately 1 200 accredited institutions are able to meet high quality
requirements leading to better training provision. They all have defined their
quality policy, annual quality objectives/targets, have a quality management
system in operation, evaluate the process of training provision continuously,
conduct self-evaluation every year, and — based on results of a self-evaluation
exercise — elaborate and implement a (training) improvement plan.

In France, around 20% of lycées have been accredited as LdM so far,
but the Ministry of Education intends to increase the percentage to 50% by
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the end of 2010. In CVET, 45 of 220 Gretas have achieved the quality label
GretaPlus. In successfully labelled institutions the accreditation process
has contributed to improve the full range of services and developmental
work and communications seem better structured and more goal-oriented.
Accreditation seems to be of restricted value, in the world of business; its
main results and impact can be observed inside institutions. The accreditation
procedure helps to orient providers towards customer needs and overcome
the culture of schooling (culture scolaire). One of the visited institutions has
decided to apply a concept of learning organisation (organisation apprenante)
to boost internal dynamics towards better quality.

The main quantitative result of the accreditation system in Romania has
been establishment of a national registry of 2 883 authorised providers,
of which 468 are public, 2 362 private and 53 public-private. Thus, seen
globally, a national system for CVET has been created that operates under
market terms.

In Romania, the number of authorised programmes is increasing by 18%
yearly in parallel with social partners’ interest in constitution and participation
in the (so far) 23 sectoral committees under coordination of CNFPA (National
Council for Adult Vocational Training). Both can be considered an indication
of increased quality.

The UK/England accreditation system has been effective in the past,
bearing in mind the advantages and disadvantages of its multiagency
approach. Impacts of accreditation on training delivery have spanned a
wider VET audience covering over 2 000 schools, 450 colleges and promoted
growing collaboration across university and VET/FE sectors. Despite the
above, there has been some criticism about lack of cohesion as institutions
and programmes often face inspections from a multitude of accrediting bodies.
Recent institutional changes should ensure greater cohesion in the future,
as the independent inspection process applied by OfSted will be adopted
by the new institution for accreditation and quality assurance.

The sectoral case studies have identified positive results and impacts,
too. Providers see the ECDL label primarily as a commercial promotion
giving more credibility to the certificate and contributing to their stability.
In the banking sector the accreditation system is contributing to achieving
common European-wide quality standards. Up to now (2010), all applicants
for accreditation have been successful but, not all at their first attempt. Within
the past four to five years around 7.500 certificates were issued to employees
by accredited training institutions and demand is increasing.
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In the hotels and restaurants sector, training providers that hold a licencee
affiliation of AH&LEI have a strong competitive edge at regional or national
levels. VET students receive training according to the current state of the
art and modern trends in the sector. Obtaining an internationally well-known
certificate increases their job mobility and labour market perspectives.

In the welding sector the number of diplomas issued by the European
Welding Foundation can stand as a proxy indicator for the value and reputation
of the accreditation system in place. The cumulated number of EWF diplomas
has amounted from less than 16 000 in 1995 to more than 100 000 in
2007, an indication of significant market penetration. Training is delivered
according to the current state of technology, science and safety standards.
Due to ongoing monitoring, VET providers are involved in a permanent
process of supervision of their training and examination facilities, procedures
and results. VET providers recognised by the national accreditation body
strengthen their position in the education and training market in the welding
sector. Providers can use the name, logo and high reputation of the national
umbrella organisation for their promotion, an advantage when tendering for
significant contracts.

Taken together the results of the accreditation systems in place are quite
convincing: the systems are widely accepted by providers, they capture
the market and they deliver VET according to predefined quality standards
without direct involvement of public authorities.

Concerning the impact of accreditation in VET to the outside business
world and to society as a whole, it is surprising that marketing quality in VET
is widely neglected in particular at national level. ECDL is a brilliant example
of branding and the same is the American quality mark in the hotels and
restaurants sector as well as the quality logo used in the welding sector;
all three demonstrate the added value of accreditation. In national systems
and apart from the French GretaPlus label, recognised quality labels for
successful providers rarely exist. Thus, possibilities for providers to refer
to their recognised quality when communicating with clients and potential
trainees are rather restricted. Different to sectoral approaches, there is
no marketing strategy in place to improve external impact of accreditation
systems by stressing the recognised quality of accredited VET providers.
An enormous external potential to increase attractiveness of VET for young
people in a lifelong learning perspective still waits to be exploited.

Sectoral frameworks foster a certain Europe-wide comparability, as
they are almost homogeneous all over the EU. Both national and sectoral
accreditation systems are based on strong, widely consolidated legal/national
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and professional/sectoral frameworks, continuously fine-tuned and adapted.
Adequate procedural elements are often in place: detailed information is made
available to VET providers intending to apply for accreditation, appropriate
application tools are widely accessible via Internet and accreditation bodies
disseminate results of the accreditation process online to the public.

5.8. Challenges

As already pointed out, the main purpose of the accreditation systems analysed
is to assure that minimum standards in delivery of VET are respected. Weak
performers disappear from the market, whereas successfully accredited
providers increase their credibility.

However, concentrating on respect of minimum standards of quality, VET
providers tend to neglect improvement of quality of training they offer. It is
difficult to combine both and it is a particular weakness that most analysed
accreditation systems are biased to lack of improvement.

There are several options to overcome the identified weaknesses of
accreditation systems currently in place.

Table 17 summarises, based on a SWOT analysis, the main characteristics
of analysed accreditation systems.

The main challenge for the future is to develop accreditation into a driving
force for improvement of quality in VET and overcome the bias between
conformity to minimum standards and quality improvement. More support to
VET providers in shaping their quality objectives and implementing quality
criteria could help. Accreditation systems should put stronger focus on
effectiveness of quality management systems of VET providers and specify the
conditions for their effective operation. Strengthening outcome orientation is
another way to improve quality of training services and provision of appropriate
tools would help VET providers to collect valid and reliable data that could
even allow comparability between them.

Acting alongside these opportunities would also help to avoid several
risks. It is a common risk to enlarge the number of criteria and standards
for accreditation instead of focusing on decisive factors which really impact
on quality, such as a quality management system of providers and reliable
evaluation of goal achievements. The sectoral frameworks by applying only
a few criteria and standards, provide good examples of lean accreditation
systems with limited bureaucratic burdens on VET providers.
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In a worst case scenario, accreditation systems will further neglect the
improvement dimension and continue to expand towards external monitoring
and detailed control of VET providers with the implicit effect that costs and
efforts would increase for providers and accreditation would turn into a

business industry.

Table 17. Current strengths and weaknesses, opportunities and

threats for the future

Strengths

Weaknesses

Strong legal/professional frameworks for national/sectoral
systems

Continuous revision and adaptation of procedures and
criteria for accreditation

Transparency of the accreditation process: all tools for
accreditation are available online

Results of accreditation are made publicly available for
potential clients

Assuring minimum standards in VET service provision,
clearing the market

European-wide comparability (sectoral systems only)

Prevailing input-orientation in national accreditation
systems

Weak specifications for data collection methods to
evaluate achievement of quality objectives

Neglected measurement of output and outcomes of
training delivered

Impacts of accreditation on VET systems not fully exploited
Weak orientation towards improvement of training quality

Internationalisation is rarely an issue in national systems

Opportunities

Threats

Strengthening the evolving links between the VET sector
and the employment system

Developing accreditation into a driving force for
improvement of quality

Supporting VET providers in implementation of quality
criteria

Stronger focus on quality management systems of VET
providers; specification of demands for an effective quality
management system

Strengthening outcome orientation: availability of adequate
tools to verify quality of training delivery

Achieving European-wide comparability of accreditation
systems and procedures (for national systems)

Multiplication of criteria and standards for accreditation
instead of focusing on quality

Increasing bureaucratic burdens for VET providers

Expansion of external monitoring and control of VET
providers

Emergence of an accreditation industry




CHAPTER 6

Common trends and
strategies for the future

This chapter focuses on the identification of common trends in accreditation
and way to overcome the identified weaknesses. Potential strategies are
discussed on how to encourage further developments.

6.1. Process of accreditation

Analysis of all cases has confirmed that there is no real lack of appropriate
information and guidelines for VET providers willing to undergo an accreditation
procedure. Usually there are several services (ministries, accreditation bodies,
umbrella organisations of VET providers) that distribute information via their
websites, where relevant documents can be downloaded free of charge.

The main steps of the accreditation procedure are broadly the same and
typically consist of the steps summarised in the prototype of the accreditation
process.

Prototype of the accreditation process

Main steps in the accreditation process

1. The request for accreditation submitted by the provider organisation is analysed. The analysis consists of checking if the
client has met the relevant criteria and standards, (existence of a clear plan, etc.); an estimation of the duration of the
accreditation process is then made.

2. A detailed analysis of the documentation submitted (the client’s management systems, quality manuals, self-evaluation
report and improvement plan) is made.

3. Atime period for solving the unconformities identified by the accreditation body is specified to the applying provider.

4. As an optional step: an evaluation during a site visit (to check whether the quality management system as described in the
documentation is actually implemented by the provider).

5. Afollow-up evaluation takes place.

6. Final analysis of the information collected and decision (including writing the final evaluation report which culminates in
the decision on whether to accredit or not, or under which circumstances, the applying provider, taken by the responsible
body for accreditation).
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6.2. Criteria for accreditation

In the analysed sectoral approaches the number of criteria for accreditation
is quite limited, whereas national accreditation systems apply a broad list of
criteria against which providers are evaluated. These criteria might encompass
financial management and accounting issues, data on infrastructure, premises
and equipment, on competences of teachers, technical and administrative
personnel as in the case of Edexcel.

National accreditation systems put emphasis on regulations of the training
process, whereas sectoral frameworks do not. They concentrate mainly on
examination testing procedures and on certification of individuals. Sectoral
frameworks evaluate outputs of training in terms of competences and this brings
them closer to the needs of sectors and the labour market in general.

However, they do not take on board either learners’ perspectives and needs
or the learning process, an important weakness because learners are left
completely on their own to achieve the training objectives and get certified.

Sectoral systems, especially those in the banking sector and ECDL,
are possibly too focused and lean. They could take on board some criteria
from national systems, attributing more weight to the training process. On
the other hand, national systems could learn from sectoral systems how to
reduce the exhausting number of criteria they usually apply.

In some national systems, prevailing criteria for accreditation still come
from the traditional input-oriented approach, although their general ambition
might be different. A review of existing criteria could shape orientation towards
assessment of output and outcomes of training, and encourage providers to
pay more attention to graduation and employability of their students.

6.3. Accreditation and employability

As outlined in Chapter 5, evolving links between the VET sector and the
employment system could help to put more emphasis on output and outcome
criteria. Seen against this background a more systematic measurement
of results and impacts of training is one approach to improve quality of
VET and employability of VET students. However, appropriate tools for
VET providers to collect the necessary data are often missing, restricting
sufficient information on relevance of the training offer and the possibility
for comparisons and benchmarking between providers.
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However, not only measurement of output and outcomes could strengthen
the links between VET and employment. Other criteria could be considered
too. In the Danish accreditation system, for example, each training programme
presented for accreditation has to demonstrate its relevance to the labour
market and its potential outcomes in terms of employability of graduates.
Further, as shown in Figure 15, the principle of involvement of local stakeholders
in deciding on the content of training programmes is an important factor. In
the accreditation process, applying providers will be asked if and how they
have analysed trends in the (regional) labour market, prospective demand
for the competences to be acquired through the training programme and the
employment perspectives of future students. Employers should also be invited
to participate in the analysis initiated by the VET providers.

Figure 15 is an example of implementing accreditation criteria with particular
attention to outcomes and involvement of stakeholders is a key issue.

Figure 15. Operationalisation of accreditation criteria in Denmark

Criterion: Identification of
relevance and demand the employment perspectives
of the training programme

Labour market development
— concerning the demand
for specific competences

Involvement of
> relevant employers

The training programme’s
— relation to the existing —p
educational system

Identification of
related training programmes

Graduations from
related training programmes

s

Need for delivering
the specific training
programme,

against existing
related programmes

Source: Danish Evaluation Institute, 2009a
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In the Lombardy region in Italy, existing links of VET providers to their
territory are used as criteria for accreditation since they serve to evaluate
relevance of the training for the regional and local labour markets. Hungary
provides another approach to how to increase employment prospects of
students through regional cooperation and stakeholders’ involvement. In
2007, seven regional development and training committees (Regionalis
Fejlesztési és Képzési Bizottsagok, RFKBs) were established by law and
are run by the Educational Office. They consist of representatives of regional
branches of national employers’ and employees’ organisations, chambers
of commerce and trade, regional labour councils, ministries responsible for
education and VET, VET institutions — VET providers and VET establishment
owners and representatives of the Educational Office.

They play an increasingly important role in establishing a demand-driven
VET system and coordinating VET regional development activities. RFKBs
contribute to aligning development of school-based VET with labour market
needs. They elaborate regional strategies for VET; they tender for develop-
ment funds and draw up regional lists of qualifications and trades in short
supply. Since 2008, RFKBs also decide on the goals of regional VET, regional
demands for VET, corresponding vocational training offers needed and on
the appropriate number of student enrolments.

RFKBs activities in developing regional VET strategies and distributing
development subsidies cover all types of VET. They also make efforts to
coordinate school-based VET (IVET), VET outside the school system (CVET)
and VET in higher education.

VET providers need orientation on which indicators to apply in their own
internal quality management systems to assure quality of their services. As
seen in Chapter 5, such indicators and respective methods for evaluation
and data collection are not sufficiently defined throughout all national and
sectoral frameworks. Accreditation frameworks should not dictate to VET
providers a full list of indicators to be applied. However, research conclusions
point to a need for greater relevance of training offered to regional, local
or sectoral labour markets; establishment of a small and coherent set of
indicators could serve as a common core element strongly to orient the
quality efforts of VET providers towards a quality culture based on output
and outcomes.

The Danish national framework makes use of such a set of indicators for
measuring quality focused on output and outcome data (Figure 16).

The set of indicators, used in the Danish system, was developed in the
context of European cooperation in VET within the Copenhagen process.
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In 2009, this cooperation resulted in adoption of a recommendation of the
European Parliament and of the Council on establishment of a European
quality assurance reference framework for vocational education and training
(European Parliament and Council of the European Union, 2009a). A
comprehensive set of quality indicators to support evaluation and quality
improvement is presented in Annex Il of the recommendation and the Danish
framework builds on this and on some of the proposed indicators.

Without doubt there are other indicators to be used to improve quality in
VET. National or sectoral frameworks as well as VET providers should be
encouraged to enrich this common set of indicators with their own indicators
reflecting their particular needs for improvement.

Use of a common set of quality indicators present several advantages.
Focusing on output and outcomes these indicators are related to two
important objectives of VET, namely to strengthen the links between VET
and the employment sector and to improve employability of VET students.
Reflecting the training-cycle these indicators are related to one another and
produce more useful information than isolated indicators. Application of a
coherent chain of indicators, reflecting the main objectives, process and
results of training, will certainly help render quality dynamics in VET more
comprehensive (Cedefop, Seyfried, 2007).

Figure 16. Quality indicators in the Danish VET system

1.Test and 4. Drop-out

examination results rates and times

5. Transition rates
to other education
programmes

Indicators

2. Completion rates for measuring quality

6. Transition rates
to the labour market

3. Completion times

Source: Danish Ministry of Education, 2008b.
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A set of quality indicators should become part of the prototype summarising
the procedural steps for accreditation in Section 6.1 as a possible element
of a common European strategy on accreditation in VET.

6.4. Accreditation in VET and higher education

The case studies presented in this study have identified some interesting
developments towards a closer relationship between VET and higher
education, towards creation of a common framework for accreditation in
the perspective of lifelong learning.

In UK/England, the recognised body for accreditation is not a one-off
organisation, but rather a ‘continuous process’ with different elements
involving different agencies in its implementation. It is the State or region or
private or public or ‘historical’ or ‘new’ organisations that make accreditation
work in all its aspects. They are all part of a national framework which is a
community/political/ministry-led policy that applies to all education and not
just to VET — the framework being similar for universities even though some
are quite different from VET.

Similar developments are reported from Denmark, where EVA (Denmark’s
Evaluation Institute) is the only body responsible for evaluation of educational
programmes under the umbrella of the Ministry of Education, whereas
ACE (Denmark’s Accreditation Agency), is the institution of the Ministry
of Science, responsible for all accreditations in HE. There is, however, a
common decision-taking body for both institutions, the Accreditation Council
(Akkrediteringsraadet) founded in 2006 by the Ministry of Science. The
Accreditation Council evaluates the quality of EVA’s accreditation reports (by
comparing them with reports of ACE), but the Ministry of Education reserves
the right for final approval of accreditation of VET programmes.

In Hungary, there are two different bodies for accreditation in VET and
HE, the Adult Training Accreditation Body (ATAB), which is the decision body
for VET and the ‘Hungarian Accreditation Committee’ responsible for higher
education. In the course of its operation, ATAB considers resolutions and
propositions of the Hungarian Higher Education Accreditation Committee
(MFAB) and it also invites MFAB representatives to participate at its meetings
with a consultation right. ATAB will accept accreditations issued by the Ac-
creditation Committee for Higher Education, there is no additional accreditation
procedure for HE institutions that intend to provide VET programmes.
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Thus, at least in the three countries cited above, a similar landscape exists:
a common framework for accreditation in VET and HE, with different bodies
carrying out the technical process of accreditation. The observed variations
in safeguarding responsibilities of the State authorities, reveal, once more,
that VET is more under government control than HE.

But the three examples also demonstrate that commonalities between VET and
HE are growing and that development of a common approach to accreditation
seems to become a realistic option, and is expected to be boosted by growing
importance of the lifelong learning approach in education and VET.

6.5. Common recognition of accreditation in the EU

According to the regulations foreseen in Germany and Denmark, VET
providers and VET programmes can be accredited by a foreign accreditation
body if this body is recognised in another European country according to the
same standards that apply in these two countries. This is possible due to
implementation of the EU Single Market Directive (123/2006 EC) regarding
the free movement of services and freedom of performing activities. The
directive affects adult training activities as these are not considered as public
services free of charge but services provided in a competitive market. The
directive does not affect directly the accreditation system of adult training
providers. However, the example of Hungary demonstrates that adoption
of this directive will create opportunities for common recognition between
similar systems of other Member States. The law foresees that a Hungarian
VET provider can accredit its adult training activities by a foreign agency
located in another Member State. In its application for accreditation the
provider should prove compliance with those accreditation criteria not part
of the Hungarian accreditation system. Similarly, the minister responsible
for adult training should define in a separate provision of law (ministerial
decree) the particular elements of accreditation systems in other EU Member
States that can be recognised in Hungary.

Opportunities for cooperation and recognition in sectors of similar nature are
increasing. Under this perspective, sectoral frameworks need to be harmonised
with national accreditation systems which are becoming progressively more
elaborated. In the welding sector, the following statement: ‘The experience of
EWF in harmonisation of certification of personnel and companies indicates
that it is of high importance to link the harmonised European certification with
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national certification systems’ (Quintino and Ferraz, 2007, p. 7), shows that
harmonisation is more than a possibility, it is actually a necessity.

Another EU legal act, Regulation (EC) No 765/2008 of the European
Parliament and of the Council of 9 July 2008 (European Parliament and
Council of the European Union, 2008a) setting out the requirements for
accreditation and market surveillance relating to the marketing of products
which is mandatory for Member States from 2010, may contribute to common
recognition of procedures and criteria applied to accreditation since it asks
Member States to create a single national accreditation body (NAB) (5%).

The regulation also provides information on how to deal with sectoral
accreditation and stipulates that: ‘Sectoral accreditation schemes should
cover the fields of activity where general requirements for the competence of
conformity evaluation bodies are not sufficient to ensure the necessary level
of protection where specific detailed technology or health and safety-related
requirements are imposed. Given the fact that the European Union has at
its disposal a broad range of technical expertise, it should be requested to
develop such schemes, especially for areas covered by Community legislation’
(European Parliament and Council of the European Union, 2008a, p. 32).

From the above, it seems logical to assume that creation of a single national
accreditation body will certainly impact on existing accreditation systems in
some Member States and sectors and change the way they are structured.

However, in sectors at the edge of technology and largely accepted by
the VET market system, expected changes will have a smaller effect, like
welding, where authorised national bodies (ANB) accredited by EWF/IWF
will continue to license VET providers according to high quality, safety and
environmental standards, losing nothing of their importance.

6.6. Accreditation and quality in VET

This section focuses on ways to develop accreditation into a driving force
for improving quality in VET. As underlined in Chapter 5 current systems
of accreditation often privilege assurance of minimum standards in VET at
the expense of improving quality of training provided since they include no
or very few incentives in this direction.

(®) Impact of the European regulation on accreditation on selected European countries was discussed in
a workshop in Athens in 2008. For example, the impact on Germany was described by Golze (2008),
the impact on Greece by Bakeas (2008).



Common trends and strategies for the future

As already mentioned, four crucial factors have been identified which
could promote stronger orientation of accreditation systems towards quality,
namely: links of the VET sector to the employment system, involvement
of stakeholders, increased regional cooperation and, last but not least,
measurement of output and outcomes by a relevant set of indicators.

6.6.1. Better quality for VET providers

Implementation of an internal quality management system by VET providers
can be considered one of the most crucial issues to improve quality at their
level. This instrument allows them to strive continuously for better quality,
apart and independently from accreditation, which is, after all, an external
evaluation that takes place just once in three to five years. Therefore, operating
an effective internal quality management system should be defined as a
requirement sine qua non in all accreditation systems if supporting better
quality in VET is the ultimate objective.

In several frameworks, however, certain elements constituting a fully
operative quality management system are not sufficiently addressed and
defined. Specifying the prerequisites for effective operation of a quality
management system is a common challenge.

Sectoral frameworks foresee an effective quality management system
even less often than national systems. ECDL does not ask for a quality
management system in providers’ organisations. The AH&LEI scheme in the
hotels and restaurants sector has a built-in quality assurance element, but
this is limited to licensed training programmes and cannot affect a provider
organisation itself. The scheme does not require a quality management
system at organisational level.

Conversely, there are country examples where strong focus in the accredi-
tation process is put on quality of the internal quality management system of
the provider organisation and on the learning process of students. This is, for
example, the case for the criteria applied in the GretaPlus standard in France.

The national framework applied in Hungary also puts strong emphasis
on establishment of a self-evaluation system. Institutions should define
the fields of evaluation (in line with legal provisions) and also the methods
to be applied for self-evaluation. According to the national framework the
self-evaluation system should provide an opportunity for evaluation of the
institution-wide operation on a yearly basis. The self-evaluation process
should cover characteristic features, namely the enablers in the organisation,
with special regard to the role of management in development of a quality
culture within the organisation, management of human resources, definition
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and implementation of the strategy of the institution, management of partner
relationships and regulation of processes. Self-evaluation should also
include thorough analysis of the training activity of the institution, and results
achieved (society results, participant perception on the organisation of
training, evaluation of training material and tutors’ performances, employees’
and tutors’ perception of the institution and its performance in delivering
training, key performance results and measures of the training activity of
the institution).

In Germany, the AZWV system for accreditation requires establishment of
an internal quality management system. The system-related criteria addressing
the internal quality management system are linked to input as well as to output
and outcomes, such as trainees’ satisfaction with training received, successful
graduation and integration into employment. According to the German accredi-
tation framework, the full list of criteria applies only when a provider asks for
accreditation for the first time, whereas reaccreditation focuses exclusively on
the internal quality management system and its effective functioning.

A European systematic strategy on accreditation in VET —to be developed
as an integral part of European cooperation on quality assurance (EQAVET)
— would need a comprehensive set of requirements to boost an effective
internal quality management in VET provider organisations. Country examples
of Germany, France and Hungary could serve as a starting point to switch
focus of accreditation towards improving training quality at provider level.

6.6.2. Better quality for VET systems

In principle, broad-scaled accreditation of VET providers should impact on
quality of the VET system, too, but there are indications that links between
accreditation and quality improvement of VET systems are not yet fully
exploited (see Chapter 5). While a quality label for successfully accredited
VET providers is quite widespread in sectoral frameworks, it is hardly found
in the analysed country examples —except in France. A common marketing
strategy to raise attractiveness of the VET sector is not in place. In most
national systems successful accreditation is a precondition for getting access
to public funds, but a rewarding system to support delivery of good training
quality does not exist.

An exception is Denmark, where a voluntary scheme that encourages
providers to achieve better quality is in place. Each year the government
defines political priorities crucial for further development of the VET sector
and providers can apply for funding in relation to these priorities, which have
included quality assurance for many years.
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Further, since 2000, Danish providers are required to carry out comparable
evaluations of all the CVET programmes they provide. For this purpose, a
national self-evaluation tool was developed (see: www.viskvalitet.dk), that now
constitutes a compulsory element of providers’ quality strategies. The aim is to
measure both participants’ satisfaction and learning outcomes, and enterprises’
satisfaction with the CVET their employees have received. This tool generates
aggregated data on quality in CVET at national level and thus overcomes existing
deficits and further shapes the quality of VET at system level.

Unfortunately, this is not general practice. Despite a lot of information produced
in all accreditation systems, there is often no provision at system level to allow
best use of it and the results achieved. Even the benchmarking approach in the
Lombardy region does not really draw conclusions from results achieved.

In Germany and Hungary, annual reports of accreditation bodies at least
provide results on accrediting VET providers, and are used, among others,
to adapt the policy framework for VET.

Finally, it should be stressed that for improving the whole VET system
not only VET providers should be asked to apply the quality cycle, but VET
systems as well. Quality objectives for VET systems should be continuously
evaluated and redefined and as for providers this should take place a
yearly through stocktaking results achieved, and identifying strengths and
weaknesses.

6.6.3. Orienting accreditation towards quality improvement
As already pointed out current accreditation systems are characterised by
an ambiguity between the obligation to account for what is in place already
and the aspiration to contribute to quality in VET. Given this, there seem to
be two options on how to proceed with accreditation in VET in the future. In
the first option, accreditation could follow an administrative route and fulfil
primarily its controlling and accountability function, without a strong relation
to improvement of quality. In this option, the main task of accreditation would
be to check existence of minimal standards for providing vocational training
with the main intention to delete bad quality. Following this option accreditation
would concentrate mainly on control of input standards, infrastructural
preconditions, sound financial management, appropriateness of machinery
and equipment used by providers. This type of accreditation could be carried
out by accounting and business professionals and technical experts, but
not necessarily by training experts.

The second option would be to bring accreditation and quality closer
together, to overcome existing bias in accreditation systems towards control
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and accountability and to focus accreditation more strongly on issues with a
direct impact on quality of the training process. In this scenario accreditation
would concentrate on assessment of learning output and outcomes and
on boosting internal dynamics towards more quality within VET provider
organisations.

Deleting bad quality is different from boosting good quality. The difference
in focus is decisive because both alternatives use standards, criteria and
tools. An accreditation procedure focused on improvement of quality will
have to attach less priority to its controlling function and address with highest
priority the internal quality management system of the provider. This approach
would support VET providers in establishing an internal quality management
system to contribute effectively to quality of training provision and to the
learning process of students.

The present study suggests a multistep approach to accreditation of
VET providers to overcome the above-mentioned ambiguity. This approach
should improve quality in VET without neglecting the accountability function
of accreditation. As a first step basic accreditation should be compulsory and
VET providers should demonstrate their conformity and commitment towards
existing regulations, standards and criteria to prove their accountability.

For training organisations successfully accredited, additional steps of
excellence should be put in place on a voluntary basis. Beyond essential
standards for basic accreditation, excellence steps should provide training
organisations with further incentives to achieve higher levels of quality.
These steps should form an explicitly quality driven approach and aim
continually to improve quality of training provision. In case of successful
implementation, providers should obtain a quality level of excellence.
Providers applying for accreditation according to this framework should
demonstrate sustainable improvements of their output and outcomes. As
a further step in implementation of such a framework, the performance of
these providers could be benchmarked nationally. Outstanding providers
could be rewarded financially and/or by gaining greater visibility at national
and/or European levels. Depending on progress of European cooperation
in establishing a common framework for accreditation in VET, transnational
benchmarking of outstanding providers could be envisaged.

It should be noted that a similar framework already exists in Australia
(Commonwealth of Australia, 2007).



CHAPTER 7

Conclusions and
recommendations

In this report four sectoral and eight accreditation systems in VET were
analysed in detail. The findings revealed certain differences and similarities
as well as many common elements. In general, commonalities in objectives
predominate over differences in approaches and there seems to be
sufficient ground to move forward towards a common systematic strategy
for accreditation in VET.

7.1. VET provider organisations

As demonstrated, effective operation of an internal quality management
system is the key issue for VET providers to strive for better quality. However,
although this should be a fundamental prerequisite for being accredited, it
is certainly not enough.

National and sectoral accreditation systems should encourage providers
to shape their own quality objectives apart from the standardised set of
quality criteria applied in the accreditation process. VET providers should be
eager to take leadership of their quality approach and continuously shape,
check and redefine their organisational profile and their related quality
objectives. More systematically, they should make use of monitoring and
regular review of evaluation results to identify weaknesses, install permanent
quality management and organise change towards better quality.

To boost quality, VET providers should implement and support a culture of
learning in their organisations. Several routes are available: they can apply
a concept of learning organisations, they can ask for advice from outside,
from professional experts or peers from other providers, or apply for external
certification of their quality system.

Umbrella organisations of VET providers could support exchange of
experiences with internal quality management systems, assisting providers
to identify crucial issues, to learn from one another and render their quality
management systems more effective. However, such an exchange of experi-
ences might be limited due to competition between providers. Nevertheless,



190

Assuring quality in vocational education and training
The role of accrediting VET providers

it should be possible to organise common learning processes, for example
through peer reviews.

VET providers and their umbrella organisations should be given a voice
on the boards of accreditation bodies. They could present their experiences
in applying for accreditation and their views on the criteria and standards
applied in the accreditation process. Finally, they should make proposals on
how to simplify the accreditation process and reduce bureaucratic burdens. In
Germany for instance, the umbrella organisation of VET providers presented
its own proposal for an accreditation framework adapted to and focused
on the particular conditions in VET (Bundesverband der Trager beruflicher
Bildung, 2005). The BQM standard is not an alternative to the official national
framework but responds to requirements of the German law, business industry
and VET trainees. At the same time it is a specified framework, which can
be applied both by small and big VET providers. Thus, the BQM standard is
intended primarily as a tool for providers to concentrate their efforts on quality
of the training process and its continuous improvement. The BQM standard
itself is also continuously revised, considering changing the outcomes of
legislative preconditions for accreditation, new requirements of industry and
the labour market as well as experiences of VET providers.

7.2. Member States and accreditation bodies

Within their national quality frameworks Member States could strengthen
involvement of stakeholders of VET and employment sectors and ease partici-
pation of VET students. These stakeholders could contribute to development
of accreditation criteria, follow accreditation procedures and contribute with
their experience and advice on boards of accreditation bodies.

Member States and accreditation bodies should give public access to
results of evaluation of VET providers.

Based on comparison of achievements an additional instrument could
be introduced such as an incentive or rewarding system for VET providers
delivering outstanding performances. Excellent VET providers could be
given prominence by a public mark of distinction.

Member States could promote cooperation with an umbrella organisation
of VET providers as well as with professional organisations which could
provide external support services to VET providers to establish their internal
quality management systems and increase effectiveness of their operations.
Such support should be clearly separated, however, from evaluation activities
undertaken during the accreditation process.



Conclusions and recommendations

Marketing is another field Members States could play a significant, if not decisive,
role to render quality in VET more visible and VET itself more attractive.

Creation of quality labels for successfully accredited VET providers could
help to increase attractiveness of the sector in this direction. Member States
could also strengthen cooperation between VET and higher education
accreditation bodies, identify common elements and make progress in
establishing a coherent framework for accreditation covering all sectors of their
educational system without neglecting the specificities of each sector.

At European and international levels, Member States could exchange
experience on implementation of national accreditation systems. They
could learn from one another how to build coherent and effective national
accreditation frameworks for VET and how to strengthen the elements which
support the quality improvement function of accreditation. To build common
trust, evaluators from foreign Member States could be invited to participate
in the accreditation process of VET providers and in board meetings of
accreditation bodies as is the case in higher education, for instance.

As a result of increased cooperation in VET, the common recognition of
accreditations should no longer be restricted to some countries (see Section
6.5) but become a European-wide standard to include all Member States.
VET providers should be encouraged to seek accreditation from agencies
outside their own countries, given the important commonalities in national
accreditation frameworks identified in this report.

At first glance, this cooperation may be easier to establish in Member
States which have an accreditation body with a national mission, than in
those where an open market for accreditation exists with agencies competing
under direction of a public accreditation council.

7.3. Sectoral umbrella organisations for
accreditation

Sectoral umbrella organisations with an accreditation system for VET
providers could seek a cross-sectoral exchange of experiences to discuss
differences and commonalities in their approaches, to compare and learn
from one another.

Some sectoral systems should shift their focus from assessment and
examination procedures and pay more attention to the training process and
needs of learners. In addition, they could strengthen the quality dimension
of their accreditation systems, by encouraging providers to operate an
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internal quality management system, something to become a prerequisite
for accreditation in sectors.

7.4. European cooperation

Given the future challenges for accreditation and its crucial relationship to
quality in VET, accreditation should be given increased priority in European
cooperation.

Improved European cooperation between accreditation institutions working
within vocational education and training should be developed as an integral
part of existing European cooperation on quality assurance (EQAVET). The
main procedural steps common to all accreditations outlined in this publication
(see Section 6.1.) combined with the set of quality indicators laid down in
Annex Il of the recommendation of the European Parliament and the Council
on establishment of a European quality assurance reference framework
for vocational education and training (European Parliament and Council
of the European Union, 2009a) provide a strong basis for developing and
implementing a common systematic strategy on accreditation in VET. Such
cooperation should, as EQAVET itself, be taken forward on a voluntary basis
in full respect of Member States’ competences and promote cooperation,
to exchange good practice and seeking to build consensus.

When addressing accreditation in VET within European cooperation, the
approach followed in higher education (HE) could be helpful. In HE, common
European standards and guidelines for quality assurance have been published
and endorsed by Ministers for Education of the Bologna signatory States
at their Bergen meeting in May 2005. These standards and guidelines are
designed to apply to all higher education institutions and quality assurance
agencies in Europe, irrespective of their structure, function, size and the
national system they are located in.

The recommendation on the European qualifications framework (EQF) in
2008 and ongoing developments of national qualifications frameworks in all
Member States requires gradual strengthening of common understanding and
trust among education, VET and sector stakeholders. Increased cooperation
on accreditation is an important step in building this trust.
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accreditation of an education or training provider

A process of quality assurance through which accredited status is granted
to an education or training provider, showing it has been approved by the
relevant legislative or professional authorities by having met predetermined
standards. (Cedefop, 2008c (adapted from Canadian Information Centre for
International Credentials, 2003)).

assessment of education and training see evaluation of education
and training

assessment of learning outcomes

Process of appraising knowledge, know-how, skills and/or competences of
an individual against predefined criteria (learning expectations, measure-
ment of learning outcomes). Assessment is typically followed by validation
and certification.

Comment: in the literature, ‘assessment’ generally refers to appraisal of in-
dividuals whereas ‘evaluation’ is more frequently used to describe appraisal
of education and training methods or providers. (Cedefop, 2008c).

awarding body

Body issuing qualifications (certificates, diplomas or titles) formally recognising
the learning outcomes (knowledge, skills and/or competences) of an individual,
following an assessment and validation procedure. (Cedefop, 2008c).

certification (quality)
Process by which a third party gives written assurance that a product, process
or service conforms to specified requirements. (ISO).

certification body (quality)
Body that gives written assurance that a product, process or service conforms
to specified requirements following an assessment against predefined
criteria. (Adapted from 1SO).
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certification of learning outcomes

Process of issuing a certificate, diploma or title formally attesting that a set
of learning outcomes (knowledge, know-how, skills and/or competences)
acquired by an individual have been assessed and validated by a competent
body against a predefined standard.

Comment: certification may validate the outcome of learning acquired in
formal, non-formal or informal settings. (Cedefop, 2008c).

competence

Proven ability to use knowledge, skills and personal, social and/or methodological
abilities, in work or study situations and in professional and personal develop-
ment. (European Parliament and Council of the European Union (2008b).

or

Ability to apply learning outcomes adequately in a defined context (education,
work, personal or professional development).

Comment: competence is not limited to cognitive elements (involving use of
theory, concepts or tacit knowledge); it also encompasses functional aspects
(involving technical skills) as well as interpersonal attributes (such as social
or organisational skills) and ethical values. (Cedefop, 2008c; European
Commission, 2006a).

continuing education and training

Education or training after initial education and training — or after entry into
working life — aimed at helping individuals to:

+ improve or update their knowledge and/or skills;

+ acquire new skills for a career move or retraining;

+ continue their personal or professional development.

Comment: continuing education and training is part of lifelong learning and
may encompass any kind of education (general, specialised or vocational,
formal or non-formal, etc.). It is crucial for employability of individuals.
(Cedefop, 2008c).

criterion
Principle or reference item used to assess, analyse or compare.
(Cedefop, 2011).
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education or training provider

Any organisation or individual providing education or training services.

Comments:

+ education and training providers may be organisations specifically set up
for this purpose, or they may be others, such as employers, who provide
training as part of their business activities. Training providers also include
independent individuals who offer services;

+ certification of providers is a key element of quality in education and
training. (Cedefop, 2011).

European credit system for vocational education and training

(ECVET)

Technical framework for the transfer, recognition and, where appropriate,

accumulation of individuals’ learning outcomes with a view to achieving a

qualification. ECVET tools and methodology comprise the description of

qualifications in terms of units of learning outcomes with associated points,

a transfer and accumulation process and complementary documents such

as learning agreements, transcripts of records and ECVET users guides.

(European Commission, 2009b).

or

Device in which qualifications are expressed in units of learning outcomes

to which credit points are attached, and which is combined with a procedure

for validating learning outcomes. The aim of this system is to promote:

+ mobility of people undertaking training;

+ accumulation, transfer and validation and recognition of learning outcomes
(either formal, non-formal or informal) acquired in different countries;

+ implementation of lifelong learning;

« transparency of qualifications;

« common trust and cooperation between vocational training and education
providers in Europe.

Comment: ECVET is based on a description of qualifications in terms of

learning outcomes (knowledge, skills and/or competences), organised

into transferable and accumulable learning units to which credit points

are attached and registered in a personal transcript of learning outcomes.

(Cedefop, 2008c; European Commission, 2006a).

European qualification framework for lifelong learning (EQF)
Reference tool for description and comparison of qualification levels in quali-
fications systems developed at national, international or sectoral levels.

195



196

Assuring quality in vocational education and training
The role of accrediting VET providers

Comment: the EQF’s main components are a set of eight reference levels
described in terms of learning outcomes (combination of knowledge, skills and/
or competences) and mechanisms and principles for voluntary cooperation.
The eight levels cover the entire span of qualifications from those recognising
basic knowledge, skills and competences to those awarded at the highest
level of academic and professional and vocational education and training.
EQF is a translation device for qualification systems. (Cedefop, 2008c (based
on European Commission, 2006a)).

or

Reference tool to compare qualification levels of different qualifications
systems and to promote both lifelong learning and equal opportunities in the
knowledge-based society, as well as further integration of the European labour
market, while respecting the rich diversity of national education systems.
(European Parliament and Council of the European Union, 2008b).

European quality assurance reference framework (EQARF)

European quality assurance reference framework which comprises a quality

assurance and improvement cycle (planning, implementation, evaluation/

assessment and review/revision) based on a selection of quality criteria,
descriptors and indicators applicable to quality management at both VET-system
and VET-provider levels. The aim is not to introduce new standards, but to
support Member States’ efforts, while preserving the diversity of their approaches.

(European Parliament and Council of the European Union, 2009a).

or

Reference instrument to help Member States to promote and monitor con-

tinuous improvement of their VET systems based on common European

references, which builds on and further develops the CQAF.

Comments:

+ recommendation on establishment of a European quality assurance
reference framework for vocational education and training was adopted
on 18 June 2009;

+ methodology proposed by the framework is based on:

+ acycle consisting of four phases (planning, implementation, assessment
and review) described for VET providers/systems;

+ quality criteria and indicative descriptors for each phase of the cycle;

+ common indicators for evaluating targets, methods, procedures and
training results — some indicators are to be based on statistical data,
others are of a qualitative nature. (Cedefop, 2011; European Parliament
and Council of the European Union, 2009a).
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evaluation of education and training

Judgment on the value of an intervention, programme or policy with reference

to criteria and explicit standards (such as its relevance and efficiency).

Comments: evaluation encompasses two broad aspects:

+ evaluation as a systematic investigation to determine the worth or merit
of a programme, measure or policy by means of careful appraisal and
study, based on relevant social research methods and criteria, standards
and indicators (summative evaluation or impact evaluation);

+ evaluation as a developmental process that illuminates or enlightens
specific policies, processes and practice for its stakeholders, contributes
to collective learning, reduces uncertainty in decision-making and helps
to improve design and implementation of the programme and/or of future
related initiatives (formative or process evaluation). (European Commission,
1999; Cedefop, 2011).

initial education and training

General or vocational education and training carried out in the initial education

system, usually before entering working life.

Comments:

+ some training undertaken after entry into working life may be considered
as initial training (such as retraining);

+ initial education and training can be carried out at any level in general
or vocational education (full-time school-based or alternance training)
pathways or apprenticeship. (Cedefop, 2008c).

learning outcome(s)/learning attainments

Set of knowledge, skills and/or competences an individual has acquired
and/or is able to demonstrate after completion of a learning process, either
formal, non-formal or informal. (Cedefop, 2008c);

or

Statements of what a learner knows, understands and is able to do on
completion of a learning process, which are defined in terms of knowledge,
skills and competence. (European Parliament and Council of the European
Union, 2008b).

lifelong learning

All learning activity undertaken throughout life, which results in improving
knowledge, know-how, skills, competences and/or qualifications for personal,
social and/or professional reasons. (European Commission, 2001; Cedefop,
2008c).
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outcome (quality)

Positive or negative longer-term socioeconomic change or impact that
occurs directly or indirectly as a result of an intervention’s input, activities
and output. (Adapted from Johnson Center).

outcome indicator in VET

Statistics on the outcomes of VET, measuring, for example, job performance,
rate of access to next level of education or rate of inclusion on the labour
market. (Cedefop, 2011).

output (quality)
Immediate and direct tangible result of an intervention. (Cedefop, 2011).

programme of education and training

Inventory of activities, content and/or methods implemented to achieve
education or training objectives (acquiring knowledge, skills and/or
competences), organised in a logical sequence over a specified period of
time.

Comment: the term programme or education of training refers to implementation
of learning activities whereas curriculum refers to the design, organisation
and planning of these activities. (Cedefop, 2008c).

qualification

The term qualification covers different aspects:

(a) formal qualification: the formal outcome (certificate, diploma or title) of an
assessment and validation process which is obtained when a competent
body determines that an individual has achieved learning outcomes to
given standards and/or possesses the necessary competence to do a job
in a specific area of work. A qualification confers official recognition of the
value of learning outcomes on the labour market and in education and
training. A qualification can be a legal entitlement to practise a trade;

(b) job requirements: knowledge, aptitudes and skills required to perform
specific tasks attached to a particular work position.

(Cedefop, 2008c, based on European Training Foundation, 1997; Eurydice,

2006; ILO, 1998; OECD, 2007).

qualification framework

Instrument for development and classification of qualifications (for example,
at national or sectoral levels) according to a set of criteria (such as using
descriptors) applicable to specified levels of learning outcomes.
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Comment:

A qualification framework can be used to:

+ establish national standards of knowledge, skills and competences;

« promote quality of education;

+ provide a system of coordination and/or integration of qualifications and
enable comparison of qualifications by relating qualifications to one
another;

+ promote access to learning, transfer of learning outcomes and progression
in learning.

(Cedefop, 2008¢ (based on European Commission, 2006b; OECD, 2007).

quality

Totality of characteristics of an entity that bear on its ability to satisfy stated
and implied needs. (ISO 8402).

or

Degree to which a set of inherent characteristics fulfils requirements. (ISO
9000).

quality assurance in education and training

Activities involving planning, implementation, evaluation, reporting, and quality

improvement to ensure that education and training (content of programmes,

curricula, assessment and validation of learning outcomes, management,

etc.) meet the quality requirements expected by involved stakeholders.

Comments:

+ QA contributes to better matching between education and training supply
and demand;

+ QA covers macro-level (educational system level), meso-level (level of
individual educational institutions) and micro-level (level of teaching-
learning processes). (Cedefop, 2011).

quality control

Operational techniques and activities used to fulfil requirements for quality.
(1SO 8402).

or

Part of quality management focused on providing confidence that quality
requirements will be fulfilled. (ISO 9000).

quality framework for accreditation of learning providers
Regulations, criteria, procedures (identification of training needs, resources,
design of curricula, quality management system, evaluation of VET, assess-
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ment of learning outcomes, output monitoring, etc.) set for accreditation of
learning providers.

quality management system
Management system to direct and control an organisation with regard to
quality. (ISO 9000).

quality manual

Document stating the quality policy and describing the quality system.
(1SO 8402).

or

Document specifying an organisation’s quality management system.
(1SO 9000).

quality policy

Overall intentions and direction of an organisation with regard to quality as
formally expressed by top management.

Comments: the technical working group on quality in VET identified three
quality policy objectives at system level:

+ improvement of employability of the labour force;

* better matching between training supply and demand;

+ better access to VET, in particular for vulnerable groups.

(ISO 8402; Cedefop, 2011).

quality requirement
Needs or expectations expressed in terms of quality. (Adapted from ISO
9000).

quality system

Organisational structure, procedures, processes, and resources needed to
implement quality management. The quality system provides the framework
for planning, implementing, and evaluating services provided and for carrying
out required quality assurance and quality control. (ISO 8402; Massachusetts
Department of Environmental Protection).

self-assessment of a VET provider: use self-evaluation of a VET
provider.

self-evaluation of a VET provider

Any process or methodology carried out by a VET provider under its own
responsibility, to evaluate its performance or position in relation to two
dimensions:
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+ an internal dimension (‘micro-level dimension’) that covers services,
internal staff, beneficiaries or clients, policy and/or internal organisation,
development plan, etc.;

+ an external dimension (‘macro-level dimension’) that covers analysis of the
educational offer of this institution compared to others, relationship with the
territorial system of actors (local deciders, unions, local governments, type
of labour market and needs of VET, information network, type of popula-
tions interested in a learning offer and evolution of the needs, main results
of work at national and European levels concerning the VET sector).

This double self-evaluation allows VET providers not only to improve their

internal systems of quality control but also to evaluate their own position in

their various environments. (Cedefop, 2011).

self-assessment (of a learner)

Ability of learners to observe, analyse and judge their performance based
on predefined criteria and determine how they can improve it. (Alverno
College, 2006).

skill
Ability to perform tasks and solve problems. (Cedefop, 2008c; European
Parliament and Council of the European Union, 2008b).

skill needs

Demand for particular types of skills, competences or qualifications on the
labour market (total demand within a country or within a region, economic
sector, etc.). (Cedefop, 2011.

specification (quality)
Explicit set of requirements to be satisfied by a material, product, or service.
(Wikipedia).

standard
Statement, approved and formalised by a recognised body, which defines
the rules to follow in a given context or the results to be achieved. (ISO).

teacher
Person whose function is to impart knowledge, know-how or skills to learners
in an education or training institution.
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Comments:

+ ateacher may fulfil several tasks such as organising and carrying out
training programmes/courses and transmitting knowledge, whether generic
or specific, theoretical or practical;

+ ateacher in a vocationally-oriented institution may be referred to as a
‘trainer’.

(Cedefop, 2008c; AFPA, 1992).

trainer

Anyone who fulfils one or more activities linked to the (theoretical or practical)

training function, either in an institution for education or training, or at the

workplace.

Comments:

Two categories of trainer can be distinguished:

+ professional trainers are training specialists whose job may coincide with
that of the teacher in a vocational training establishment;

+ part-time or occasional trainers are professionals in various fields who take
on, in their normal duties, part-time training activity, either in-company (as
mentors and tutors of recruits and apprentices or as training providers) or ex-
ternally (by occasionally offering their services at a training establishment).

Trainers may carry out various tasks:

+ design training activities;

+ organise and implement these activities;

+ provide actual training, transfer knowledge, know-how and skills;

* help apprentices develop their skills by providing advice, instructions and
comments throughout the apprenticeship.

(Cedefop, 2008c; AFPA, 1992).

validation (quality)
Confirmation, through provision of objective evidence that the requirements for a
specific intended use or application have been fulfilled. (ISO 8402 and 9000).

validation of learning outcomes

Confirmation by a competent body that learning outcomes (knowledge, skills
and/or competences) acquired by an individual in a formal, non-formal or
informal setting have been assessed against predefined criteria and are
compliant with requirements of a validation standard. Validation typically
leads to certification. (Cedefop, 2008c).



List of abbreviations and
acronyms

A&CC Accreditation and certification committee

ACE Danish Accreditation Institution (Danmarks Akkrediteringsinstitutionen)

AFNOR Association Francaise de Normalisation (French Association for Standardisation)

AFPA National Adult Vocational Training Association (France)

AH&LA American Hotel and Lodging Association

AH&LEI American Hotel and Lodging Educational Institute

ANB Authorised national body

ANBCC Authorised national body for company certification

Aracip Romanian Agency for Quality Assurance in Preuniversity Education

Asbhl Association sans but lucratif (non-profit organisation)

ATAB Adult training accreditation body (Hungarian abbreviation is FAT)

ATB Approved training bodies

AZWV Anerkennungs- und Zulassungsverordnung Weiterbildung

BAM Bildungs-Qualitits-Management

BTEC Business and Technology Education Council

CAP Certificat d'aptitude professionnelle (Certificate of professional aptitude)

Cedefop  European Centre for the Development of Vocational Training
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CHE Certified hospitality educator

CQAF Common quality assurance framework

CVET Continuing vocational education and training

DE Deutschland (Germany)

DIN Deutsche Industrienorm (German industrial norm)

DIS Distributed interactive simulation

DK Denmark

DVS Deutscher Verband fiir SchweiBen und verwandte Verfahren
(German Association of Welding)

EBTN European bank training network

ECDL European computer driving licence

ECTS European credit transfer system

ECVET European credit system for vocational education and training

EFCB European Foundation certificate in banking

EFQM European Foundation for Quality Management

EQARF European quality assurance reference framework

EQF European qualification framework

EU European Union

EVA Danmarks Evalueringsinstitut (Danish Evaluation Institute)

EWF European Welding Foundation, nowadays: European Federation for Joining, Welding
and Cutting

FE Further education




List of abbreviations and acronyms

FR France

HE Higher education

Hotrec Hotels, restaurants and cafés in Europe
(Trade association for hotels, restaurants and cafés in the European Union)

HU Hungary

IAB International Authorisation Board

ICDL International computer driving licence

ICT Information and communication technology

IEC International electrotechnical commission

IHA Hotelverband Deutschland (German Hotel Association)

lw International Institute of Welding

ISCED International standard classification of education

ISFOL Istituto per lo sviluppo della formazione professionale dei lavoratori
(Institute for the Development of Vocational Training for Workers)

ISO International Organisation for Standardisation

IT Italy

IVET Initial vocational education and training

KVU Erhvervsakademiuddannelser

LdM Lycée des métiers

NATB National Adult Training Board (Romania)

NIVE National Institute of Vocational and Adult Education (Hungary)

NQF National qualification framework
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NQR National qualifications register (Hungarian = OKJ)
NVQ National vocational qualification (UK)

OCN Open college network (UK)

OfQual Office of Qualifications and Examinations Regulation (UK)
0fSted Office for Standards in Education (UK)

PDCA Plan, do, check, act

QA Quality assurance

QAA Quality Assurance Agency (UK)

QCA Qualification and Curriculum Authority (UK)

ams Quality management system

RO Romania

SFA Skills Funding Agency

UK United Kingdom

UK/EN UK/England

VET Vocational education and training




Bibliography

AFPA (1992). Formation professionnelle: Vocabulaire des formateurs.
Montreuil.

AH&LEI (2009). Hospitality training. 2009-10 catalogue. Available from
Internet: http://www.ahlei.org/uploadedFiles/El/request_a_catalog/
HospitalityTrainingCatalog.pdf [cited 1.2.2011].

Alverno College (2006). Assessment essentials: definition of terms[online].
Available from Internet: http:/depts.alverno.edu/saal/terms.html [cited
23.3.2011].

Anerkennungs-und Zulassungsverordnung—Weiterbildung—AZWYV (2004).
Verordnung Uber das Verfahren zur Anerkennung von fachkundigen
Stellen sowie zur Zulassung von Tragern und MaBnahmen der
beruflichen Weiterbildung nach dem Dritten Buch Sozialgesetzbuch vom
16.06.2004, BGBL. | S. 1100, geandert durch Artikel 453 der Verordnung
vom 31. Oktober 2006 — BGBI. | S. 2407, und Begriindung zur AZWV.
Available from Internet: http://www.arbeitsagentur.de/zentraler-Content/
A05-Berufl-Qualifizierung/A052-Arbeitnehmer/Publikation/pdf/AZWV-
Begruendung.pdf [cited 21.10.2010].

Bakeas, Evangelos (2008). The European regulation on accreditation and
its impact on Greek labs. Available from Internet: http://www.eurolab.org/
workshop_presentations/HellasLab_Workshop_Nov2008/E_Bakeas.
pdf [cited 22.3.2011].

Baum, Tom (2002). Skills and training for the hospitality sector: a review of is-
sues. Journal of vocational education and training, Vol. 54, No 3, p. 343-364.

Billing, D. (1996). Quality assurance for NVQs in higher education. Quality
assurance in education, Vol. 4, No 1, p. 5-11.

Bordeaux communiqué on enhanced European cooperation in vocational
education and training (2008). Communiqué of the European Ministers
for Vocational Education and Training, the European social partners
and the European Commission, meeting in Bordeaux on 26 November
2008 to review the priorities and strategies of the Copenhagen process.
November 2008. Available from Internet: http://ec.europa.eu/education/
lifelong-learning-policy/doc/vocational/bordeaux_en.pdf
[cited 19.10.2010].



208

Assuring quality in vocational education and training
The role of accrediting VET providers

Brine, J. (2002). Further education participation, European expansion
and European Erasure. British educational review journal, Vol. 28,
No 1, p. 21-36.

Brockmann, M.; Clarke, L.; Winch, C. (2008). Knowledge, skills,competence:
European divergences in vocational education and training (VET) — the
English, German and Dutch cases. Oxford review of education, Vol. 34,
No 5, October 2008, p. 547-567.

Bundesverband der Trager beruflicher Bildung (2005). BQM — Der
Qualitétsstandard fiir Bildungstrdger. Das Kompendium. Hamburg.

Canadian Information Centre for International Credentials (2003). Guide
to terminology usage in the field of credentials recognition and mobility.
Available from Internet: http://www.cicic.ca/docs/guide/guide2003.
en.pdf [cited 23.3.2011].

Cedefop (2008a). Assuring the quality of VET systems by defining
expected outcomes: a cross-country analysis in seven Member States.
Luxembourg: Publications Office. (Cedefop Panorama series; 158).
Available from Internet: http://www.cedefop.europa.eu/EN/Files/5181_
en.pdf [cited 27.1.2011].

Cedefop (2008b). Vocational education and training in France: short
description. Luxembourg: Publications Office. Available from
Internet:  http://www.cedefop.europa.eu/EN/Files/5190_en.pdf [cited
21.10.2010].

Cedefop (2008c). Terminology of European education and training policy:
a selection of 100 key terms. Luxembourg: Publications Office. Available
from Internet: http://www.cedefop.europa.eu/EN/Files/4064_en.pdf
[cited 18.3.2010].

Cedefop (2009). Accreditation and quality assurance in vocational
education and training: selected European approaches. Luxembourg:
Publications Office. Available from Internet: http://www.cedefop.europa.
eu/EN/Files/4089_en.pdf [cited 27.1.2011].

Cedefop (2010). Learning outcomes approaches in VET curricula. A
comparative analysis of nine European countries. (Research paper; No
6). Luxembourg: Publications Office. Available from Internet: http://www.
cedefop.europa.eu/EN/Files/5506_en.pdf [cited 23.3.2011].

Cedefop (2011). Quality in education and training: glossary / La qualité dans
I'enseignement et la formation: Glossaire. Luxembourg: Publications
Office. Available from Internet: http://www.cedefop.europa.eu/EN/
Files/4096_en.pdf [cited 22.3.2011].



Bibliography

Cedefop; Refernet (2009a). VET in Europe — Country report: Denmark.
Available from Internet: http://libserver.cedefop.europa.eu/vetelib/eu/
pub/cedefop/vetreport/2009_CR_DK.pdf [cited 21.10.2010].

Cedefop; Refernet (2009b). VET in Europe — Country report: Germany.
Available from Internet: http://libserver.cedefop.europa.eu/vetelib/eu/
pub/cedefop/vetreport/2009_CR_DE.pdf [cited 21.10.2010].

Cedefop; Refernet (2009c). VET in Europe — Country report: France.
Available from Internet: http:/libserver.cedefop.europa.eu/vetelib/eu/
pub/cedefop/vetreport/2009_CR_FR.pdf [cited 21.10.2010].

Cedefop; Refernet (2009d). VET in Europe — Country report: Hungary.
Available from Internet: http:/libserver.cedefop.europa.eu/vetelib/eu/
pub/cedefop/vetreport/2009_CR_HU.pdf [cited 21.10.2010].

Cedefop; Refernet (2009¢e). VET in Europe — Country report: Italy. Available
from Internet: http://libserver.cedefop.europa.eu/vetelib/eu/pub/cedefop/
vetreport/2009_CR_IT.pdf [cited 21.10.2010].

Cedefop; Refernet (2009f). VET in Europe — Country report: Romania.
Available from Internet: http://libserver.cedefop.europa.eu/vetelib/eu/
pub/cedefop/vetreport/2009_CR_RO.pdf [cited 21.10.2010].

Cedefop; Refernet (2009q). VET in Europe — Country report: United
Kingdom. Available from Internet: http://libserver.cedefop.europa.eu/
vetelib/eu/pub/cedefop/vetreport/2009_CR_UK.pdf [cited 27.1.2011].

Cedefop; Seyfried, Erwin (2007). Indicators for quality in VET: to enhance
European cooperation. Luxembourg: Publications Office. (Cedefop
Panorama Series; 134). Available from Internet: http://www.cedefop.
europa.eu/EN/Files/5167_en.pdf [cited 21.10.2010].

Cedefop; Tissot, Philippe; Bertzeletou, Tina (2003). Quality in
training, glossary — November 2003. Available from Internet: http://
libserver.cedefop.europa.eu/vetelib/eu/pub/cedefop/virtual/quality_
glossary_2003.pdf [cited 22.7.2010].

Commonwealth of Australia (2007). AQTF 2007 — Excellence criteria for
registered training organisations. Draft. Canberra, December 2007.

Copenhagen declaration (2002). Declaration of the European Ministers
for Vocational Education and Training and the European Commission,
convened in Copenhagen on 29 and 30 November 2002, on enhanced
European cooperation in vocational education and training. Available
from Internet: http://ec.europa.eu/education/pdf/doc125_en.pdf [cited
19.10.2010].

209



210

Assuring quality in vocational education and training
The role of accrediting VET providers

Council of the European Union (2004). Draft Council conclusions on quality
assurance in vocational education and training. 9599/04, Brussels,
18 May 2004. Available from Internet: http://ec.europa.eu/education/
policies/2010/doc/vetquality_en.pdf [cited 19.10.2010].

Croxford, L.; Grek, S.; Jeelani Shaik, F. (2009). Quality assurance and
evaluation in Scotland: promoting self-evaluation within and beyond the
country. Journal of education policy, Vol. 24, No 2, March 2009, p. 179-
193.

Danish Evaluation Institute (2009a). Vejledning til ansoegning om
akkreditering af nye uddannelser og udbud [Guidelines for application
for accreditation of new training programmes and training provision].
20.1.20009.

Danish Evaluation Institute (2009b). Vejledning til akkreditering af
eksisterende uddannelsesudbud [Guidelines for accreditation of existing
training provision]. March 2009.

Danish Ministry of Education (2008a). The Danish vocational education
and training system. 2nd ed. Available from Internet: http://pub.uvm.
dk/2008/VET2/The_Danish_VET_System_web.pdf [cited 15.11.2010].

Danish Ministry of Education (2008b). The Danish approach to quality in
vocational education and training. 2nd ed. Available from Internet: http://
pub.uvm.dk/2008/vetquality2/helepubl.pdf [cited 19.10.2010].

DVS (2006). Rahmenvertrag des DVS — Deutscher Verband fir
SchweiBen und verwandte Verfahren fiir die Anerkennung als DVS®-
Bildungseinrichtung. Available from Internet: hitp://www.die-verbindungs-
spezialisten.de/fileadmin/user_upload/PersZert/DVS_Rahmenvertrag.
doc [cited 16.3.2011].

DVS (2009). Wertschépfung und Arbeitsplatze durch Flgetechnik in
Deutschland und Europa. In DVS. Das DVS-Jahr der Fiigetechnik.
September 2008 bis September 2009. Vorldufiges Programm, Stand:
Februar 2009. Available from Internet: hitp://www.die-verbindungs-
spezialisten.de/fileadmin/user_upload/Aktuell/08-7797_CCC_Pro.pdf
[cited 16.3.2011].

EBTN (2009). Draft by-law A&CC referring to Article 19.4 of the EBTN
Articles of Association, EBTN, May 2009.



Bibliography

Eurofound; Oxford Research (2009). Comprehensive sectoral analysis of
emerging competences and economic activities in the European Union:
Lot 12: Hotels and restaurants. Final report Skills in hotels and restau-
rants sectors submitted to the European Commission, DG Employment,
Social Affairs and Equal Opportunities. Available from Internet: hitp://
ec.europa.eu/social/main.jsp?langld=en&catld=782&newsld=530&furt
herNews=yes [cited 16.3.2011].

European Association for Quality Assurance in Higher Education (2009).
Standards and guidelines for quality assurance in the European higher
education area. 3rd ed. Helsinki. Available from Internet: http:/www.
enga.eu/files/ESG_3edition%20(2).pdf [cited 19.10.2010].

European Commission (1999). Evaluating socioeconomic programmes.
MEANS collection, Vol. 6. Luxembourg: Publications Office.

European Commission (2001). Making a European area of lifelong learning
a reality. Communication from the Commission. COM(2001) 678 final,
Brussels, 21.11.2001. Available from Internet: http://eur-lex.europa.eu/
LexUriServ/LexUriServ.do?uri=COM:2001:0678:FIN:EN:PDF [cited
23.3.2011].

European Commission (2006a). European credit system for vocational
education and training, (ECVET): A system for the transfer, accumulation
and recognition of learning outcomes in Europe. Commission staff
working document. SEC(2006) 1431. Brussels , 31.10.2006. Available
from Internet: http://ec.europa.eu/education/ecvt/work_en.pdf [cited
23.3.2011].

European Commission (2006b). Implementing the Community Lisbon
programme. Proposal for a recommendation of the European Parliament
and of the Council on establishment of the European qualifications
framework for lifelong learning (presented by the Commission).
COM(2006) 479 final, Brussels, 5.9.2006. Available from Internet: http://
ec.europa.eu/education/policies/educ/eqf/com_2006_0479_en.pdf
[cited 13.4.2011].

European Commission (2010). Europe 2020: a strategy for smart,
sustainable and inclusive growth. Communication from the Commission,
Brussels, 3.3.2010. COM(2010) 2020. Available from Internet: http://
libserver.cedefop.europa.eu/vetelib/2010/72998.pdf [cited 15.11.2010].

211



212

Assuring quality in vocational education and training
The role of accrediting VET providers

European Parliament; Council of the European Union (2008a). Regulation
(EC) No 765/2008 of the European Parliament and of the Council of
9 July 2008 setting out the requirements for accreditation and market
surveillance relating to the marketing of products and repealing
Regulation (EEC) No 339/93. Official Journal of the European Union, L
218, 13.8.2008, p. 30-47. Available from Internet: http://eur-lex.europa.
eu/LexUriServ/LexUriServ.do?uri=0J:L:2008:218:0030:0047:en:PDF
[cited 27.1.2011].

European Parliament; Council of the European Union (2008b).
Recommendation of the European Parliament and of the Council
of 23 April 2008 on establishment of the European qualifications
framework for lifelong learning. Official Journal of the European Union,
C 111, 6.5.2008, p. 1-7. Available from Internet: hitp://eur-lex.europa.
eu/LexUriServ/LexUriServ.do?uri=0J:C:2008:111:0001:0007:EN:PDF
[cited 16.3.2011].

European Parliament; Council of the European Union (2009a).
Recommendation of the European Parliament and of the Council of 18
June 2009 on establishment of a European quality assurance reference
framework for vocational education and training. Official Journal of the
European Union, C 155, 8.7.2009, p. 1-10. Available from Internet:
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2009:155:
0001:0010:EN:PDF [cited 21.3.2011].

European Parliament; Council of the European Union (2009b).
Recommendation of the European Parliament and of the Council of 18
June 2009 on establishment of a European credit system for vocational
education and training (ECVET). Official Journal of the European Union,
C155, 8.7.2009, p. 11-18. Available from Internet: http://eur-lex.europa.
eu/LexUriServ/LexUriServ.do?uri=0J:C:2009:155:0011:0018:EN:PDF
[cited 04.10.2010].

European Training Foundation (1997). Glossary of labour market and
standard and curriculum development terms. Turin: ETF.

Eurydice (2009). TESE — Thesaurus for education systems in Europe.
2009 edition. Brussels: Eurydice. Available from Internet: http://eacea.
ec.europa.eu/education/eurydice/tese_en.php [cited 13.4.2011].

Finnish National Board of Education (2006). Leonardo-project: Quality in
VET schools. Accreditation model for study programmes in hotel and
restaurants services. Helsinki: Edita Prima Oy. Available from Internet:
http://www.oph.fi/download/47631_accreditationverkko.pdf [cited
16.3.2011].



Bibliography

Golze, Manfred (2008). The European regulation on accreditation and
its impact on Germany. Presented at the workshop New regulatory
requirements for accreditation and market surveillance, 5 November
2008, Athens. Available from Internet: hitp://www.eurolab.org/workshop_
presentations/HellasLab_Workshop_Nov2008/M_Golze.pdf [cited
22.3.2011].

Hartz, Peter et al. (2002). Moderne Dienstleistungen am Arbeitsmarkt:
Bericht der Kommission. Berlin. Available from Internet: http://
www.ak-sozialpolitik.de/doku/02_politik/hartz_kommission/
berichte/2002_08_16_gesamt.pdf [cited 16.11.2010].

Holloway, D. (2009). Reforming further education teaching: a policy
communities and policy networks analysis. Journal of education for
teaching, Vol. 35, No 2, May 2009, p. 183-196.

Hotrec — Hotels, restaurants and cafés in Europe (2007). Hotrec launches
the European hospitality quality scheme. Quality label for Swiss tourism,
the first national scheme to be accredited at European level. Press
release, 31 August 2007. Available from Internet: http://www.hotrec.org/
files/view/290-draft_press_release_hotrec_launches_ehq_-_final_with_
picture.pdf [cited 17.3.2011].

Hotrec (2008). EU regulatory challenges and the hospitality industry:
national hospitality associations and Hotrec: working closely together
is vital. Available from Internet: http://www.hotrec.org/files/view/495-
leaflet_eu_regulatory_challenges_2008_a4.pdf [cited 16.3.2011].

IHA — German Hotel Association (2007). European hospitality quality
[online]. Available from Internet: http://www.hotellerie.de/home/page_
sta_3900.html [cited 16.3.2011].

IHA — Hotelverband Deutschland (2008). Hotrec startet Europdisches
Qualitatssystem fur die Gastgewerbe. Context, 1/2008, 21 January 2008
Available from Internet: http://www.iha-hotelfuehrer.de/uploads/kontext/
ihakontext012008.pdf [cited 16.3.2011].

International Labour Organisation (1998). ILO Thesaurus / Thesaurus
BIT / Tesauro OIT / IAA Thesaurus — Labour, employment and training
terminology. 5th ed. Geneva.

ISO - International Organisation for Standardisation (1994). ISO 8402:
1994. Quality management and quality assurance — Vocabulary.

ISO — International Organisation for Standardisation (2000). /SO 9000-
2000 Quality management systems — Fundamentals and vocabulary.

213



214

Assuring quality in vocational education and training
The role of accrediting VET providers

ISO — International Organisation for Standardisation. Standardisation and
related activities - General vocabulary. Available from Internet: http://
isotc.iso.org/livelink/livelink/fetch/2000/2122/687806/Glossary.htm?
[cited 08.03.2010].

Johnson Center. Non-profit and philanthropy good practice. Glossaries
[online]. Available from Internet: http://www.npgoodpractice.org/
Glossary/Default.aspx [cited 20.08.2010].

Massachussets Department of Environmental Protection [United States].
Glossary of Quality Assurance Terminology. Available from Internet: hitp://
www.mass.gov/dep/cleanup/laws/glossa01.htm [cited 19.08.2010].

Ministére de la Jeunesse, de I'Education et de la Recherche [France]
(2003). Files on school education in France: vocational education. No
3, 2003.

Ministry of Education, Research and Youth. National Centre for Technical
and Vocational Education and Training Development [Romania] (2008).
Quality assurance in Romanian technical and vocational education
and ftraining. Available from Internet: http://www.erisee.org/downloads/
library_romania/framework/Brochure%20QA_EN.pdf [cited 17.2.2011].

Moos, Waike (2008). Deutschland heute: Wichtigster Produzent von Gitern
mit Flgetechnik. In Zentrum fir Forschungskommunikation (zefo)
(2008). Newsletter fiir die Fachhochschulen in NRW, Oct./Nov. 2008.
Available from Inernet: http://www.fachhochschulen-nrw.de/newsletter/
downloads/08/okt-nov-nl.pdf [cited 18.3.2011].

Moraal, Dick (2007). Continuing vocational training in Germany [online].
Available from Internet: http://www.bibb.de/en/30130.htm [cited
16.11.2010].

Normann Andersen, V.; Dahler-Larsen, P.; Strombaek Pedersen, C. (2009).
Quality assurance and evaluation in Denmark. Journal of education
policy, Vol. 24, No 2, March 2009, p. 135-147.

OECD (2007). Qualifications systems: bridges to lifelong learning. Paris:
OECD.

OfSted (2005). Further education matters: the first four years of Ofsted/ALI
college inspections. November 2005. Available from Internet: http://www.
ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/
Post-16-learning-and-skills/Read-about-this-new-section/Colleges/
Further-education-matters [cited 4.3.2011].



Bibliography

OfSted (2007). Proportionate inspection of further education colleges:
summary of responses to the consultation and next steps. May
2007. Available from Internet: http://www.ofsted.gov.uk/Ofsted-home/
Publications-and-research/Browse-all-by/Post-16-learning-and-skills/
Read-about-this-new-section/Colleges/Proportionate-inspection-of-
further-education-colleges/(language)/eng-GB [cited 14.3.2011].

QCA (2004). The statutory regulation of external qualifications: in England,
Wales and Northern Ireland. London: QCA. Available from Internet:
http://www.ofqual.gov.uk/files/6944 _regulatory_criteria_04(1).pdf [cited
1.2.2011].

QCA (2006). NVQ code of practice. London: QCA. Available from Internet:
http://www.ofqual.gov.uk/files/qca-06-2888_nvq_code_of_practice_r06.
pdf [cited 1.2.2011].

QCA et al. (2006). Awarding body self-assessment: guidance for evaluating
and improving performance. Available from Internet: http://orderline.
gcda.gov.uk/gempdf/1847213529.PDF [cited 18.2.2011].

Quintino, L. et al. (2008). European Welding Federation: recent
achievements and future challenges. Available from Internet: http:/
www.ewf.be/media/documentosDocs/doc_56_finland_tjj_ewf-iab__
paper_04-09.pdf [cited 21.3.2011].

Quintino, L.; Fernandes, |. (2009). IT tool for harmonising examinations
in welding courses. Available from Internet: http://www.ewf.be/media/
documentosDocs/doc_12_it_tool_for_harmonising_examinations_in_
welding_courses_-_final.pdf [cited 21.3.2011].

Quintino, L.; Ferraz, R. (2004). International education, qualification and
certification systems in welding, 12/2004. Available from Internet: http://
www.ewf.be/media/publications/A16.pdf [cited 21.3.2011].

Quintino, L.; Ferraz, R. (2007). European Welding Federation — Overview
of 15 years of activity and future perspectives. 9/2007. Available from
Internet: http://www.ewf.be/media/documentosDocs/doc_1_a23.pdf
[cited 21.3.2011].

Quintino, L.; Ferraz, R.; Fernandes, |. (2005). Certification of companies
according to ISO 3834 — EN 729. 7/2005. Available from Internet: http://
www.ewf.be/media/documentosDocs/doc_6_a17.pdf [cited 21.3.2011].

Quintino, L.; Ferraz, R.; Fernandes, |. (2008). International certification
systems in welding. Available from Internet: http://www.ewf.be/media/
documentosDocs/doc_11_paper-international-certification-systems-in-
welding-iiw2008.pdf [cited 21.3.2011].

215



216

Assuring quality in vocational education and training
The role of accrediting VET providers

Roos, Christof (2008). Die Akkreditierung fachkundiger Stellen und
Zertifizierung fir Trdger von MaBnahmen der beruflichen Weiterbildung
im System der Qualitdtssicherung nach den §§ 77ffSGB lll. Berlin:
Duncker & Humbilot. (Schriften zum Sozial- und Arbeitsrecht, 271).

Sauter, E. (2006). Anforderungen an die Qualitdt von Aus- und
WeiterbildungsmaBnahmen — neue Verfahren der Qualitatssicherung.
Beitrag zur verdi-Fachtagung ,Wie weiter mit der Weiterbildung?“ am 9.
November 2006 in Berlin.

Segerholm, C. (2009). We are doing well on QAE: the case of Sweden.
Journal of education policy, Vol. 24, No 2, March 2009, p. 195-209.

Seyfried, E. (2008). Quality and quality assurance in technical and
vocational education and training. Thematic study of the MEDA-ETE
regional project. Turin: European Training Foundation.

Simola, H. et al. (2009). Quality assurance and evaluation in Finnish
compulsory schooling: a national model or just unintended effects of
radical decentralisation? Journal of education policy, Vol. 24, No 2,
March 2009, p. 163-178.

Simmons, R. (2008). Golden years? Further education colleges under local
authority control. Journal of further and higher education, Vol. 32, No 4,
November 2008, p. 359-371.

Simmons, R. (2009). Further education and the lost opportunity of the
McFarlane Report. Journal of further and higher education, Vol. 33, No
2, May 2009, p. 159-169.

TWI Certification Limited (2002a). Certification scheme for welder training
organisation. In Document No CSWTO-1-02: Requirements for the
certification of welder training organisation. 1st Edition, March 2002.
Available from Internet: http://www.twi.co.uk/content/cswto102.pdf [cited
2.1.2011].

TWI Certification Limited (2002b). Certification scheme for welder training
organisation. In Document No CSWTO-2-02: Requirements for the
certification of welder training organisation. Self-audit requirements and
records. 1st edition, March 2002. Available from Internet: http://www.twi.
co.uk/content/cswto202.pdf [cited 2.1.2011].

TWI Certification Limited (2002c). Certification scheme for welder training
organisation. In Document No CSWTO-3-2002: Application form.
Available from Internet: http://www.twi.co.uk/content/cswto302.pdf [cited
2.1.2011].



Bibliography 217

West, J. (2006). Patrolling the borders: accreditation in further and higher
education. Journal of further and higher education. Vol. 30, No 1,
February 2006, p. 11-26.

Wikipedia. Specification [online]. Last updated 3 April 2011. Available from
Internet: http://en.wikipedia.org/wiki/Specifications [cited 04.10.2010].



Useful websites

Denmark

Danish Evaluation Institute
Danish Ministry of Education
France

French Ministry of Education
List of accredited Gretas

http://www.eva.dk
http://www.uvm.dk

http://eduscol.education.fr
http://eduscol.education.fr/
D0035/gretus012.htm

ltaly
Lombardy Region: Direzione Generale
Istruzione, Formazione e Lavoro

http://www.Formazione.regione.
lombardia.it

Banking sector
European bank training network (EBTN)

http://www.ebtn.eu

ECDL
European computer driving licence

http://www.ecdl.org/publisher/
index.jsp

Hotels and restaurants sector
American Hotel & Lodging
Association (AH&LA)

American Hotel & Lodging
Educational Institute (AH&LEI)
Brussels Business Institute

(BBI) of Higher Education,
College of Hospitality and Tourism
Management which is accredited
by the World Tourism Organisation
and its WTO-THEMIS Foundation
and licensed by the American
Hotel & Lodging Association

http://www.ahla.com/

http://www.ei-ahla.org/




Educational Institute

German Hotels Association

Hotrec — Hotels, restaurants

and cafés in Europe

(Trade Association for Hotels,
Restaurants and Cafés in Europe),
which brings together 40 national
hospitality associations in 25 countries
across Europe

World Tourism Organisation (WTO)

http://www.bbi-edu.eu/
http://www.hotellerie.de

http://www.hotrec.org
http://unwto.org/en

Welding sector

American Welding Society (AWS)
American sector umbrella organisation
Deutscher Verband fir SchweiBen
und verwandte Verfahren (DVS) e.V.
(German Federation for Welding

and Applied Technologies)

German sector umbrella organisation
DVS Media GmbH, which publishes
books and newsletters on subjects
related to joining and welding
European Foundation for Welding,
Joining and Cutting (EWF)

European sector umbrella organisation
International Institute for Welding (11W)
international sector umbrella organisation
TWI Corporation Ltd

International certification services

in welding, inspection and NDT,

acting as an ANB in the UK

http://www.aws.org

http://www.dvs-ev.de

http://www.dvs-media.eu

http://ewf.be

http://iiw-iis.org

http://www.twicertification.com/
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